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CHAPTER I
PURPOSE AND METHODOLOGY

* " INTRODUCTION
o | g
\. ‘ f | “ ‘I'fus is an evaluat.xon of the mpact of ESEA Title I Programs
»for Mlgratory Chlldren of Migratory Agncultural Workers. 'I‘he primary
focus of the Tltle I nugrant prograns 1s to 1dent1fy and meet the .
el ‘specml needs of mgrant children through prov151on of remed1al
mstructlm, health, nutrition and psycholoclcal serv1ces, cultural
_ develogment, and pre—vocat.lonal training and, counseling. - Special attention
_"is givert to the development of language skills in both standard English
and the hlld's natlve language. The ObJECthe of this study was

_ »' e the extent- to vhich the federal program has sucweded in- ‘
N neeting the needs of the ml.grant child. . _ ‘ R

. thlS report provxdes mformatlon on- the qualltatlve and
quantltatlve assessnent of the mpact of PL 89-750 programs on the
state educatlon agency (SEA) and local educatlon ‘agency (LEA)-level, - . ______
factors acoountmg for obserVed variations in unpact, ‘and the extent -
4 to which federal funds were used to supplant rather than supplement

. other fundlng sources.

®
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‘. N ' . - .
' The purpose of thls reseaxch is to fu1f111 the leglslatlve
mandate authorlzed by the 1972 E‘ducatlon Nnendments, Séctlon 507, w}uch
”stateinpartthat._‘i,' -

(1) The camussmner shall conduct a study of the openatlons
"~ of Title Iiof the Elementary and Secondary Act of 1965..
-as such t;tl,e ‘affects the education of migratory childrei-

- of m;gratory‘ agricultural workers. Such study shall .
inclide an'‘evaluation of the specific programs and
projects assisted under such Title I for such children,
with a view toward the assessment of their effectiveness,
and shall include a review of the adnum.stratlon of such .
programs and pro;ects by the states.

(2) 'Not later tha.n Decenber 31, 1973, the commissioner shall
submit-a- report on the study required by paragraph (1), »
which report 'shall contain a statement with respect to the
effectiveness of individual programs and projects assisted
under such Title I with respect to migrant children, an
evaluation of state administration of such programs and
projects, and make recommendations for ‘the mprovements

§ of such pnograms and projects.

, .

The three principal fea_tures mcludéd in this stud_y are: |

1. An assessment of the current per formance of the following

functlons by 10 selected states operatmg migrant programs

. Identificat_ion and recruitinent of eligible children, :

o Assessment of the needs of migrant children for .
special education and supportive services,

; Allocation and dellvery of funds to the appropriate
service areas, . 4

¢ The designing of projects to meet the specml nwds
of migrant chlldren .

e Project mplem_entatlop, .




e Evaluation of project éfféctiVeness,. : _
& Monitoring project progress for potent’ial improvement, ] |

RPUEEE SE e Coordinating state programs and projects with similar
e ... programs and pro;ects servmg mlgrant families, and

o ‘Revision of project treatments and formulation of :
‘plans for the future which reflect projected changes .
in size, composition.and mobility of the beneficiaries.
2. Local project assessment within the 10 selected states
regardmg the effects of the projeci- on the children and parents, the
mode of dellvery ‘and the identlflcata.on of pro;ect charact:eristlcs which:
appear to be assocmted w1th a pos:..t:.ve mpact on the part1c1pating
children.

3. Identlflcation and assessment of noteworthy projects to

berve as posswle models for replloatlm in other PL 89-750 programs

“~

" SURVEY PLAN AND SAMPLE DESIGN

o _Statesample _ . . N

A ten—state sample was selected out of the 48 states partlclpatlnq
in the PL 89-750 program. The- cnterla apphed to the selectlon of the
sample states were: ‘ .

| a) coverage of PL 894750 funds,

b)\ geoqrap 3 Ko dlstrlbutlon w1th1n the major migrant streams,

c) coverage of alternative approacms to educatlon of .

migrant children.

.[l{c»recn svsrems INC.




- Project Sample

The Selected ten sample states have rece'ived about Severity

percent of the PL 89-750 funds smce the mceptlon of the program, arc-

the key states w1thm the maid mlgrant streams, and provxde oomprehenswe

coverage of state approaches in the dlStl.‘lbUthh and use of PL 89-750

-+ funds. 1/ ,Of ‘the ten sample states, three are base stat;es and seven are

receiving states. .2/

~ Fram the ten-state sample, USOE determined that a sample of
100 projects would be sufflclent to ‘provide total program coverage in a
full descrlptlve étudy. of the 100 prOJects 72 were to be selected randomly

o e

from the ten sanple states and another 28 were to be chosen on the ba51s of -

'thelr potentlal as exemplary pro;ects 3/ Out of the 28, 20 ,case studles ’
- were to be wrltten to emphasrze the characterlstlcs of pI:OJects considered

to be de_ﬂpnstratively successful.

[

' 1/ The sazﬁple could contain a bias in that only 10 largest

--..dollar programs were sampled. States w1th snall dollar programs may or
- may not be sumlar to the sample states.. .

2/ The RFP called for four base states and six reoe’lvmg states,

~ with Arizona the fourth base state. To enlarge the percentage of PL 89-750

fund coverage and the coverage of  the eastern nugrant stream, North Carolina

‘was substltuted for Arrzona.

3/ These projects are referred to in this report as "Noteuorthy
Projects". ‘

E KC 'TECH SYSTEfAS INC.




In the flrst review of the state plans (OE: Form 4389), 1t was

_ found that Cahforma has establlshed six reglons for nugrant educatlon,

w1th each reglon con31dered as a progect All the’ LEAs in a reglon whlch

"recelve PL 89—750 mlgrant funds are operating under the one pro;ect for
: that reglon. The six. reglons m Callfc_rma encompass 258 LEAs.\ It vas
 also found that New Jersey has a single state progect for operating the

= rrugrant program in the state. Consequently, to ensure un1form1ty of

ooverage, the LE‘A was used as the prlmary sanplmg unit for selectmg the

3

72 pmjects.

'Ib select the sample of 72 LEAs the ten states were stratlfled

by hon‘e states (3) and by reoe1v1ng states (7) , since they represent two
' d1stmct types of projects and learm.ng act1v1t1es.‘ The method was to
“ allocate the 72 projects (LEAs) to be v151ted to both categorles of '
As_tates, oons;dermq the ‘factors of the peroentage dlstrlbutlons between

the two groups of migrant child days,fnunber of migrant children served,

arrount of PL 89-750 funds, and number of LEAs. Percentages hased on

N Chlld days, chlldren served, and funds all overenphaslzed the home states, o

_ putting 71 to-80 percent of the 72-LEAs in the home statesi However, the .
Pe;:centage"distr'ibution of the total 'nunb‘er of LEAs provided the balance

~ desired in the study, with 58.9 percent of the sample projects allocated
. to the home states and 41.1 percent to the receivlné states. Thus, 42

EKCDTECH SYSTEMS, INC.
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. pro;ects were to be v1s1ted in the home states and 30 pro;uects in the

| reoelvmg states. 4/

The sanple LEAS were dlstnbuted by state w1th1n the two categones. O
The dlstrlbution was based on each state s proportion of the total nuber -
of migrant ch11d days in its group. 'I‘able I-1 shows the total - nmnber of
’ LEAs w1th mlgrant educatlon : the mlgrant child 'days (in thousands) in each
-stabe, the percentage dlstrlbutlon of gmlgrant Ch.lld days, and the number of
. | sample LEAs by state resultlng from the state" percentage bemg mult1p11ed
L ‘bythetotal sampleLE‘As

Migrant ch_ild'days were used as the basis for distribution_byﬂ
state to give emphasis to states that have more intensive educational

3

| act1v1t1es as measured by migrant child days. o S "‘ .
; ke '
/

4/Alternatives to LFA Selection. One. samplmg altermative cons1dered was to

- randomly select 72 LEAS from the list of 660 LEAs receiving PL 89-750 funds in
the ten sample states. This approach was discarded because it overemphaswed
the receiving state LEAs, which have fewer migrant children and less activity
as measured by migrant. (_:hlld days (i.e., the nurber of migrant children served
times the number of school days per child, obtained fram the state plans) .
For example, the expected value of the number of LEAS to be selected in New
York State was twice as great as for Florida, even though Florida serves over
eight times as many migrant children. This approach, while representacive,
does not promde the de31red ooverage of leammg activities.

alternative oonsidered was to welght the I.EAs by mgrant child days
“selecting the number of IFAs in a s*ate according to the state's .

proportion of total migrant child days in the ten sample states. This approach
was discarded becausé it overemphasized the hame states, with 80 percent of the
sample IFAs falling in the home states and only one or two LEAs selected in each
meivmg state. This approach, then, did not prov1de adequate coverage of
actlvz.tJ.es in the. receiving states. :

T L
&

Q . ‘ -
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'Ihe spec:Lfic LE‘As were drawn randcmly withm a state from a
list of all PL 89—750 IEAS in the state.

" Up to three schools were to be v1sxted at each sample LE‘.A VlSJ.tS ,

to three schools teaching migrant ch:.ldren petc LEA were cons1dered as adequate

7 coverage. 'I’ne 1ast colmm m Table I-1 dlsplays the maxmxm nunber of schools -

to be visited in ‘each state, whlch was derlved by multlplymg the number of
sampled LE‘As by three. ‘

4

e
Specxflc school ‘sites were selected at randan a llstlng of uue

names Of 311 partlclpating schools in each selected LEA.

5 ‘samlg' Desigh fox Intef\)leWs atthe Sampled AScf‘mls ‘

R

S oech of the sanple schools in a salrpled LEA, the follcwmg
persons w:.e to be interviewed '

1 Principal. |
2 Teachers of mgrant puplls
1 Aide .

P S | Voluntéei

3 Migrant puplls
2 Advisory committee members
‘ Y'I'he Parents of migrant chlldren

T e e e e 1]

The two teachers were selected randanly by the mterv1ewer from a

list of teachers of mgrant pupils m each school. The aldes, volunteers,

‘and pupils vm the classes taught by those teachers were 11stedand randamly -

selected by themterv1ewer If there were no aides or volunteers assisting |

i

: EKC EOH svs*rems mc.f‘



theselected teachers, then a list of all aldesa.ndvolunteelswhoassmt‘
\

in the beachmg of migrant chlldren was used to randanly select one axde ‘

and one volunteer. _ - . ; - o S

The pa.rent or parents of the three randomly selected nugrant 4 |

puplls m the school were to be intemewed

!
The two advisory oorm\ittee menbers, if there was an advisory
"oaunittee,_ were to be randanly drawn frfm‘»the 1i_st: of oanmtbeenmbers o

v

THE E:VAwA'f_IeN SAMPLE,
_ 4 ‘Ofl't'he 216 schools which the serrple desxgn set as a maximum ’éanp]e ]
_'_sme, 162 schools were. actually visited in the fleld Tms was bocause |
" some LEAs operated less than three schools with P.L. 89-750 funds. Table t-z
. shows the mmber of schools sampled as well as the nurbers of pro;ects and
| 1EAs samrpled by state, base States ‘and: receivmg states .cabegones.
In cach of the Sa:réled échools,-umé'sanple design called for spacified
-mmbers of individual to be intexv1ewed - Table T-3' shows the nurber of pr1nc1pals
" peachers, aides, students, adv190ry oounc11 menbers and parents who were
- actually intermaved The nunbers are aggregabed by state, base statee, and.
o receivmg states. 'rable I-4 shows a companson between the nu'nber spec1f1ed A
to be interviewed as determined by the sample plan and the nurber actually |
' mter\n.ewed | Differences between the po;ssmle sample sizes and the actual

f

}sa:rple s%zes are generally due to the organizatlonal structure of particular

i
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TABLE I~2
FY 1973 TOTAL FUNDED P.L. 89-750 PROJECTS AND STUDY SAMPLE .
OF MIGRANT EDUCATION PROJECTS, LEA'S AND SCHOOIS.BY SYATE =
* FY 1973 Con e o
o . TOTAL NUMBER CF = NUMBER OF NUMBER OF
SAMPLE FUNDED PROJECTS LEA'S SCHOOLS
 STATES PROJECTS! . sAMPLED _SAMPIED ___ SAMPLFD
_ |Base states (137) 3D (42) (115)
“~.| California . 6 .6 17 49..
" .Florida 28 - 11 11 26
- Texas “ 103 14 14 40
, Recelvmg States (251) (28) (32) (47)
Colorado i 42 5 ‘5 9
'Michigan 5 29 6 4 14
‘New Jersey | 1 1 7 7
New York 59 : 2 2 2
North Carolina - 36 3 3 3.
Ohio 36 6. 6 6
Washington 48 -5 5 . 6
. e . 14
Totals - 388 59 74 162

lrrom FY 1973 "Application

ECH SYSTEMS INC

[

for Program Grant" ‘(State

Plans) OE Formi 4389




o | R S 1-11
‘) 'y | ' ‘
e T ‘\q s <

Ry | STUDY SAMPLE OF PRINCIPALS, TEACHERS, AIDES, STUDENTS
o ADVISORY COUNCIL MEMBERS AND PARENTS. -

Prlncipals Teachers | Aides | Students | Adv. ]Parents
Ipase states . o9 L@ | ooy | (08 | (s5) | (308)
| . california | 45 7|99 | 36 41 | 20 | 1
Florida 21 | 43 23 65 9 | .45
‘Texas R R < T 69 | 41 |- 102 25 | 98
_ |Receiving States 32 | o0 | ¢8| e | G2a¢| a
Colorado 6 ‘| 16 "|. 8| 24 | 5. 24
Michigan o1 sl 2 22 35 12 37
. New Jersey - 7 1 14 10 22 0 - 14
- New York - 0 .5 2 6 2 6
North Carolina 2 b 7 3 8 . 4 10
- Ohio 5 12 7. 18 -2 14
Washmgton 1 10 6 14 7. 16
.m&éals | w3 | 1ss | a3 | e7 | 395 |
& ’
/
i
Nl
J

/ECH SYSTEMS, INC.
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TARLE I-4

COMPARTSON OF POSSIELE WITH ACTUAL SAMPLE SIZES CF PRINCIPALS,
_ TEACHERS, TEACHER AIDES, STUDENTS, ADVISORY -COUNCIL MEMBERS
AND PARENTS BY BASE AND RECEIVING STATES

T . . . .
N Principals [ Teachers | Aides | Students [ Adv. - [Parents’|
T : ‘ . r Council| 1
pase States - | - N -
Poggible 115 : 230 115 390 230 390
| sample - | 99 | 211 100 | 308 | 55 | 274
‘. |Receiving States ' o N '
X | Possible BB 47 99 .| 47 141 94 | 141
Sample : 32 90 58 127 .| 32 121
Total : o e
Possible ' 162 324 162 531 324 531
_Sample 13 © 301 158 |- 435 - 87 | 395




' LEAs, schools and cldssrooms w}uch omitted sone of the°1nd1v1duals ;
sought for mterv1ews (e. g., some pro:ject dlrectors were also prmclpals,' .
some pro;ects d1d not have_ prlnclpals, aldes, adv1sory mttees, etc.) o
Same individuals could not be reached for interviews. Some studeﬁts in |

? pre-school programs wexre elmu.nated from the sample because little- -on no -
usable mformatxon was being collected by the interview guldes.‘/ Volunteers
were rpt ‘fox_md _m' many schaols SO that» this category was dropped’ from the

analysis for those schools.

The overall sample included 59 pro]ects of the 388 1dent1f1ed within
the ten sanple states. T}us constltuted a 15% sample of the pro;ects in the
ten states. Seventy-four LEAs were sampled out of the 660 part:.cxpatmg in
the migrant program in the ten sanple states. This constltuted an 11% sample
Of the LEAs. | | o

ANALYSIS DESIGN

’Ihroﬁgh a cross section of states, projects, LEAs, schools and
cias'srom\s, using an individually adminis’téi:ed intetview guide and secondan;
.data sources, the dollars, personnel, /facilities, equipment, services and.

' mnagemént inputs i.nto the migrsnt edécagtion process were Ai:dentified end |
‘ measured or de.scribec'l. - These inputs, as they come tog.etherl in various and
differerit mixes, ccmptise what can be described as the education process. |
| Through the use of the survey gu:.des, the different 1nput mixes can be described,

‘ measured and accmrulated at d).fferent levéls of aggregatxon as the education

process. This method is not designed to measure the quality of educat:icm by

‘EKCrecu SYSTEMS, INC.
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quantitatiyé techniques. attltude questmns were asked of teachers

and teacher aides to dete ' thelr perceptions’ of . the educatlon _process.
Attitude questions were also "sked‘gf ‘migrant students and their. parents
to assess their perceptions af;dthe Limpact of migrant education on their

s Y

oY

* DATA COLLECTION.

‘To identify inputs into ‘the education of migrant children and
those activities which comprise the education process, areas of inqui:y
were identified early in the study as being relevant to the education of

migrant children. The intent was an exhaustive listing for data collectjon.

Each area of 'inquiry was matched with the type of respondent who was
- to best provide the informat—ion scught or con'oborate infermation £
_ respondenté. The 1dent1f1ed areas of 1nqu1ry ahd the respondents
in Table I-5.

The survey guideé uscd in the field interviews for ﬂéch type of
respondent’ were developed with questions taking one of the/following .
seven forms:

Numerical

Yes or No, single answer

Yes or No, checklist

Descriptive open-ended, if yes or if/no .
Descriptive open-ended, of facts oy situations
Descriptive open-ended, of attitudes :
Descriptive closed-ended, rating”” IR

~1ON U b 0 N

[KC OTECH SYSTEMS INC.
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o For the analys.15 the data oollected in the survey forms was orgam?ed '
. by subject areas. 'I'he 15 subject areas selected for the analysis are shown

in Table I-6.
ANALYSIS

. The analysm method was to ocnpile the answers to questlons by
. subject and type of respcndent and aggregate the data by state. an the .
aggregated data measures of central tendency wefe derived and reported where
deviations existed other carplled survey data or seoondary source data were
_ examined to substantiate the fmdmg and to a*-texrpt to fmd .an explanatlon.
The state was selected as the first level of aggregation for tabulation of
tbe data oolleeted in the interview quides. Genera% program characteristics
as ‘reflected by the state are the primary focus of intereet;' rather than specific
projectaor school practices and procedures. The secord ievel of aggregation
is the. sum Qf base states and the sum of the recelvmg states, as the program

characte.rlstlcs are dlfferent for each. Same east-west agqregatlons were made

| where geographlcal locatlon mlght be expected to determme program characterlstxcs.
'Five types of char'ts ‘were developed to display the aggregated des—
. . 1 . . .

 criptive material. The five chart types and their form are shown beiow:

1. Nurerical ‘single or multiple rows

multiple colums (states, base states,

. receiving states)

.OTECH SYSTEMS, INC. -
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TABLE I-6

| SUBJECT AREAS FOR ANALYSIS

) Program Management
2. Project ]:np]_.eme;\tati&
3. Fiscal

4. stage. .
5. En:jié:ent -
6. Training - preser,vioe,s inservice -

.8. Coordination

ity Involveient

~School Relationships

13. Parent Attitudes
14 Student Attitudes o

15. MSRTS a L ‘ . R

PAruitext provided by enic
YN §

ECH SYSTEMS, INC.



C 2,
3.

\ - | .4,

5.

Yes or No

Single answer

Yes or No

' checklist '

Descriptive

operf-e‘nded '

bescriptive

~ closed-ended

- receiving states)

- receiving states) o _ -

. bar chart or weighted a\}eragegfor base _etatw

 and receiving states .

121

single row (percent»‘ Yes)
miltiple colums (states, base states,

receiving states)

‘multiple Yows (percent for each item on ciecklist’

multiple colums (states, base states; |

multiple rows (percent for each item listed)
multiple colums (stat_ee, base states, /
/

¢

t

Respondee sizes are :mcluded for each chart presented and can differ from.

~ the actual sample size due to' mn-reepohse, incorrect response which was

found in the edxtmg of the data, or in the preparatlon for and executlon

’ ' of the data processmg

Respondeé sizes ate 'indicated in the charts as sari\pie sizes or

approximate sample size.

‘ 'I‘hey are whole mmber values to be dlstmgulshed

| fmm the majority of chart entnes which are percentages as mchcat:ed in

the chart tltles.

O .' :
_ TECH SYSTEMS, INC. A
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o tnﬁquqsor THE STUDY -,
| Due to the emphasis of this st:udy in prov:.dmg a ccmprelenswe
detailed descrlpt.xon of total program actlvxtles, the samplmg plan was deSLgned
| to prov:.de an, m—depth view of program act1v1t1es.‘ This precluded the use of
. : _large sanpl&s to which sophlstlcated statlstlcal analysxs technlques could
| be applied. The valldatJ.on of results had to be accompllshed by other means. L »
: | The basm method of vahdatwn was to oorroborate fmdmgs by . Cxxrparmg qﬁestlon- '
nalre responses of 1nd1v1duals at varJ.ous levels m the program orgamzatlmal
: structure Central tendencxes in the responses to the questions were often
g apparent, as well as vanablllty between states whlch is treated by the
narratlve discussions leferences in the central taﬁenc1es relatlve to -
'the base states and receivmg states are also noted, although aggregation.
above the state 1evel loses the effect of specifJ.c state managenent and program -

o ﬂpract.toes.

| S The exploratory natvre of the study, in temms of identifying areas
in th.ch hypothéses may. be formulated and tested as a result, led to the
oollection of data th.ch provides a base pomt in- tems of further study efforts.
" Same areas of inquiry provided data wluch Seem 1rrelevant to the partlcular
4-.-problems of educatmg mlgrant cl-n.ldren Other areas of 1nqu1ry wore identl-b
fied b; the st:udy. 'Again, these mferences were made, on the basis of central
tendency and corroboration, or the lack thereof, »by» usii_\?; the small‘ samples

 that were designed and approved in the sampling plan.

CERIG)TeCH sysTems, .
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;In same cases, the data were derlved from a numencally small

_group of ltespondents who, in fact, cowstltuted the umverse of respondents.

- Such was the case of the Caleomia prOJect dn:ectors However, th.lS was
not typlcal of the evaluatlon as a whole. - No attenpt was made to draw a’
vsarrp]_.e of projects statlstlcally representatlve of the total natlonal

© program as discussed in the sample design.

. .

e
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CHAPTER IT o -

IMPM,*I‘ OF THE N[IGRANI‘ EDUCATIQ‘J
PROGRAM ON MIGRANI‘ STUDENTS

~

THE VICIOUS CIRCLE

Historically, the migrant child has been, as have all dlsadvantaged .
: children, the V1Ctim of a v1c:.ous crrcle from wluch he: cannot extrlcate hmself.
The cu‘cle begins w1th his. late entry mto the educatlonal systen, partly becausef

C).'
13

of hJ.S parents' attltudes toward education, and ends w1th hJs own . chlld's late
entry into the educatlonal .System, - partly because of his attitude, as a parent,
) toward educatlon. Flgure II-1 shows the other elements of the 01rcle. .

4 .

Rk

EFFBcr OF ’IHE MIGRANT EDUCATION PmGRAM ON THE VI(,IOUS CIRCLE

Some surprlsw were found in studymg the efforts of tie ngrant Educa-
tion Program to attack certaln areas of the vicious c1rcle. These surprlses |
suggest that tradltlonal rm.grant patterns and attltud% are changlng

Late Entry Into The Educational System

iAbe entry. into the eduoatioaal system has hjstorically been a handioap'
to migrant students. The social and educational skills provided by preschools
are especially important to them but most migrant children do not attend preschools. 3
Aooordlng to most past studles of migrant workers, thls 1ate entry was the result |
. of two problems: . )
- 1. Parental attltudes toward the value of education were poor.

F"“"CH SVSTEMS INC
ERIC
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FIGURE II-1
: THE VICIOUS CIRCLE
Late entry . :
_ ¢ into educational system
" Movement from school Tk " Poor parental attitude
' to school o 9 - toward education
Poor health and Pemaining at lower
nutrition level of éconamic .
. spectrum
- Lack of positive | Poor attendance
parental ‘ and dropout
reinforcement -
- Poor academic Low aspiration
, "~ . performance

level

Failure, grade : Lack of positive self-
retardation and - : _ image :
overageness

Poor attitude
toward educatio:

Aruitoxt provided by Eric
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The parents saw no value in sendmg the child Lo schoo)
~until they were forced to do so and might keep ‘the child
home to work, or-to babys1t younger slsters and brothers.

2 Preschool programs and facilities were scarce, partlcularly :

in rural areas, and were not available to most nugrant
gc}uldren even 1f then: parents wished to send them

. ‘I‘he theory that parental attltudes toward education are a cause
for the migrant children's late entry into school ‘is not supported by
- our data. Results of the study, as outlined- by Chapter VIII, mdlcate that

;'migrant parents are aware of the need for education and of the value of
‘ 'educat:ion. |

. Parents are aware thathavmg young children with them in the -
fields is dangerous and that day care and preschool facilities are necesSary
L 'Ih} followmg artlcle, prmbecf in the September 14, 1973 edltlon of the los
~— ‘
Angeles Tlmes, is an exanple of an all—too—oamon occurrence among chlldren
of all ages while in the fields.
- A four-month-old baby left in a basket while his mother
worked in a vineyard near the Fresno County towm of
. Caruthers was killed when the basket was struck by a
tractor. Officers said Richard Perez was driving a
tractor down a row of vines when it struck the basket
and threw the infant, Jose-Antonio Gomez, beneath
- the wheels of a gondola the tractor was towing.
" The head teacher at Dixon Camp in California told our staff
. that families sleep outside the fence the night before the camp opens
S0 that they will be able tn secure a house and, more important, that
their cluldren will be able to attend the camp's day care and preschool
center, which is open only to those who live there. In this way both

ECH SYSTEMS INC
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parents are free to woxz and older chlldren are free to attend reqular school

, /-‘ﬂ»

Lack of preschool facilities seems to be the main reason for the late

- .or sunmer school

entry of migrant students into the educatlonal system. In many areas, partl-
cularly rural areas, the necessary bulldmg space, transportatlon fac111t1es,

. and staff are not avallabl_e. Nor are the funds for their develogment ava11ab1e.’> |
" Of the migrant educatlon proyects that were v1s1ted, 90% in the home

base states and 87% in the recelvmg states -indicated that they did rot have
preschool fac111t1es available to all chlldren Elghty-three« percent of the
projects v151ted in the base states and 89% in the receiving states dld not
provide or augment any preschool serv1ces with funds from P.L. 89 750. These
data are not representatlve of the 31tuat10n m all states, since at least two.
e of the base states have early childhood programs and all of the states have
various’ mdlmdual projects with preschool ccmponents. The data are based on
the projects that were v1s1ted and serve to show only that preschool facilities

are the exceptlon rather than the rule

Movement From School to School

Movement from school to school has been one of the reasons often cited
for teachers fallure to gct to know individual mgrant students, and for the
students' farlure to beoome assmulated into the activity of the school. The

: oonstant movement resulted. in a lack of continuity in instruotion which frustrated

the migrant students in their attempts at learning.

| [CFECH SYSTEMS. INC
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Lack of contmuxty in instruction from state to state does Jndeed

. exist and is treated in Chapter 111 on Serv1ces.

However, the traditional view of the nu.grant child as attendmg many
schools was not proven true by the study. The parent of each child that was
mterv1ewed was- asked to name the number of schools that the child had attendedA-

during the last year and the state each 'school was in. Of the 294 parents who

: responded, 246 (83%) sald that their child had attended only one or two schools , J

in the past year Onlv six parents (23) said thelr chlld had attended more than

four schools in the past year.

Data fran mterv1ews with the progect dlrectors support the mformatmn
‘supplied by the parents and show that a 31gmflcant nuiber of students, partl-
cularly in the base’ stabes, return to the same school district for more than

tvwo consecut.'_we sessions. These data are in the appendix.

During‘ the interviews with parents and project peréonnel, two patterns
became evident: R . [

1. Rather than making se\reral stops as they move nortlmard,
‘many families go directly to the receiving state in which
they intend to work, stay there for the whole harvest
season, and return directly to the base state from whlch
they started.

2., State migrant education.program personnel in the eastern
stream repo;ted that fewer children were travelmg with
the migrant crews. While the intérview team was in
Harnett County, North Carolina, the project director
there stated that althoygh there were several migrant
crews in the county, there were no children in any of
the crew canps. The children at the project were all
from families living in separate tenant houses throughout
the county. -

{[KCHECH SYSTEMS INC
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In New Jersey and New York, project personnel indicated
that fewer young children were migrating and that, in some
cases, fathers and older brothers were migrating while the
rest of the family stayed home. .

Project personnel gave two possible reasons fer the observations:

: _' a. Parents are respondlng to the children's needs to stay
.~ . in one area and not mterrupt their education.

b. Crew leaders are not pexmttmg chlldren to travei with
- them because health and safety standards are less stnct
. when there are no children.

Measurng The Academic Performance of Migrant Students -

Public Law 89-750 requires the measurement of the effectiveness of

' programs that it funds. One means of measurmg the effectiveness of an educa¥
tional program is to deternune the. educatlonal gains or the academic performance
- level of those in the progreun Use of some form_of testmg or measuring instru-

 ment is reqm.red.

However, no instrument is speoified for measuring these 4gains,} and
| therefore it ‘is ‘diffioult to make any comparison of test scores or gains registerer ‘
in dxfferent states. Each state is free to use whatever test mstrwrent it i
desires and the nurber of instruments. used, even wlthm one state, 1s substantlal
W1thm the various programs of one state, the following tests were recorded as.

b.aving been used to measure educatlonal gains of migrant students‘

1. California Achievement Test

2. ‘California Test of Basic Skills
3. Stanford Achievement Test

4., McMillan Readiness Test -

5. Metropolltan Achieverent 'I‘est:

=TECH SYSTEMS, INC.
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T : 7.
‘ 8.
N 9.
10.

I1-7

Metropolitan Reading Test.

Iowa Test of Basic Skills =
Stanford Diagnostic Reading Test
Mental Ability Figure - . '
Cooperation Sequential Test of Educational Progress

Anopg the states using only one test, the variation is sub-

measure migrant student gains:

1.:

2.

. = 3..
: 4.
5.

. 6.

- mTesting the educationél gai'ns,of migrant students is difficult

stantia; . The following tests havé been used in various states to

Cooperative Tests of Basic Skills

-Wide Range Achievement Test

Developmental Test of Visual-Motor Integration _—

General Information Subtest of the Peabody Individual
Achievement Test ‘ ‘ L N

Teacher - Motor Tests

California Achievement Test

-

under the presént system of testing for a n{mber of reasons:

1.

2.

There is no one standardized tést instrument
that is used universally for placement purposes
or to evaluate the educational gains of migrant

" gtudents. It is very difficult to make general-

izations about the migrant student population
based on 'a wide variety of tests which may or may
not have soores that are conpatible.

Migrant students are not all tested at the same _

 time. Some may be pre-tested only, soe post-

3.

) -

IToxt Provided by ERI

tested only, same both and others none. It
is conceivable that a migrant student could
receive one type of pre-test.instrument in one
school, another type of post-test instrument in

- another school, and be recorded on neither schools'

statistics since the student did not take both
tests at the same school. ’ ‘

In the short sumer programs, the short time
between pre-~ and post-tests may affect the scores
on the tests because of a retention or practiqe

factor.

[ R]CTECH SYSTEMS, INC.
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4. Because only nugrant students who are be.nefltmg from
7 P.L. 89-750 funds are tested, there is no way of knowing
whether or not any educational gains among the students-
- are the result of P.L. 89-750 funds and programs. In
few cases has any attempt to establish control -groups
- . taken place. S .

Observations Based on Tésting ,

Although the natlonal testlng of the educationai gams of mgrant

students is not well staniardlzed, a number of observatlons about the perfomance
’ of t.he students can be made. _ '

1. In accordance with the students' expressed opinions
(presented later in this chapter) about how well they do .
- in reading and arithmetic, the test data that the various
states have compiled indicate in most cases that the
students register greater gams in reading than in
anthnetlc over the same time period. !

2. The various test results that have been published
.. by the states indicate that those migrant students
who are tested do indeed make educational gains
between the pre- and post-tests. Tests administered
in New York show the students as having made an
average grade—equivalent gain in reading of four
months and in arithmetic of slightly less than four
months during the six to eight-week summer program.l/
; Scores from tests administered in California indicate
' * that migrant students who took a pre- and post-test,
six months apart, experienced a gain of 6.16 months
in reading and 5.72 months in arithmetic.2/

Measuring The Difference, A Report Prepared by the Bureau of Migrant
Education (Albany: New York State Education Department, 1972), p. ﬁ3—4.

2/ Annual Evalugtion of the California Plan for the Education of Migrant
Children Fiscal Year 1972, A Report Prepared by the Bureau of Community
Services and Migrant Education (Sacramento: Calw.fornla State Departznent

- of Edﬁcatxon, 1972), p. 23. , : _
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I.

" 3. While the migrant students are maklng gamq in education

: between pre- and post-tests, they are also functioning

at a lower grade - ecuivalent level than expected for

their grade or ‘age group. Further, while the students

a - continue to make gains as they advance in age,- the gap
o ~ continues to widen in grade-equivalents expected for

. . their age group.. .Information from the Texas State Report,
) , -which is presented in graphical form in the appendix,

N . . demonstrates this widening gap in achievement as age and

\ o grade advance.3/ .

\\ - The following figures (Flgures IT1-2 and II-3), extracted frcm
.\" a New. York report, serve to further 111ustrate “the pomt.i/_ ,

N\ -

Failure, Grade Retardation, and Overagensss
AN ~ , o .
Fali e, grade retardation and the resulting overageness no
gdoubt play a 1 e role m mducmg mlgrant students as a group to drop
out of school. The\nugrant parents were . asked, “HAS' YOUR CHILD EVER HAD
TO REPEAT GRADES"" 'IWenty—two percent of the 220 parents respondmg in
the base states and 37% of the 131 parents responding - in the receiving
stabes answered "yes". Overall, at least 27% of the children at the >
_.pro;)ects visited in the ten states had repeated grades according to their

parents.

The principals at the schools which were visited were asked,
 APPROXIMATELY WHAT PERCENTAGE OF THOSE CHILDREN HAVING TO FOLLOW THE
CROPS HAVE TO RE':PEAT’GRADES?" The principals indicated that about 20%

T of- the migrant students have to repeat grades.

3/ Annual Report of the Texas Child Migrant Program 1971-72, A Report Prepared '
- by the Division of Evaluation (Austin: Texas Education Agency, 1972), p.20.

4/. Measuring the Diff_erence,. Op. Cit., p. 5. ..

I CH SYSTEMS INC.
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FIGURE II-2
. . ! . .
GRADE-TO-SCORE RELATIONSHIP IN READING FOR
MIGRANT STUDENTS IN NEW YQRK STATE
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2 i ’ '
How does the achievement of migrant children conpare with
the achievement of children in the noms population? I

[y

~

In the norms population, the 'average' pupil entering grade 1,
2, or 3 had a grade-equivalent score of 1.0, 2.0, or 3.0, respéctively.
The children in this study, ‘however, generally obtained grade-equivalents
lower than did 'average' pupllsofthesameagemthenonns up and
the gap widened steadily from .23 points at the knxiergarten cvel to
3 07 points at the ninth grade level.5/

Q _/ Ibld .
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 FIGURE 11-3

GRADE-'IO—S@RE RELATIONSHIP IN ARI'I‘HDEI‘IC FOR .
MIGRANT STUDENTS IN NEW YORK STATE
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How does the achievement of nugrant chlldren compare with the
achievement of cnlldxe,n in the norms populatlon?

In a.rlthnetic the gap between the scores of the norms ‘groups
and the migrant children increased from .11 pomts at the kindergarten
level to 3.60 at the ninth-grade level.

Figures:II-2 and II-3 show the grade-to-score’ relatlonshlp in
reading and arithmetic. Although they show a widening gap between the
migrant group and the norms group, they do show a steady upward trend.
_This indicated that steady growth in both reading and arithmetic does
‘occur among the migrant children, although at a slower rate than that-
of the 'average pupil in the norms population. 6/

*'[KC Fmd -
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Figure II-4 graphs the average grade level per year of age

11-12

- for all of the mlgrant students who were mLerv1ewed in both the base and

. recelvmg states.

It shows that the average mlgrant stment:s are from six

manths to one year behlnd what would be expected for that partlcular age

group.

FIGURE II-4

AVERAGE GRADE LEVELS BY AGE OF MIGRANT CHILDREN INI‘F.RVILWED
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. The following table indicates the average gr}lde by age fdr
migrant sttﬂents in-the interview sample from the three base s*ates.

LA

3

_Blank areas result fmm msufflcient sample size. . N
| TABLE TI-1

AVERAGEGRADEBYAGEEORWGRANPSIUDENI‘SWOWERE‘
INI"""VIEWED IN LALIIORNIA, FLORIDA, AND 'I'EXAS

Age of S _ Average Grade Ievels
~ Migrant Students . Per State . |

} .
» FL 4 TX

e ——

lie

3 — PS. ==

4" _ - . PS

=

.‘ x v

5 — ‘PS
6 ol 10 03 -
S 15 L0 - L3

. | 10 - 3.8 3.5 3.9
| 11 ol 4.4 4.0 4.5
12 - o se o - 5.4,
O T T 65 65 65
o o 14 | 7.5 8.0 7.3
15 o 8.6 8.8 7.8
16 " 9.5 9.0 8.7
e 17 | 11.0 10.0 - 9.5
. ST S 11.0 — -

Bt

19 B B 12.0

ot ' SOURCE: Pupil Interview Guide, for this study.
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Data co‘11ected' by the study in the base states indicate that,
when cmpared to the average percent of student population enrolled per
» grade for all children in the Unlted states, a ulgniflcantly higher per-
centage of migrant: students are enrolled 1n the early grades, one through
s:Lx, and a sign1f1cantly lower percentage of migrant students are enrolled
. _> in the hlgher grades, seVen through twelve. The flndmgs, presented in
-: graphical form in Figure II-S, closely parallel and support one of the
.' ‘ esults of .an earlier st‘:udy performed by the Natlonal Catmlttee on the:

' \_Educ'atlon of Migrant Ch ldren.?/ -

.

T Prevmusly presented mfnnnatién indicated that rany tnigrant
: students- are overage for thelr grade 1evel. Data £rc_xn Texas 'ir'xdi,cate
that by the second grade, 15 % of the mgrant students in the
seven—month sehools, ard 13 % in the’ regular schools, are overage:

By the sixth grade, 40 % and 27 %, respectlvely, are overage 8/

This large perc‘entage of overage students, concem.rated in the
early grades and constantly falling further behmd. provides a tremendous
problem for the educatlonal systen and seens to set the stage for the

“~

. dropout problem.

7/ -National Ccmm.t,bee on the Education of Mlgrant Children:
Wednesday s Children, (New York: National Comittee on the Education
of Migrant Chlldren, 1971), p. 30.

) 8/ Annual Report of the Texas Child Mlgrant Proqram 1971-72,
@ . Citn r po 9 LI ..
. , -]

:
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FIGUK: [1-5

PERCENT OF TOTAL ENROLLMENT IN GRADES K- 12 BY GRADE
| MIGRANT CHILDREN AND AL CHILDREN

. ' | emeea "MIGRANT CHILDREN . -
: | R T ,(CALIFG‘%NIA;'.FLORIDA AND TEXAS)
',12 'of\',. | —— ALL CHlLDREN
. Rt T WSy

10 -

 PERCENT -

GRADE K 1 2 3 ¥ s 6 7 8 9 10 11 12

SOURCES : DIGEST OF EDUCATIONAL STATISTICS, 1971, P.25
. PROJECT DIRECTORS INTERVIEW GUIDE, FOR THIS STUDY.
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. Poor Attendance and Dropping Out

'I‘raditibnally, migrant students have been thought ofv as
’havmg poor aLtendance records at qchool and as droppmg out of '
‘school before . flmshmg ‘ : o

‘Attendance - - -

The results of the study appear to prove that the attendance
of‘ migrant svtudents‘ ét school is improving. The students who wene intizr-
 viewed were asked if their parents ever asked them to stay home from
school, Eiqﬁty—eigﬁt pércent in the base states and 81% in the recelvmg
states answered "mo". While there may have been some reluctance to
. answer positively in the presezuoe-OE'a strangér, the per(:entages seem to
be high enough to indicate that at least a substantlal majority of the

students are not being asked to stay home.

- The principals of the scl'bc;ls which wefe visited were asked

to describe the absentee rate of the migraﬁt students. In the reéeivi_ng.
states, twenty of the tvvenéy-five principals whofesponded felt that the
absentee rate of migrant students was average to very low. - Three fei'}.i '

| it was high and ‘only‘ two feit i‘t-ywas very high. In'tﬁe base statés ‘
sévmﬁy-five of ninety-seven principals who responded felt that the

: absentee rate was average to very low. Nineteen\felt it was high and
only three felt it was very high. Altogether about 80% of the principals .
felt that the absentee ‘rate of migran£ st@denté was average to very low.

EOH svsrems INC.
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'Ihe parents who were mterviewed were asked, "WHAT IS THE
IMESTYGJRC&HIDHASBEENOUTOFSCH&ISM{HENKNDQGTODEFERENP
IOCATImS?“ 'me 339 parents who ansm:red the question responded as

follows: -

TABIE I1-2

RESPONSES OF MIGRANT PARENTS, IN PEK','ENI‘, TO THE QUESTION,
" "WHAT IS THE LONGEST YOUR CHILD HAS BEEN OUT OF
SCH&I.S WHILE MOVING TO DIFFERENI‘ HI.‘ATIONS?"

'Percent of Parents © Number of Weeks
36.0 0 i
-19.5 e 0-~1
18.6° 1-2
7.7 2-3
13.9 4 +
Sample Size 339

'I‘he responses in this section of the students, parents, and
prmf-lpals, when added to the paxents‘ prev1ous indication that the majorlty
of the students (83%) d1d not attend more than two schools in the past year,
: indicate that migrant student school attendance is not as 1ow as- had '
traditlonally been thought. |

. Dropping Out

while the data indicate that the school attendance of those
" [

_ _migrant students who i:eniain.in' school is at least average, they also

’

g.,cu SYSTEMS, INC.
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-mdlcate that the chances of a mlgrant student c,ompletlng the Lwelfth

grade are very poor.

’me graph in Figure II-6 shows the percentage of children '

A

| entermg suocesswe grades in school, and can be used to compare the

‘ ‘probability of entering successwe grades of sch001 for the averrge

Um.ted States student population with that of the migrant student

r\tllat;lon. The average student population has about a 96%

chance of entering the ninth grade and an 80% chance of entering

the ﬁvelfth grade, but the niigrantsi_uients-ha\'/e about a 40% chance of

: entermg the ninth ‘gjade and a 12% chance ofwentering the twelfth

o L “\: l ' ’
grade. . | R A -

The graph also indicates a rapid drop-out of migrant students
mmedlately after the e:.ghth grade. Table II-1, which has already
been presented, 1nd1cates that the ;.verage age of nu.grant students in

the base states bebween qrades elght and nine is about fourbeen to

~ sixteen years. The table also indicates that, in this age rau'ge, the

*

students take about three years to conplete one grade level in Florida
and Texas and two grade levels in California. In this age range, ‘the
students are about one and one-half to two years behind the grade—

age equivalent. ’ SO

_ Principals who were intérviewed were asked, "WHAT ‘ARE THE
PRIMARY REASONS FOR MIGRANT STUDENTS DROPPING O[T OF SCHOOL COMPLETELY?"

The principals were to respond yes or no to each of seven possible reasons:

E[ KCCH SYSTEMS INC
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1. Physical
2. Eoconamics
3. Marriage and/or Pregnancy
4. Lack of Camumication Skills .
' 5. Disciplinary Actions | |
- 8. Currlculum Inconsistent With Students' Needs . =

- !

7. Other

Their answers were as follows:

vlu'\f ) n'{‘:fy-'
TABLE, 11~3

PERCENT OF PR]NCIPAIS RESPONDING "YES" TO
EACH OF SEVEN POSSIBLE REASONS FOR
MIGRANT STUDENTS DROPPING OUT OF SCHOOL

~1 : . COMPLETELY ~
. .  Base States .Réceiying.States |

Physical | S 3 45
Economics = — | : 75 62
| Mar-riage and/orl P}.‘egnancy ' i 5 . 10
Lack of Commication Skills Y- BT
_ Disciplinary Actic:msA - 3 | 5

Cm:-rlculwn Inconsistarit with - ' . R :

Students' Needs , ' 15 | - a3
Other - 27 33
: Saiple Size : ’ 65 | 21

€3
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The principals were dﬁn asked, "WHAT HAS BEEN DONE' TO -
'PREVENT MIGRANT STUDENTS FROM DROPPING OUT COMPLETELY?" Their -answors
were coded into nihe genaral areas. Many 'princibals. answered that they
used more than one method. The principals in the. base s£ates who
responaed to the question anwered 116 tlmes, those in the recelvmg

stabes answered 22 tnnes. The answars mere as follows

'I'ABIEII4

'SCHOOL PRIN(,IPAI.S' RESPONSES, IN PERCENT OF 'I’OTAL RESPONSES,
TO THE QUESTION
"M{AT HAS BEEN DONE TO PREVENT MIGRANT
STUDENTS - FROM DROPPING OUT COMPLETELY?"

Base States Receiving States

o

Truant officer- activii':ies -5 . 5

.. Teacher Speakmg with parents at _
7 ' mme/school ; ‘ 11

(O]

Providing services Sueh as obtammg K
part-time ‘jobs, free medical serv1ce, ‘ 12 18
free lunches : .

Attenpts to gear currlculun to child's ' 28 - 32

specific \mterests » |
medmg transportation to/from school | - 2 | | 0.
Making parents aware of mlgrant program 6 ‘ 9
Va.w-i.ng hours when child may attend school 9 | ., 5
. Individual ocounselin : 21 - 18
Nothing ' K/ - 6 9 R
Total nurber of responses E : 116 22 . B f:
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Table I1I-3 thus mdicates that the principals consider e:onanic‘s
to be the greatest cause of mgrant students droppmg out, and that lack
of camunications Skllls, and currlculum that is 1ncon51stent with

student needs, are also significant causes of dropping out.

However, when the pr»"ilncipals were\asked what was being done |
o prevent dropping out, about S0% of the responses referred to at_t-xr\pts
to gear curriculum to the child's specific interests and ‘i(ndi‘wduall |
counseling. It is difficult to see what effect,. if any, either of these
methods of Loreventing dropping out has on the \econcmlc problem of the |

migrant students, which the principals fecl is the most pressing proplem.

If the migrant conomic problems are indeed the major cause .

of migrant students droppii‘lg out, then much more emphas:.s needs to be

given to n‘ethods of dropout preVent_lon that affect this area. Parental i
[ {\ ‘.
'counselmg, prov131on of serv1ces such as parc-time jObS or free 1l’nCheo, ‘

»trampo* tlon, ahd varymg hours S0 that a student may_wor}' and also

attend school would seem to have much more effect on the econonuc problem

than 1nd_w1dual counsel:mg or currlculum adlusunent.

Roots of the Attendance and Dropout Pro_i_ale:ﬁ‘

The problem of students dropping out of scﬁool“does\rlot

usually become evident until the high school 'yerafs in the average

'TECH SYSTEMS, INC.
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Um.ted States student pOpulathn which has a 96% chancc of entormq ‘ ‘-
' the ninth grade. However, as shown by the graph in Flgure 11-6,.

the migrant ‘student population has only about a 40% chance of entering v

the ninthgrade. Obvmusly, since about 60% of the mgrant r,tudent&, e

will be gone by the tm\e they reach: the rmth gradt, it 1s no(,e&,ba_ry

to treat the nugrant dropout problem as early as possmle

T'he eoonomc necessity to drop out of school
can strlke anyone at any time and is beyond the control of an
" educational prugram alone. Sudden death, injury or aleneSS, or the
loss of a job by a parent, n*ay‘»force a student_ to drop out and take a
job to help support the family. When this happens, a sc_hool or an
educational program can help to leSSen the problems of a student by :
prov1dmg special serv1ces that enable the student to hold
| a job and continue hlS educatlon, and by acqualntmg the stud( nt and

his family with other _economc alternatives available to them.

'ihere are, however, reasons for dropping out that arc not
eoomnic ard are within the area .that can‘be affectcd{; by-‘,“tlx: oduc‘ation
E progfam. One of the most serious of these is ove_ragenessv," which 'apmrently
results from lack of adequate preparation of students in the |
€arly school years. Data gathered by the study and presented in Table
11~ 1 1ndlcates that in Callforma and’ possmly in Texas, it takes turec
years for the average nigrant student to move about one grade level in .

the third and fourth grades, atter which they never catch up.

“EXOTECH SYSTEMS, INC. . o
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Sincé these are the‘ grade levels at which students
*must beqin to uge thelr basic gkills to dcvvlop nth('r nkllln, he
amount of ‘time needed to pass through levels. three and four may ;..
'mdlcate that the development of the basic skills of theso students |
has not been camplete. Figure II—‘7 1s a graphlca epresentatlon of o

Table II-1 and dramatlcally malcates tne prool 1 at yrades three and four.

-Figures II 2 and II—3, presented in the subsectlon on
-testing, also show tnat the fourth grade 1evel may be a problem
'pomt for many students. In both flgures, the pre- and post- tost .
~scores of t:he ﬁigrant students in New York roughly parallel the (
soores of the norms group but at a“lower level. However, between the
third and fourth grade, the direction of the graph changes and tho

'~ scores no longer parallel ‘those of the norms group.

- The test information frar; Texas, 'whicﬁ was discussed in
the subeection on testing/ and wluch is presented in the appendix,

also shows that the migfant students ere makinq qainé,‘ but at a level
"lower than one year of gain for one vear of study. The graphs of the

. Texas test results, however, fail to indicate the change of direction

v _ .
¢ at the third to-fourth grade level.

The New York results were obtained from one standardized
‘ best, The Wide Range Achievénerit Test, in which the horizontal axis
was controlled for the age of the- students and the grade levels were

" estimated for the age groups In 'Dexas the results were camposites

: obtamed from sevéral different types of tests. Ir_1 the Texas

| UTECH SYSTEMS, INC..
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' K ’ ST 4|
'graphs, the horizontal axis was controlled not by age but by \grade.
The results of the scores for all chlldren ina grade were apparently
recorded for that grade regardless of the age of the children. .Data
fram 'I‘exas show that a substantlal percentage of the students in each

: grade are overage and that the percentage rises per grade until Lhe
elghth grade.9/

It can be hypothe51zed that if the Texas data were controlled*™

by age, the pre~ and post-test graph hnes would be lower and their

ddlrectlon might more closely parallel the New York: graphs.

It is apparent from data which is thought to be representative
of mgrant students in Califorrua and at least indicative for students
in Texas, _that a problem appears at the thlrd to fourth grade level
'and that it is not bemg solved. The migrant students continue to lose

ground oompared to the noms populatlon.

Dropouts which result frcm econcnuc problens probably occur:
' at scmewhat hJ.gher age and grade levels, and are more easily prevented
-by actions taken at. the tlme or sllghtly before the drop~-out happens. :
Drop-outs which occur for academic reasons cannot be treated as they
happen. Ind1v1dual counselmg, Spec1a1 hours, transportation, and
part—tme jobs or free meals probably make little dlfference to a
.student who is in the fourth grade and subsbantlally behlnd the rest of

the children of hlS age. These services cannot mprcve his academc

o/ mid. . - ’ | .

/TECH SYSTEMS, INC.
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»knoxv«aledge. Apparently, as md_ioated by the widening gap between the -
"migra'nt students ard the norms pol':leation as age and grade increase,
remedla}. mstructlons do not help elther. ’ They__d‘o,no't even Keep tiic

" students fran losing groxmd

'Dropouts resultin'g from academic problems must be treated as

early as possmle by SpeClal preschool and early grade romxhal programs
7 Remed1a1 ins;;rnotlon in the hlgher grades may only delay the ©
" ultamate dmppmg out.r .

L

T . . . ?

';Remaihing At Lower Level of Economic Spectrum = &

.
|
hid

As 1ong as a person 1s mrkmg as a migrant dgrlcultural
. mrker in the mlgrant stream he will remain at the lower level of the
economc spectrum 'Ihe Manpower Evaluation and Developnent Institute
: reported in 1971 that the average annual incame of four thousand mlqrm\ts
'and seasonal farnmrkers who were part of a study was $2, 201 10/ 1The
' Department of Humn Resources Development of the State of Callforma, in
its Annual Operatlonal Smmary of Migrant Famlly Housmc%aCenters, stated
that for 1972 the average annual income for ‘the 2,873 famlles in the
| t,wa\ty-flve centers ‘was $2, 925. Of the total number of famll_les, 837

de less than $2 000 in 1972 11/

) 10/ U.S. General Aocountmg Offlce, Igpact of Federal Programs
- bo Improve the Living Conditions of Migrant and other Scasonal Farm—
""morkers, Report to the Congress, 1973, p. 16.

R I

[ 4

-1t/ Callforma Depa.rtment of  Human Resources Develormcnt ~Annual

Operatlonal Sumary Migrant Family Housing Centers, January = Decembcr 1972, -

A Report Prepared by the Migrant Services Section (Sacranento. Departmv:nt
" of Human Resources. Develognent, 1973) ; Po 7. ' »

‘fi[l{c‘ | S -
FERUTECH svsrsms INC.. | | .
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» The education program can do httJ.e to change the wages
ué\ pald to mlgrant workers, but it can do much to demOnstrate to
_migrant parents and chlldren that alternatlves are. avallable, ‘and
,to provide them w1th the skllls necessary to seek the alternatives.

The attitudes toward educatlon and the aspn:ations of both rrugrant

parents and students whlch are presented m uus chapter and in - /

" Chapter VIII mdlcate that at least the demonstratlon of alternatlves :

_that are available has been accamplished. ’( con "

Poor Parental Attitude Toward Education

. ‘ The attltudes tov\ard educatlon expressed by nugrant parehts
| are. shown in Chapber VIII to be generally p031t1ve What will the |
attltudes of today s students be whén they are parents themselves’
Obvmusly, neny of these migrant students.will drop out of school
Even if all of the other factors that encourage dropplng out could
]be el:.mmated, the pressmg ecOnomlc need to help support the ﬁamlly
' would Stlll exlst. However, even 1f a student ust drop out, ‘/he will

[V A
L be a 9051t1ve 1nfluepCe on hlS own chlld,ren if his attltudes are

' p031t3.ve enough, and they may bhe able to finish school ard break ‘out of

| the streamf

The develogpment of these attitudes will be discussel in the .

final three sections of this chapte.r.'

STUDENT PERCEPTIONS -- ATTITUDE, SELF-IMAGE, ASPIRATIONS

The ’responses of the students to the attltudmal quest:.ons

EKCkOTEcn svsnms INC
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" “they were asked can best be analyzed by focusing on three major areas
] of the vidious‘cir.cle:i v | 4
° Attltude toward school

e Self-image _
L Aspiratlon 1‘evels-

!

Student perceptlons in these three areas w111 dogh to
‘_J.ndlcate the strengths or weaknesses of the PL 89-750 program.

., “Attitude ‘Ibward‘Sch_ool'

The students were asked about their feelings in four areas

bf thelr school expenenoe

\0 \'me complete school pmgram
° 'I‘helr subjects
® 'I‘he school persannel
° Theuxdesxre to continue in ‘school

\‘

A , -- v Student Attitudes ‘I‘cward the Ooﬁplebe School Program .

Students were asked the questlon, ‘WHAT DO YOU LIKE ABOUI‘

~ SCHOOL?" 'I'he1.r an.wers were placed ih the followmg nme categorlcs. Co
1. Food - N
2. Academic work g ‘ '

3. Arts and crafts or vocational work
4. Social activity or recreatlon

5. Music

6. - Nothing

7. Do not know -

8. . Everything

9. Other .

'Ihe students resrnnded in meanmgful numbers in only three .

- of the categones. Although the category of food had been expected to
Q appear, it dld not.

Aruitoxt provided by Eric e

EXOTECH SYSTEMS INC. . | M
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TABLEIIS‘

~ RESPONSES OF STUDENTS BY S‘I‘A’I'ES, IN PERCENT, TO 'I‘HE QUESI‘ION _
. ‘ "WHZ\TII)YOULIKEAK)UI‘SCHOOL""'

CA FL X MI N NY NC. OH WA

. Social Activity ; - |
- and Recreation [17.1 32.0/31.9 30.3. 36.4{18.5/25.9147.1]13.6{40.0

Acarlenic Work  i54.9125.3 39.3 36.4|27.3/48.1| 29.6[23.5 54.5 20.0

‘Vocational vork | 6.1116.0] 5.2} 9.1 10.9114.8| 7.4)11.8{ 9.1 20.0

- sample Size - {164 75/'135| 33] 55| 27| 27] 17; 22 5.

‘I'he s1gn1f1cantly hlgher nunbers respondlng in the’ category
,of academlc work in California, New Jersey, and Ohlo and the oorrespondmgly
'lcm percentages of responses in these states in the category of soc1al ,
act1v1ty and recreatlon cannot be explamed by dlfferences in the programs
t in these. three states. The hJ.gher percentages of responses in the category.
of vocat.lonal work in Florida and New Jersey can perhaps be explamed by

.-the presence of the Earn and Learn Units in Florlda and the Moblle Voca-

!
il

‘tlonal Work Units in New Jersey.
When asked what they disliked about school, about one-fifth

of all. the students' ‘respons'es Qere in the category of acadenic‘ work, &

In many cases, students 1nd1cated that they liked one subject put disliked

another, e. g., llked readlng but dlSllked mathematlcs.. 'I'he responses of

32 5% of the students in the base states and 57% in the recexvmg states ‘

lndlcated that there was nothlng about sclivol which they dlSllked. In

the base states, 21 8% of the students responded in the "other" cateqory

[Kconzcn svsrsus INC. o
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 Mathematics  [24.426.8]33.1[19.020.031.4]28.6(26.3(32.3{60.0|

Vocational Work

Music 1.5| 3.1] 0.6] 2.4] 8.9/ 2.9] 5.7 0.0] 6.5] a ol

- social Activity

O_ther

Activities 5.8] 52! 6.5{ 9.5| 6.7 2.9 5.7} 0.0] 6.5/ 0.0
Sample Size | 205’ 97' 169] 42| oo 35| 35| 19. m| 5

o : o ' ;_ - e - g _“ | : ‘ .‘
C{_Jz____ - ) | \ o e I1-31

as did 7.5% in the receiving states.” All of the remaining categories

Were answered‘by bery small numbers of students.

" as well as bemg asked what they liked or disliked about

' sr-hool, the students were asked, "H(M DO YOU FEEL ABOUT DOING YOUR SCHOOI.
'mm<?" Their answers were very p031t1ve and qmte um‘fom in most -
_ states, Overall, 80% sald they felt good about doing thelr school

work, 11% sald they dld not feel good about 1t and 8% did not know

£ .E

Student Attitudes Toward Their Subjects
Stidents were asked, "WHAT SUBJECTS DO YOU LIKE?" They.
responded as follows: |
: IR TABLE II-6
STUDENT 'RESPONSES BY STATES, IN PERCENT OF STUDLNIS

. RESPONDING, TO 1HE QUESTION .
. "WHAT SUBJEETS DO YOU- LIKE?" -

CA_FL_TX €O ML NJ NY NC OH WA

Language Arts & : : . ; '
. Reading 139.5(25.8(40.2 |45.231.1]40.0 28.6(31.6(29.040.0

‘Arts & Crafts - 114.1{16.5} 4.1| 9.5[21.1]14.3|1.3]21.1{22.6] 0.0

“and Recreation | 4.4[14.4] 3.0| 2.4| 7.8| 5.7/11.4|10.5] 0.0{.0.0]
Social Seiences [10.2| 8.2{12.4]11.9} 4.4 2.9{ 5.7|10.5| 3.2 0.0

.CH SYSTEMS, INC.
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There is very llttle dlfference between the base and receiving

o states in this area except that the students in the recelvmg states

l_fesponded_shghtly hlgher in the category of vocatlpnal work ar_ts and
,‘.créft.s. Students in. the esstern stream tesponded somewhat lower in the
language arts and readmg category than tmse in the western stream,
‘but Sllghtly higher in vocatlonal work arts and crafts and also in
social actlvxty and recreatlon

-~ : ’ ‘

When asked, WW\T SUBJ]EL'PS DO YOU DISLIKE"" “the students

roSponded in 31gn1flcant mmbers in four Qf the seven posmble categorles

STUDENT RESPONSES BY BASE AND RECEIVING STATES,’
IN PERCENT, TO THE QUESTION, "WHAT SUBJEI,'I‘S DO

TABLE II-7

YOU DISLIKE?" |
) s Base States | Recewlng States
' language Arts and Reading  27.2. 30.6
| Mathematics 2002 21.8
Social Sciences . 1506 o 54
None o 218 | 3200
' sample Size R 302 147

;I'here are a nurher of small differences and similarities among

»v the separate states,(beﬁueen base and receiving groups, and between the -
two streams. A number of expiainations could probably be given and there |
- would be elements of truth in each. Some states méy emphasize eertein

subjects, others may devote their time more evenly to many subjects.

CH SYSTEMS, INC.



The sarrple size has affected the data in sone cases, 'such as
WaShing‘hpn state, where only flve students responded to the questlons
None of/ the differences m responses are sigmflcant enough to Justlfy

ocmparlsons among the states, regions or streams.

Hcmever, there are several 1mportant observatlons that can

‘ ¢
be made because of the smnlarlty of the responses :

1. The students do have definite preferences or
likes which they articulate. In very few cases
did students respond with non-cmmttal answers

. such as noth:mg, do not know, or everything.

2, ‘The stidents' dislikes are not as strongly articulated
"and may in fact indicate a more positive attitude
toward school,. since 32.5% of the sample in the
‘base states and 57% in the receiving states ariswered
‘that they disliked nothing about, school; 21.8% of
thesamplemthebase states and . 32.0% in the
receiving states answered that there were no sub-
S , - jects which they disliked. There is the possibility -
- that the students feared making criticisms or - =
“speaking out, but it does not seem likely since
most of the interviewers found the children to
‘be outspoken and straightforward once their
initial suspicions of a stranger had been overcane.

3. Over one~third of the students indicated
an academic interest. When asked what ‘they
liked about school, 43.3% and 34.9% in the - :

- based ard receiving states respectively ST
~answered in the area of academic work; 23.2% ‘ o
ard 20,0% respectively, responded that they
dlSllked academic subjects

When asked speclflcally what subjects they liked or
disliked, the students responded largely in the
areas of language arts, reading, and mathematics.
As previously stated, many students expreéssed hkes
and dislikes within the same area. -

<ot
AN
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‘4. It is important that 25.4% of the sample in the
base states and 29.6% in the recelvmg states:
" responded that they liked the social activity
. and recreation aspect of school, but few con-
sidered social activities or recreation to be
uppermost when asked what subjects they llked
or disliked.

DS S

The data indicate that k\ig];ant students have a positive attitude
toward their school work and regard school as a place for academic

pursﬁ_its .

Student Attitudes Toward School Personnel

'I'he attltades of students toward school can be mferred
‘both frcm thelr feelmgs as they meet da11y situations and from their

general likes’ “and ‘dislikes of school personnel.

Students were asked, "HOW DO YOU FEFL WHEN YOU GET UP IN.
THE MORNING TO GO TO SCHOOL?" 'I'helr responses indicate a positive
attitude toward going. Overall, three-fourths of the students indicated
that they felt gbod'when getting up to go"t-;o school. Of the remalmm |
- one-fourth of the students, abciut ~ha1_f ihdicatéd théy did:‘not feel
- good about it and half did-not'kmw. |

A sllghtly more p051t1ve attitude was expressed in the

receiving states, probably owmq to the nature of ‘the summer program.

’,

'I‘he students were also asked about their feelmqs when they

' enoountered various school personnel.

Lt l{c CH svsrsms mc
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STUDEN’I‘ RESP(NSES BY BASE AND RECEIVING STA’I'ES,
, IN PERCENT, TO THE QUESTION
"HGN DO YOU USUALLY FEEL WHEN YOU SEE YOUR TEACHER IN 'I‘HE M)RN]NG?"

Base - Recelvmg
States _ States
| | Good 78.3 ~ 86.9
. Undecaded 129 | 7.6
Not Good 8.8 5.5
Sample Size 295  us

TABLE II-9

STUDENI‘ RESPONSES BY BASE AND REZIEIVING S’I‘A’I‘E,
: IN PERCENT, TO THE QUESTION =
- -"HOW DO YOU USUAI.LY FEEL WHEN YOU ‘SEE YOUR PRINCIPAL""

’ B Base Receiving
‘ States States
" Good T60.4 | 66.1
Undecided 17:5 | - 26.8 '
Mot Good  22.2 | 7.
L - Sample Size 275 - 112

Q S ; | ‘
(ERICCH sYsTems, INC. o L
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Responses of the students to thelr teachers are defmltcly
;p031t1ve - 81% of the students in the entlre sample responded positively.
The percentage of positive responses to the teachers is sonewhat higher |
1n the recelvmg states, probably because of the less threatemng, less
structured nature of the summer programs and the tact that attendance

is voluntary.

Responses to 'the‘principals,. who are authority ficjures and
may, in sane states, administer oorporal punishment to students, is
not above 22 2 negative in any case. The 22.2% negatiVe responsc e
in the base states as opposed to the 7.1% negative response 1n the

| recelvmgsbates may be because fewer» prmclpals are actu_ally present

during the sumer prograrns in the receiving states. ’It may. also be
‘because the frequency of corporal punishment in the base states is
higher accordmg to the students. T

- 'I‘he following seven codmg categories, were used to c1a531fy

the students’ llkes and dlsllkes of their teachers

1. Personality

2. Teaching methods
3. Appearanoe

4, Do not know

5. Nothmg .

6. Makes things easy
7. Everything

' I iCH SYSTEMS INC

e - . /
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In response to the questlon, "WHAT DO YOU-LIKE ABOUT YOUR TEA(}{BR’" the
“‘students answered almost entlreiy w1th aspects of personallty or teachmg

methods 'I’he other five categorles acoounted for. less tnan 12% of the

ansvers in the recelvmg states amd 1ess than 15% in the base states-

TABLE II-10 - . L
STUDENT RESPONSES BY BASE AND RECEIVING STATES, -
X . IN PERCENT, TO THE QUESTION =~
: "WHAT DO YOU LIKE ABOUT YOUR TEACHER?"

" Base Receiving

. : States States
Teaching Methods 44.4 T 59.0
Personality 4.3 | 301 ¢
Sample size 329 | . 166

e

‘ ‘ . Students in the receiving states appear to place greater
enpha513 on aspects of teachmq n‘ethods and less on aspects ot
personality. This may be due to the relat;JI,\zely short amunt

of time t}u?-t'fhe students have with the teachei's in the receiving

states.

when asked what they disliked about their teacher, the

students responded primarily in the "nothing" category.



:“» . ’ 3 ' . .
AT o o 11-38
/
'I‘ABIE II—11
STUDENT RESPONSES BY BASE AND RECEIVING STATES,
| IN PERCENT, TO THE QUESTION |
"WHAT DO YOU DISLIKE ABOUT YOUR TEACHER?"
L ‘States  ‘States
Téaching Methods - 22.5 12.5
" Personality 1220 | -85 = @
 Nothing _47.3 77.0
Sample Size o138 | 130

The follcmmg observat.lons can be made from the data on

students' feelmgs and opinions about school personnel

1.

"

'I'ne majonty of students react posn:lvely toward gomg

to school and toward the school personnel

The ‘mlgrant students have the ability to evaluate the
performances of their teachers through their articulation
of ‘'what they like or dislike about their teachers.- It is
sigmﬁlcant that so large a percentage of the students'
ses fall into the two categories of. personallty

. and teach methaods.

,_¢.‘

The st dlslxke mgmncantly lesq .about their

teachets in the receiving states than about their
teachers in the base states. Again, this may be
because the students spend less time with teachers .
in the receiving states, there is a scmewhat more
relaxed'atmosphere, and the students attend
voluntarily.

Student Attitudes About Continuing School -

Perhaps the gmetest indicater of whether stv.idents have a

pos:.twe att1tude toward school and education is whether the students

ERIC
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want to stay in school and, if SO, what then: reasons fpr s’caymg are,

The students in the sanple were asked the question, "xﬁo Yc'b\mm* 0

- STAY IN SC'HOOL?“ The response was ovex_whemmgly ".yes".

el o TABIE II-12 .

 STUDENT RESPONSES BY BASE AND RECEIVING STATES,

] ‘ IN PERCENT, TO THE QUESTION
"II) YOUVEN’I"IOSTAY iN SCHOOL?"

Base States Receiving States

Yes /3};8 | 93.0
N 8.2 7.0
17

saple size /294

: "I‘hc_>se who responded "yes" v}aé/re.then ésked why they wanted to ‘stay in.

. VAR .
school. Their responses”,,@ere coded into eight general categories:

1. Occupatlonal conSLderatlon (to-get a degree, to get

a better job, -to, make more money)

2. ‘Nutrltlon

3. Friends in school

‘4., Positive attitude toward teachers arnd persomnel

- 5. 'Negative attitude toward home or work
6. lee school work
7. Does not know

- 8. Geﬁeral_ly, would like to continue

7 l: (:
E =~ CH SYSTEMS INC.
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The students responded in meaningful 'riumbers in ‘three of the‘categorﬂiesé

. TABLE II-13

RESPONSES OF STUDENTS WHO WANT TO STAY IN SCHOOL, BY

BASE AND, RECEIVING STATES, IN PERCENT, TO THE QUESTION
"WHY DO YOU WANT TO STAY IN SCHOOL?" -

Base Recelvmg

- . _States States
Generally, would like S
to continue . 47.5 | -"~37.0
Like school work ; 17.8 31.0.
-~ Occupational consider- - . :
ations ‘ 23.7 .14.0
Sample size . o3k 180 ]

The small number of students who irﬂiwted tha_t they did ",
not want to stay in school were also asked why. Their responses were

~ooded into seven general”categories:

1. Occupatlonal oonsiderations (want Or need to work)
.2. Negative attitude toward teachers ard personnel
3. Prefer to stay home
4. Friends not in school -
5. Negative parental attitude toward school
6. -Does not like school work
* 7, Does.not know

=ESTECH SYSTEMS, INC.
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o “'Ihe nunber of stuients respondmg in the rece1v1ng states was so small .
‘that no sfz;nlf!icance could be attached to the answers. Of the thlrty-

' 'four students r@spondmg in the base states

' 52.9% wanted or needede to work
11.8% did nqt like scm'ol‘work .7

" 17.6% did.not want to stay because of a negatlve parental
Co attltude toward sch001. o

Ll

'I'ne answers to the questlons about staymg m school lead to two

observauons- o | - | ..\

1.. 'I'ne majorlty of the students want to stay in school

. because of positively stated reasons. They feel that
generally they would like to contlnue, that they like
school work or that'they can gain PGitive benefits
by staying in schodl. Very few resppnded with negatively
stated reasons such as not liking t¢ stay home, avoiding~

P . unpleasant field work, or not knowing why. ‘School is
: - " seen in a positive way rather than as the lesser of -
tm evils,

i

2. In che state of Florlda, ten students answered that
~ they did not want to stay in school. The number .
“would not be significant except that thrée out of
the ten were pre-school students. - Since Florida °

has an early childhood development program, . it would
seem that negative opinions at such an early age,
even in so small a sample, should at least be
pointed out and possibly should be Ainvestigated
_-further by the Migrant Program in Florida. . -«

o
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Sumary — Attitudes Toward School )

L]

A . f In the fJ.rst of the three major areas of student perr*eptmn .
' ‘attltude toward school — the lesponses of students 1n the samplc
'ind‘ica,t_e the follwuxg. : L S “

< ' : 1. Migrant students have fomed defmlte opmlons

S © - about education and school.” They do not answer’
‘questions with nebulp.is’ answers such as every— . , '
thing, nothing or do not know. . , -

' .2, The oplnlons of the students are academlcally.-- ~ '
S = .oriented. Their opinions about school concern, \
A o for the most part, academic subjects and not food T
- or the playgmmd equlpment. A

3. 'I'he students as a group express defmltely p031t1ve
oplm.ons about education and school..

1 . N L

| ~ The second major area of student'percept‘ionsy‘in'iwhich the %

, responses of the sttﬂents can be analyzed is- self-image. 'i‘rad_itionally,

mgrant students have been characterlzed as havmg poor or negative Ty

!,

: _s-elf-mages. Aln‘ost every pro;ect progaosal in the nmigrant eduoatlon
. program touches on the nece331ty of developmg the self Lmage of the-
mlgrant students. 'I’hrough analys:Ls of the students reSponses to

questlons, the following t.hree axeas of student self-mage can be explored

-

1 The studehts own perceptlon of how well they are -
domg in school. .

. 2. The students' perceptlon of how others feel they .
e axedomgm school.

3. : The stﬁdents peroeptlon <5f the support others give -
_“them. .Do other people feel that the students' work
is mportant? o

cn_ svsrems mc
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Student Perceptions of Their"dm Abilit’y

The mgrant: students' pérceptions of themselves were explored .
through three questmns about hw well they felt they were domq 1n
school. ' o

When asked, "DO YOU BELIEVE YOU ARE WORKING AS'HARD AS YOU
canp® threj’e-—fourths of all of ‘the students who respdnded 'sai'd "yes" and
- one-foarth said "no". The percent of p051t1ve answers was higher in
the recelving states than in the base states, and may 1nd1cate a gam
in student enthusiasm whlle. in ‘the‘ reoeivmg states owing to the nature

~of the summer programs

. The students were asked the. follcming'ﬁm qpesticlns':_' o)
‘YOLJB-EIJEVEYOIJAREAGDG)RElAﬁER " and "DO YOU BELIEVE YOU DO WELL -
IN ARI'I'HME.‘I'IC?" More than two-thirds. of the overall sample of students
responded "yes". The tables for base and recelvmg stateJ are presented
for oomparlson with data from the next_ section. - /

-
el

TABLE II 14

S'IUDENPRESP(NSEBBYBASEANDREXZEIVINGSTATES, IN
-PERCENT, TO THE QUESTION :
DO YOU BELIEVEYOUAREAG(bDREADER?"

S S ' Base States _ Receiving States
| Yes 6.0 | 694
| No 0 | 306 .
< camplesize . 21 | . 14

Ul
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TABIE I1-15
S'IUDMRESPONSES BYBASEANDREX:EIVINGSI‘ATES, IN

: - PERCENT, TO THE QUESTION . _ :
~"NO YOU BELIEVE YOU DO WELL IN ARITHMETIC?"

Base States Receiving States

‘Yes 68.7 - - 62.7
N - 17.8 26,1
borot know 135 112
..Sa@ple size 2 | 142 o

Overall, the students' perceptlons of how well they are domg
are . falrly cons1stent throughout the three questlons and mdlcate that .

_ as a group, tne students Feel they are doing well.

and the categories and percentages of responses are presented fust, ‘and

, CH SYSTEMS INC

i

Student ?ercep.tions of What Others ‘Feel About  Them

“The students' ' ceth.ons of how others feel they are doing -
in school were explored by amther senes of questmns. The questlons

-

discussion follows:

-
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TABIE II-16

S'IUDENI‘ RESPONSES BY BASE AND REEEIVING STATES, ‘
PERCENT, TO THE QUESTION B
"DOES YOUR TEACHER BELIEVE YOU ARE A GOOD READER?" L

» » Base Staces. Recelvmg States -
oL Yes . 5.3 ) 55.2
No ,23-3 C 14.9
Does not Jow 9.5 1 29,9
. Sanple size 273 , 154
P f

TABLE II-17

‘ SI‘[DENI‘RESPQ\JSESBYBASEANDREXEIVINGSPATES, IN
- PERCENT, TO THE QUESTION .
"DOES . YOUR TEACHER BELIEVE YOU DO WELL IN ARI'I‘!ME'I‘IC?"

" Base States - Receiving States

CYes © 59.5 | 58.7

T No 152 | 10.9 °
Boes not know  25.3 < | _3‘03{4
sample size v 269 - ,13."8 |

The students were asked, "HOW DO YOU FEEL WHEN YOUR TEACHER )
TELLS YOU THAT YOU ARE DOING GOOD WORK?" Overall, 94% of 144 students

‘said that they felt good about it. ‘ a o (

R 3
The students were then asked, "HOW DO YOU FEEL WHQ\J YOUR .
TEACHER SAYS YOU SPDUID BE WORKING HARDER”" 'Ihey responded as follows

Y
: 3

h

=,

]
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'I‘ABLE II 18

STUDENT RESP(NSES BY BASE AND REK!EIVING STATES, IN
. - PERCENT, TO THE QUESTION -
"Haﬂ DO YOU FEEL WHEN YOUR TEACHER SAYS YOU SHOUID BE MDRKING HARDIIR?"

- Base Statés B 'Receiviry_.States

God 422 378
Undecided . 16.7 C 3403
- Not Good 4.1 - a9
saplesize 275 143

~

The following Qbsexirétibns can be made about the questions :

1" In the subject of reading, which is one of the most
“heavily emphasized subjects, the students' perceptions
of how well they are doing are somewhat <higher : .
. than for arithmetic, but alnost the same as their
‘ perceptions of how well the teacher thinks they are
" doing. This would tend to show that the students
: » _ ~ are well adjusted in the subject ard canfortable
;o . in assessmg their ab111t1es :

[

2. The students are “1ess well adjust‘ed and less canfortable
in the subject of aritl'unetlc, as indicated by the lower
percentages of yes and no' answers and the mgher per-.
ntage of do-not-know answers on the questlon of T
s your teacher belisve you do well in arithmetic?"
This may reflect the need for more emphasis on mathe— -
. - matics: in the prograns for mlgrant students. '

3, In the first two questlons, the higher percentage of
responses in the "Does Not Know" category for the
receiving states may indicate that the studernts are
unable to pchewe their teachers' attltudes in, tho

_ short summer programs.

4, A pos:.tlve correlation ex1sts, although smr_wmt weaker
in arithmetic,-between the students' perception of how

: , well they are doing and their perception of what thedr -
N : . teachers think. This seems to indicate that the self- = .

' : - image of the students as a group is consistent and positive.

SECH SYSTEMS,INC. .




= - o . - , 11-47

5. The responses to the two questions, "How do you -
feel when your teacher tells you that you are doing
- good work?" ahd "How do you feel when your teacher -
says you should-be working harder?" indicate that
the students respond very positively when they are
complimented or perceive that they are copplimented,
but that they are well-enough adjusted and their = .
‘self-lmage is strong enough that they do not develop
- overwhelming negat_:lve feelings when confronted with
the teacher's opinion that they should be worki
! harder, even though they feel that they are worklng
_ T as hard as they can.
4 !

‘Student Perceotions of Support From Others

The final area of student self-urage is the students'
perceptxons of the support that others give them -— whether they feel '

" that other people consider their. work J.n school to be :mportant.

" parental Support Student perceptions of parental support
~ for their school work were explored through questions about how the

student_s felt their parehts reacted to various situations.

Students were asked, "HOW DO YOUR PARENTS FEEL ABOUT YOUR
GOING “TO SCHOOL?" Of the 414 students who responded, 85% in the
base states and 92% in the reoelvmg st:ates answered that ,their‘
~parents felt pOSlthl&i.b.ft them gomg to school. The other 15%

in the base states and 8% in the recewmg states anmvered that thelr

'y

parent,s were indifferent or negative about them going to school

o . _ -

ERGTECH SYSTEMS, INC.




.In response to the questlon, "HOW DO YOUR PARENTS FEEL
AKJUT 'I‘HE G)OD PK)GRESS REPOR’I'S YOU BRING HCME?" 95% of the 281

- students in the base‘states and 923 of the 132 students in the

) reoelvmg states answered that thexr parents were pleased by. good

reports .

Then the students were asked, "WHAT DO YOUR PARENTS DO -

WHEN YOU BRING HOME BAD PROGRESS REPORTS?" Their answers were

-coded m three areas WhJ.Ch are shown along wlth the peroent of

‘_responsemeacharea R ' *» . - | Lol

TABi.E 1I-19
EﬂlEE)H‘RESPONSES BY BASE “AND RECEIVING STATES,
IN PERCENT, TO THE QUESTION ’
"WHAT DO YOUR PARENTS DO WHEN YOU BRING HOME BAD. PROGRESS REPORTS?"

Base States Recewmg States

’I'hey help me to improve 422 | . sl
'Ihey.punist:\me o 50 | R

Indifferent ~ - - 8 16

Sample size "\ 270 , | 113

\K ;
. In order to see if the s udents’ parents felt that school

was mportant, the students were a/sked DO YOUR PARENTS EVER ASK
YOU'IOSTAYHOMEFWSCHOOL "

,total of 88% of the 301 students in

3

i

ASCnsvstemsme. ./
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/

in the base states answered "no" and 81% Of the 140 students in the . .

|

receiving states answered "no". Those who answered "yes" were asked
' why,_their_parents aske:dkth@tay hare. 'The sample was very small -
and the percentages, therefore, may be misleading.. Only 31 children

" in the base states and 26 in the receiving states answered "yes",

. TABLE 1I-20

RESPON‘BESOFSTUDENTSMIOSEPARENPSASK'I’IEMTOSTAY
HOME, BY BASE AND RECEIVING STATES,
o "M{YDOYO_URPARENI‘SASKYQJ

- . ) . l h
Base States '~ Receiving States

Towork 19 80
| If sick . 29 Y ﬂ
Tobabysit .19 | 19
other oz |- 19
-Sample size n \'31.' - _ © 26

o

. The questions and reSponseé indicate that the students 1n
our sample have the followmg perceptions of the support for tneir school

work tnat they receive fram their parents. :

1. The parents are supporuVe o% school and of the -
children going to school ard they are pleased
by good performance in school

ol

\_f
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2

. Although punishment may not be the most desirable
method of responding to a bad performance, the
Lo - children are aware that their parents value good.
ot ‘ o progress réports and that their parents are not
) o - indifferent about bad progress reports. :

3. Wwhile a substant:.al peroentage of parents ask- thelr
.- children to stay hame at tlmes, parl;lcul_arly during
the sumer harvest season in the receiving states,
the chlldren indicate they are kept hame primarily
for. reasons that are very important to the tamly -
‘econamic or health reasons. .

' N I

Teacher Sti;por{:. Stu&ent‘»perce‘ptions’ of ﬁeag:hérsmipport'
for their school work were explored through four %&sti‘bns about the _
. 'teachers.f The student:s were asked,' "DOES YOUR TE‘ACHER HE:LP YOU WITH

}

YOUR WORK?" O_f the 301 students in the base states and 144 students

in'the receiving states who responded‘w the questidn;» 9ﬁ and 94%,‘

-

- respectivély,'arisw&réd "ves",

of those answermg "yes" the question "how" was asked. 'Ihe responses
R -

,'wereoodedmt:oelghtma:)orareas ) | o L

1. . Individual attentior in class -

T 2. . After-school tutoring . . :
B C 3. Providing special materials ' . s

4.. Bilingual help. N 4 k

5. Providing supplies .

6. Same as rest of the class (explains, wnt&e it on the board)
1. Does not know

8. Attention whenm havmg difficulty w1th work

‘ - .. I
' The students answered in meamanul nurbers in tnree areas

7

as mdlcated by Table II-—21. .
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. "TABIE I1-21
/ "
IRESPONSES orF SIUDEN’I‘S ,WHO SAY THEIR TEACHER HELPS THEM .
WITH THEIR WORK, BY BASE AND RECEIVING STATES, Ib) PER~
"CENI‘ TO THE QUESTIQ\I "HG\I DOES YOUR '1‘EACHER HELP) YOU?"
Base  Receiving o
‘ S _ - . . States 5 States &
Sare as rest of class == = 48 43 Co
Attention when having S
© difficulty with work 32 | - 40
Individual attention in class 16 : 12
Sa:jple size E . 310 . 167
1 — , , : : » _

,,;" " “vhen asked, 'Doi*s YOUR TEACHER EVER TALK TO Y(IIR_PAREN.I‘_:S‘?-"IV |
| 57% of the 304 ‘students in the base states who responded and 69% of
thel41 students in the receiviné states an_aéered "ﬁo"‘, 37? and 22%
respectlvely anwered "yes" and the remainder did not know. | 'I’nose

~ who answered “yes" were asked if they Knew what their parents and
. teaqhers talked about. The st\xients answeyed in rreaningful nurbers

in three areas: '

’I‘ABIE 11-22

RESPONSES OF STUDENTS WHO SAY THEIR TEACHER TALKS TO
THEIR PARENTS, BY BASE AND RECEIVING STATES, IN PER-
CENT, TO ‘THE QUESTION "WHAT. DO, THEY TALK ABOUT?"

o o . Base Receiving
IR , | States States ,
. % poes not know BT 40
© Child's academic work 32, 12
. oOther . g 35
; o s — —
' Ségglg size.' S 125 - 43

2 C" SVSTEMS mc She R
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It is apparent frdm these-responses that the “students
. perceive their parents as attachlng a p051t1ve value to, and bemg
.Support:ive of, going to school and perfommg well. in school.: Tnls
perception of pOSJ.tlve parental attltude toward the students work
in school plays a l;rgé part 1n enabling the students to feel that N
- t:heJ.r school mk is indeed mportant and to develop the1r self-

Jmage in a pomt.we way.

The students also perceive that thelr teachers feel they
B are Jmportant enough to be helped w1th thelr work. However,
| the type of help mentioned most by the students is not the type “ |
, of help which requxres a great deal of extra effort on the teacher's

. AW
part.

Sumary — Self-.-nnage

| 'I‘he rev1ew of the three aspects ot self-mage whlch were
ppresenbed at the begmnmg of the sect.lon - the students' peroeptlons
of (l) how well they feel they are domg in school, (2) how well others
- feel they are domg in school;. (3) the support they gdet from other
people Wthh shows whether other people feel that ‘the students ,,,school
~ work is mportant -—- indicates that, in our sample, the migrant students
have a posltlv;: self-nmqu {n to_nm of school work and edueetion.

’
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Aspiration Ieveis -

| . responses of the Students can be ana.}yzed\ls asplratlon 1evels. ‘The .
<mgrants have t:radltlonally been thoyght of by many, partlcularly their
enployers, as. llklng thelr m:.gratory ‘ ezé)lstence and agncultural JObS\;

E (;hapber Y‘II Whlch explores many ‘of the attitudes ot mlgrant parents,
mdlcates that the parents desire that thelr children beocme educated
'and break out of the mgratoxy stream and- agrlculturaI‘ work Student

- answers to questlons in the followmg sectlon indicate’ that the

students reflect their parents ' asplratlons for. them.

. Student Aspirations

One of:the most _’i.npc'lrtant_ ibext's in an analysis of aspiration .
' : levels is whether or, not t.héf- .Students want to stay in school . 'I‘he L
_responses to that questlon and the quesbion of why the students
want to remain in school have already been given (Tables I1-12-
a;xd I1-13), but it should be emphasized that more’ than 90% of the
 overall sample of 441 students in the ten states indicated that they
o . want to stay in school. - o | ‘

~
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'1‘o gam J.n51ght into the spec1f1c desires of the mgrant
',students, they were asked to descrlbe what they would llke to do.. Their

'responses we:ce ocoded within the following egght genez:al categories:

TABI.E II—23

SI‘UDENPDESCRIPI‘IQ\BOFWHAT'IHEYV\D(HDLIKE'IOBE,
BYBASEAND RECEIVING S‘mmS, IN PERCENT

: | ; i Base States " Receiving States
. Unskilled labor 7 g
A Mlhtarymce _f-luj : S
Skilled labor . 6 | 5
wwetie 2 | 2
a Pfofessional I o3 1 . 52
Sales and clerical .. | 8 1 3
' Serv1ce Oxupatlonm e '17_-‘ - 17 ”
 Does not know . T IR tS
x ’Sar_rpl‘é‘sii'ze“*. 7 39 | -ase
N s .

The students were then asked, "WILL YOU TELL ME HOW YOU

THINK SCHOOL CAN HELP YOU BE WHAT YOU WANT. TO BE?". Their responses

were coded into six ge’nerél ‘categorles: —_— , X K
- \ . .
R .« - |
1 . - N
i A “
& & a— ‘_
s o 2 S
. * hd # 4 5 B
[N - -, . o "’



A - . TABLE 1I-24
STUDENT RESPONSES BY BASE AND RECEIVING STATES, IN ™
PERCENT, TO THE QUESTION "WILL YOU TELL ME HOW YOU
THINK SCHOOL CAN HELP YOU BE WHAT YOU WANT TO BE?"

. Base Receiving
States States

. Curnculum gearad to occupatlonal mterests 17 11
Need school to get a job . . 9 15
Does not kncw e e _ ) 24 21
- Does not help - ; Ty
Good fpr college o ‘ 7 -8
Gives a good education - a 42
Sanple size - 277 165

The student aspirations as expressed by the students appear
‘to correlate with the aspirations of their parents and two observations

can be made:

1. The students positively want to remain in school and
' - a large percentage of those in the samples appear
to believe in the intrinsic value of education. - When
asked how they felt school could help them to be what
o they wanted co be, 41% of the students in the base
- states and 42% in the receiving states responded in
the area of "It gives a good education." A much

, smaller percentage of students saw school as the means - -

to a specific end.

2. A substantial majority of the students in the sarple
aspire to jobs that require at least a high school °
education and in most cases college education, trade
school, or training. The students also responded
higher in job areas that are considered "white collar"
and lower in job areas that are considered "blue collar."
Very few responded in the unskilled job area, which in-
cluded migrant field work.

CH SYSTEMS INC.



How Students Spend Time Out §'f School

I11--56

Two questions were asked to determine how the students spent

their time when out of school on the theory that their answers would

indicate sanething about their asplratlon levels.

asked, "WHAT- DO YOU READ MIEN YOU ARE AT HOME?" -

follows

it

e
P

' Sanple size ' 293

TABIE II-25

They responded as

STUDENT RESPONSES BY BASE AND RECEIVING STATES, IN
PERCENT, TO 'I‘HE QUESTION "WHAT DO YOU 'READ WHEN YOU

'I'ne students were

ARE AT HOME?"
,F . .
Base States Receiving States
School books It s
Comic books 4 3
_ _Nevvspaper/n)agazines 3 5
Library bocks = 12 9
Nothing o 8 15
-Other | 2 6
All’ » , : | 5 4
Comic books, Newspaper/ !
- magazines, library books 31 31
School books, comic books, |
and/or newspaper/magazmes 16 22
| 143

I[KC :CH SYSTEMS, INC.
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They were also asked what they did when school was out
fpr' the day. |

TABLE II-26

STUDENT RESPONSES BY BASE AND RECEIVING STATES, IN
'PERCENT, TO THE QUESTION "WHAT DO YOU MOST OFTEN
DO WHEN SCHOOL IS OUT FOR THE DAY?”

Base Receiving
States States

Pay . e e
Work . . _ 9 10

Sleep | T T RS

Go home, watch TV and/or read - 13 14 |

Do homewwor's / | 16 4

Does ot know o | o

Do chores at home ' 23 25

Extra-curricular activities at school 3 | 0

Saanewéize - | o 414 197

' The two questions yield little about student aspirations, but

they do lead to two observations:

1. The children do read outside of school. The percentage
: of "nothing" or "other" answers are low. Any reading
at all, even comic books, provides exposure to words -
and sentences and indicates enough interest in reading
to actually pursue it when not required to do so.

=FZCH SYSTEMS, INC. -
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2. There are very few migrant students taking part in
‘ extra~curricular activities after school. This may
be understandable in the receiving states, where the pro-
S grams are primarily run in the summer; but a positive
“ response of only 3% in the base states indicates that
little is being done to encourage migrant students to
_take part in extra-curricular activities. '

_ Summry — Asgiration Level

It( is'apparent from our sample that the migrant students do
aLspire f:o remain in school\}and t_hat they are‘ cognizant of alternatives
" for employment. '.I'he‘ students feel that education will improve their
ability to secure better employment. | |

'
1

IToxt Provided by ERI
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CHAPTER III

SERVICES PROVIDED TO MIGKANT STUDENTS BY
" THE MIGRANT EDUCATION PROGRAM

ah .'fi,"f.";‘.'uk‘ |3

GENZRAL DISCUSSICN

The services ‘which are to be prov:.ded to mlgrant children by

each migrant ‘education pmject, by the state programs, and by the total

national program are supposed to be decided upon after two separate

procedures have been campleted ard their results analyzed. These

procedures are:

1.

Establishing the boundaries of the problem and
deciding what aspects of the problem can be most
effectively addressed. This has been accomplished
by the development of eleven general national
goals which provide overall direction to the’
migrant education program under PL 89-750.

Assessing the needs of the intended beneficiaries '
to determine which needs are the most pressing.
Since these needs may vary over time or among
different states, the assessment of nceds should
be an ongoing procedure.

Once the two procedures have been completed, the areas of the

problem which can be treated by the migrant education program will have..

been designated and the most pressing needs of the migrant students,

‘within those designated areas, will have been identificd. After this

be developed and the services themselves provided.

has been accomplished the mechanisrﬁ for providing the needed scrvices can

EKCECH SYSTEMS, INC. /




The problemns asmcin_!.eﬂ‘wi.l.h mak iy A cann eheng LVe T
ment and providing campatibility of services among the various state programs

can be explored within the framework of the three following arcas:

-o The National Goals
e Necds Assessment

_® Provision of Services

NATTONAL GOALS
The eleven national goals can best be explored through the

‘ presentatlon of two perspectives:
. N |
@ The theory of the national goals

e The actual use of the national goals | P

The Theory of the National Goals

The Migrant Education Program under PL 89-750 has established
a series of eleven general national goals which broadly define the
boundaries of the problem that the program is addreésinq and which

..call for services to be provided to meet the needs of the migrant

ERIC TecH SYSTEMS, INC.
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,_W_.-_,__,.,'studeints.“ The program and the_problem that it addresses are unique

for two reasons:

1. Since, by definition, the migrants cross political
boundaries in their search for work, the problems
associated with educating their children become
statewide and ultimately nationwide.

The Migrant Education Program is a national
- program which serves what is in reality a
e e -—-—_national pOpulation.  The educational problem :
of migrant children is a mational-problems—- oo .

2. The delivery system which the national program
uses to provide the needed services is not con-
trolled at the national level, but at the state
‘and ultimately the local level. Education and
the educational system in the United States is
by law a function of local communities and not
the Federal government. The United States '
Office of Education has very little legal power
to force campliance with its wishes on the part -
of state or local education agencies.

The national goals were developed for this unique situation.
They provide the framework necessary to unify and direct the efforts
- of the various states and 1oqglitie$ toward a comprehensive treatment
of the educational problems of migrant childfen, but thc%y arc also e
broadly stated and al>vlow the individual states great latitude in
determining the methods énd services to be utilized in achicving

the overall goals.

= 'ECH SYSTEMS, INC. , ’



L-4

The Eleven National Goals

’Ihe.national goals call for ser\{ices to be provided to migranf

children in two areas — instruction and"“suppdrtive services.

Coals for instructional services are:

ey

‘Provide the- opportumty~f0r each-migrant child-to -~ .

inprove cmmumcatlons SklllS necessary for varymg '

situations.

Provide the mgrant Chlld with preschool and kmder—
garten experiences, geared to his psychological and
physiological development, that will prepare him to
function successfully.

Provide specially designed programs in the academic
disciplines (Language Arts, Math, Social Stwaies,
and other academic endeavors) that will increase
the migrant child's capabilities to functlon at a

. level appropriate to his potent1a1

Provide specially designed activities which will
increase the migrant child's social growth, positive
self-concept, and group interaction skllls.

Provide proqrams that will inprove the academic SklllS, .

pre-vocational orientation, and vocational skill

. training for older mgrant children.

Inplen‘ent prograims, utilizing every available Federal,
State and local resource through coordinated funding,
to improve mutual undetrstanding and apprcc1atlon of
cultural dlfferences among chlldren

““EXOTECH SYSTEMS, INC.
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Goals for supportive services are:

. -

7. Develop in each program a Catponent of int rastato
‘ and interstate camunications for exchange of student
. records, methods, concepts, and materials to assure
that sequence and contmulty will be an inherant
part of the migrant Chlld S total educational proyram.

8. Develop communications involving the 'school, the com—
munity and its agencies, ard the target group to ensure
coordination of "all available resources for the beneflt:
of migrant ‘children. : &

9. Provide for the migrant child's physical and mental

well-being by mcludmg dental, medical, nutntmnal
* and psychological services.

o .. 10. Provide a program of home-school coordination which

establishes relationships between the project staff
and the clientele served in order to improve the
effectiveness of migrant programs and the process
of parental reinforcement of student effort.

11. Increase staff self-awareness of their personal
biases and possible prejudices, and upgrade their
skills for teaching mlgrant children by conducting
in-service and pre-serv1ce workshops. )

Actual Use of the National Goals

ty

State applications for Federal funds under PL 89~750
‘ must mcorporate wholly, or in substantial part, the serw.ces called for
by 'che-natlonal goals as fumiarrental aspects of their programs. I hn
specnlc methods and services to be used are left to each 1nd1v1due
state. 1In practlc;e, this generally means that the _stat_e plans tend
| to inCorpo;'atﬁe the national goals; a necesSity if .funding is to he
initially s_éqxred, bﬁt they also tend to remain very nebulous and

;i ‘ non-specific. The ‘Specifics of the program and services are developed

Aruntoxt provided by Eric:
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at some administrative level lower than the state lovel. This is

‘ samtim;—s regional, but more often lbcal, - The degree of adherence

to the- state pians by the'local projeéts is allowed to vary in

| accdordance with local needs. Local pfoject prbposals, although

" they are somewhat more specific, tend to vary greatly among statcs 4

. of the educational delivery éystem. while it works very well in satis ying

the local and SEAEe éducation agencies' desires for autonomy, it does/

- necessary if the national program is to be effective.’

and within states. .

This system of planninc_j is a result of the iocal control

very little to develop the continuity among local programs that is

All too oftenb local project applications for funds are véry

" vague about their’ goals.' These vague staténent's allow the loca'litliies

wll Toxt Provided by ERIC
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. _ I
to do just about what they want to do, and in the way they want tp do

!

‘ o !
it. The following are some of the goals comonly expressed in ljlcal

project applications for funds: \'

C (

By the end of the program, each kindergarten student
will demonstrate through his experiences and activities
" the development of self-confidence and positive self-image.

By the end of the program, 80% of the elementary 'school
children will show improvement in language arts as
indicated by teacher-made tests.

All pre-school age children will learn to cat one new
food. v ' o )
By the end of the program, all students will, on the
average, show improvement in self-concept, self-
reliance, and self—exploration, as measured by

the Individual Migrant Student Growth Sheet and
teacher-made instruments. | :

j
]
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Although the natlonal goalS were orlqmaily designed to
prov1de general dl_rection for the national program while allowmg the -
" states the maximum possmle autoncmy, they are so broad that they
' _actually pg)\hde little of the needed natlonal dlrectlon |

NEEDS ASSESSMENT | | j

As was the case for the natxonal goals, neds assessnnnt

can most effectlvely be explored through the presentatlon of tm perspec-« -

. t].ves.

® The theory of needs assesstent

e The actual use of needs a,ésésment
i
f’,

The Theory of Needs Assessment A

Ideally, the assessment of the needs of nugrant students by the
states and ultimately by the local education agenCJ.es should be the most
effective method. Since the LEA's are actually closer to the students,
they should understard what is needed most and what services can most
effectively be provided.

Any attempts to make the national goals more specific would

decrease the flexibility of the states and localities in assessing the

Aruitoxt provided by ERic
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needs of their special pOpulations and in providing services to de 11 with

their special problems. :

- Act:ual Use of Needs Assessment

The abo've_theofy of needs assessment, does much to satisfy
" the desires for ‘autonomy of the states and 1oca1it'1es,‘ just as the

nat10na1 goals do, but llttle to prov1de spec:1f1.c dlrectlon and

‘cont:multy of the programi——-— ... . __ -

If the system of needs assessment was funétionipg properly,

it would result in aﬁEr'ggram in which the educational experiences would

EKC

be compatible and the dﬁplicati_on of services minimal. In the present
situation this is not so. fihe reason may be t hat no Vstaté_desires to
piay a supportinq role for any other état:e. ' There i.s ‘a.tendéncy among'
the various stat:es and their many projects to try to provide as much as

p0551b1e, to "be ready for anythmg There is a qu1te natural stam'
in havmg a program that provides as much as possmble As the sub-section

on -services will show, at present everyone‘ is doing everything in onc

degree or another.

==£0TECH SYSTEMS, INC.
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= e Basically, there are twno levels of needs assessment. Rather than
being mutually excluswe, they depend on each other although the end
product of each ' ‘is, or should be, different. '

1. The assesmxt of the needs of migrant students as
7 agroup., Assessment at this level should be' used
\.’ ~ for proqram plannmg '

i >;'2,‘ The assessment of thé needs of 1nd1v1<iual mgrant students.
Asgesament “at’ this level should be used to give dlrectron
within 1oca1 programs and for class plecement. .

*© unfortunately, the distinction often becomes blurred.
: : ) " ! s M‘U

£l

NeedsAssesanent of gﬁgrant Students as.a Group
LT - : | ' ‘ |
'I’here is very llttle assessment done of the necds of nugrant
students as a group. Most assessment is of smaller, sub-groups of mlgrant .
¢ students, usually at the’ local or state 1eve1 Tnis results in a myrrad of_

' programs and approaches to the problems of the students.
d ‘l - ; . . . . R .

No one has come to grips with the difficult decisions about |

- priorities that need to be made because no one his made an accurate

_needs assessment at a national level.. The question, "WHAT ARE WE

e

EDUCATING THESE STUDENTS FOR?" never gets answered.

¢

,] .
It 1s in the base states that the mgrant students are tho

te mst concentrated, remain the 1ongest, and spend most of their tunc

in school. it is the base states which should be combmlng their efforts '

.C.

IText Provided by ERIC.
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and tak'ing the major responsibility for accurately assessing the necds
o'fvthe migrant students as a group and informing other states of ‘

their assessments.

Unfortunately, the assessment of needs.in the base states

does not seem to be of the needed scope, is stated quite generaqlly

when it is stated, and does not appear to provide any continuity among

RS

the programs in the base states.

The state of Texas appamently feels camfortable in its knowledge

)

of the needs of mgrant students and does not update needs assessment.
The Texas evaluation for 1971-1972 states that "Goncrally, school distr icts

reported that the mgrant student needs:

¢ to have a better grasp of the English language so
: that oonmumcatlon is more effective

°® background emerlences and remedial work so that
- noymal progress in school is possible

e medical help and physical training to develop
better physically, emotionally, and socially

e vitamins and balanced meals so that tmproved
: claSsroorn alertness and perfomance is more probable

e an improved attltude toward school attendance and
educatlon

} s
e an improvement. of his self-image

e experiences in art, music, and the Mexlcan-Amrlcan
cultural background

e a vocation oriented program so that a. saleable
skill can be developed prior to the termmatlon
. of thelr education.' »

EKC ECH svsn MS$, INC.
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The Fiorida Annual Evaluation Report for 1971-1972 makes
no mention of needs assessment for migrant education programs nor

- does the California EValuation Report for 1971~1972!

{>tatements about the nceeds of migrant students like the
previous Texas statanent are all too common and provide littie
guidance to a project director in the receiving states who is planning
a program or to an edministrator at the.hational level who is also

planning a program.

~ While the base states have set priorities for themselves .
they have done little among themselves that could be considered

needs assessment of a national scope.

; : Although the migrant populations may varyethnically among the
. base states, it seeins reasonable to assume that certain characteristics
: and bas.ic educational needs of all migra‘nt children, no matter what their
ethxuc orlgm, or the state they are 1n, mqht remain constant. If this
is true, then the programs in the base states reflect more of the needs of
the state and local educational systens and less of 1he needs of the migrant :

students.

The state of Florida emphasizes two areas: early childhood
development and secondary level education through earn and learn ‘units.
|

'i‘exas has few early childhood projects and enphasizes the elementary and

middle-grade levels. Texas operates special seven-month schools for

Q - -
ERICTECH SYSTEMS, INC.
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migrant children. “The other base states do not. California balances its

_ program out over a wider age range than the other two base states,

Full Tt Provided by ERIC.
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'sohoole rather then deVelopxng soparate schools or mobile unils,

but emphasizes tutorial and team teaching methods in the reqular

Both Texas and California offer bilingual educat ion to miqraht

studenﬁs. Although Flonda s Annual Evaluatlon Report for 1970-1971

' mdlcated that there are Memcan-Amerlcan migrants in Florida m

substantial numbers and the study encountered many Mexican-American
students, none of the project directors in Florida indicated that‘k

bilingual instruction was offered ',to migrant children.

Florlda offers a great deal of vocational trammg to older :

migrant students , Texas offers less, and Callforma offers much less. .

These points will be 'discﬁssed furtﬁer in later sections of
this chapter. They aré“presented here to stress the differences in
program emphasis among the base states. Why do Mexicén-—Anerican students
in California and Texas need bilingual education while those "in Florida

do not? why do pre-school children need programs in Florida but' not in

‘Texas and are the children ir Florlda and California so different that one

group needs vocational education and the other does not?

\Xceos assessment in the receiving stat(“" reflects the
-problems in the base states. Children who start thelr/goﬁrncy in one
of the base states and attend programs in the recéiving states arc

the same children no matter what state they arc in. Yet the awphasis

’/,,,
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of the'progrems in the receiving states differls in many vcas'os from

" the enphasis of the progrlams in the corresponding base states. In
otherz' cases the emphasié does not differ when perhaps it should. Al-
though the base states all indicate éubstahtial amounts: of ﬁéalth |
care for r;tigrént stude_nts; evéry one of »lthe projects in the sampled
receiving states indicated h;ving health services for the migrant

| students. Why must all projects _prdvide physical ex_ami‘nations? If

- they are lpeinqi provideci in the base states there is little need for

them in the recéiving states.

Neads Assessment of Individual Migrant Students

3

1

The needs assessment of individual students is something that‘
should be performed consAtantly by all migrant education projects. |
It involves,v among other things, ciass- pl;\cerrént and t;he assessment’

‘of academic gains and losses. It is in this area that the definitions
and objectives of needs assessment become blurred. Quite ofteﬁ a
project or staté uses the results from this level of éssessxncr{t

for planning its program without regard to how that program fits

in with the national priorities. -

Unfortunately, the grouping of inc'lividual. assessments and
_setting of priorities does not get done on a national level. Since
a comprehensive needs assessment of the migrant student population

- is not available, state and project directors must make their own.

1
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In the base states this is possible,‘ since the directors are working
with students who Awill be present for longer periods of time and
gradual shifts in brogram emphasis to cover new developments are
possible. Since the migra.nt students are a part of the regular
sducational systeh it is more realistic to assess each s:tudont's .
needs and- to provide spec1al help within the overall framemrk of

" the regular system

This is not the case in the receiving states. It is
unrsalistic. to assume that a project in the receiving states, which
lasts for six weeks, caneffect adequate program planning based on a
needs assessment that takes place after the migrant students arrive.

An assessment of this type can be used to yive specific directions »for
specific students in the program, but it cannot be used to piah the
program, Yet this is apparently what is being attempted in the recelvmq
| states and it evidences itself in the vagueness of the goals in

rnost“local ‘kappllcatlons for funds.

Most projects in the receiving states do not know anything
about the student;s they will be receiving, yet they must have a
building ;:eady, staff hired, program planned, and materials purchased <//
before the students arrive. ﬁe projec_ts could plan more adequately
if they had specific information about the needs and characteristics
of the students thej ‘were expecting, 'allagutvwhat services had already

been provided, and about what educational methods had been used.

[KC DTECH SYSTEMS, INC.




i

@ T N 111-1%

‘. T}._ Migrant Student Record 'I’ransfer System was deviscd

. to lessen the need for repeated assessnents of individual needs
by providing cumilative record of the student's educational progress.
Although MSRTS data sheets are used, they haye not becn particularly

- successful in the area of needs assessment for™the following reasons:

a

1. The MSRTS data sheets cannot arrive at a school

.~ until after the student arrives and enrolls and
thus are no help in planning the overall program.

2. The data sheets usually do not arrive at the
'school until at least a week after the student

- arrives¢ In the receiving states, where a student
must be quickly placed in classes because of the
shortness of the program, this lag time is too great
and the projects must make their own assessments and
place a student quickly. '

3. The MSRIS is purely an information retrieval system
and it does not provide the 1nfomatlon needed for
overall program planning.

The MSRTS, its use, and the problems surrounding it are

discussed in Chapter XIV.

Even if a means of transfer of needs assessment information
were devised , the methods of assessing needs, which include class
placement and testing of educational gains or IOSSec;, vary so widely

that 1t is difficult to relate them to one another. “

Table III-1 depicts the percent of sampled projects‘ in each
state which use each of eleven different methods of determining the

needs of migrant students. By reading the chart horizontally within each

Full Tt Provided by ERIC.
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method frame, the differences among the states in detennininq the necds
of migrant students beccmes very evident. Flgure I1I1-1 graph).cal y presents

the data by base and receiving ‘states.

.‘ It is apparent thét.the educators- are not ‘sure what is the

nmost effective method of needs assessment. Most state evaluations make
reference to teachér-x_nade or locally devised skill tests or teacher ratiﬁqs
for élas’s ‘placement'or gains testing. Project staffs appeared to place

. gréater éonfidence in locally administéred tests and to be more comfortable
with the results of tests that they had adninistered as épposed to using
the scores of tests given at other schools. The pfoblem of reporting
tesults becomes J'npossibie since there could conceivébly be a teacher-made

skill test for every classroom in the United States.

In the area of standardized testing, the state of Florida ir its
1970-1971 Annual Report indicated that grade placement of migrant students;
which is a function of needs assessment, in the various Florida counties

was aided by the following Star;dardized tests:

- . Iowa Test of Basic Skills
S California Test of Basic Skills
Informal Reading Test
~ Wide Range Achievement Test
N~ Slossen Intelligence Test
. "SRA Achievement Test
. _ ‘ Reading Study Achievement Tests (Betts Series)
Local Score Proficiency Tests (American Book Company)
Otis-Lennon I1.Q. Tests
Stanford and Metropolitan Achievement Tests
Peabody Picture Vocabulary
Harper-Row Reading Test
Gates-MacGintie
Florida State 9th and 12th Grade Tests

[ KCDTECH SYSTEMS INC.




I11-18

$pa0do1 1ejoprouy '8

= 001

sSuties Joydeal L

‘ . |

- $31S33 SITIYS dpru-Jayded] 9

1533 SITIAS PISIAIPp A[[Ed0T -~

= zsva [ . 001" ) i

. . /x// SOTIOIUIAUT IPMITIIY ¥
SoT V10 .
11 , SSIJ0IUSAUT 3ISIIIIU] €
‘ - o€ .
o1 001 . . 0
: SPIODII AJUBPUIIIY w ‘01 . mwmou 23ud311193UT pIIYpaCpUERIS T

Q0T

SPI033I YI[BIH "6 . $1591 JUSWIAITYDE PITIPIEPUEIS ]

zouxnﬂw? mﬂyﬁﬁﬁpam JINVIOTW ONINDWIALAA  NX @NIOANT IV SQOHLIW IVHM. vKMhhmmwxu mmH OL “WaLI HOWA nuﬁnhumﬂmm
JNTRId Nm ‘SAINIS ONIATZOG ONY 3SWd NI SUOLOENIA LA 3O SISNOISH 0 NOSTIVIN0O o

IC

T-IIr  WOLI o .

- : i

I

Aruitoxt provided by Eic:



ragm

IiI-19
In North Carolina the various county programs measure the educa—
‘tional gains of migrant students, -also a functlon of needs assessment by '

using the following standardlzed tests:

California Achievement Test -
Cali o) Test of Basic Skills
ord Achievement Test
Nb‘hllan Readiness Test’
Metropolitan Achievement Test -
Metropolitan Reading Test
Iowa Test of Basic Skills
Stanford Diagnostic Reading Test
Mental Ability Figure ‘
Cooperation Sequentlal Test of E‘ducatlonal Progress

~ Even among states where only one test is used within the state
to measure student gams, ‘the varlatlon of tests used is substantial:
Cooperative Tests of Basic Skills
Wide Range Achievement: Test
Developmental Test of Visual-Motor Integration
General Information Subtest of the Peabody Individual
Achieverment Test
- Teacher-Motor Tests
California Achievement Test
The current develobment of criterion referenced skill lists will do
much to aid in the transfer of testing information among the states through

the MSRTS.

In order to ascertain’who was involved in deteﬁnining the '
needs of migrant students, the project directors were asked to respond
‘yes or no when asked if the follow:mg categorles of people were involved

SR in detemmmg nmigrant students needs.

Local School staff .
Parents .

. Central Office Staff
Other (Specify)

[KC ECH SYSTEMS INC..
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¢

The directors did not respond in significant numbers in the

"other" category. Their answers are presented in the following table:

TABLE " IIT-2

PERCENTAGES OF PROJECT DIRECTORS RESPONDING IN
EACH CATEGORY, BY STATTES, TO THE QUESTION .

WHAT INDIVIDUALS ARE INVOLVED IN DETERMINING
MIGRANT S'IUDEN'l‘S' NEEDS?" :

CA.FL TX CO MI NY NC OH WA

Local school staff 100 {100 |85 |80 | 83 |100 | 100 | 83 | 80

parents 50| 90 |70 [100 | 83}100| 67| 0100
" Central office staff 50 { 50 |39: 80 33] 50100 17| 40

Approximate Sample size . 8 | 10 |13 | s| 6] 2| 3] 6l s

. The local school staffs appear to be most heavily involved
in determining the needs of the migrant students. In order to determme
e - Ehe - degree oLcoordmatlon in needs assessment between. pro;ect directors -
and principals, the principals were asked the same questions tnat_ were
asked of the project directors about the methods that are used to determine

migrant students' needs. Their answers appear in Table III-3.

-ECH svsrems INC.




TARLE III-3

METHODS USED IN DETERMINING MIGRANT STUDENTS' NEEDS
(PERCENT OF PRINCIPALS RESPONDING IN EACH “METHOD CATHEGORY)

I11-21

JATF, T T TR N TR O WA
Standardized achievament tests B2 86 6-1 43745 J1e0 110 20010
Interest inventories | ERIEREEEREE R D
|Attitude inventories 16 29 |15 ol | of o] o o
roéally devised skills tests 44 ‘ 43 18 | 43 36 0 0 J 0 0
Toachor made skills tests | 76 [ 67 | 48 |71 | 54 |100 j100 | 26 |100
Toacher ratings | 72 | 76 | 72 | 8 | 13 | 0| o | 60 |io0
Anecdotal records IR RS ECRET
Fealth rocords 72 |81 | e |71 |55 |10 100 | 20 |100.
Aftendance records & T el |52 |57 | te |06 100 | 20 [0
Migrant student record transfer system | 59 | 90 | 45 | 71 73 0 o | 40 [100
Approximate sarple size a3 7 i 1] 1] 5] 1
[ ]
.
' | TARLE T1I-4
METHODS USED IN DETERMINING MIGRANT STUDENTS' NEEDS
(PERCENT OF PROJECT DIRECTORS RESPG‘IDING IN- FACH MITITIOD CATECGORY)
- . A [Fn |ax |oo | ar | | [ on ] w
Sdez.M achievement tests 75 96 85 60 | s0 |00 |100 17 80
—---jInterest inventories - - - oo 56 156 131 T g 67 1o 1er 17 a0
Attitude inventories 5o |30 {23 20 |67 {50 |67 |17 20
Locally devised skills tests 88 10 1 | so |es o |67 | 33 o
. 'I\eacher:mde skills tests. 88 40 85 501100 50 67 __f'],ﬁ[_l_fiﬂ_ |
Teachor ratings 15 |0 [ 8s |10 | 33 lioo [100 ! 83 | 60
Anecdotal ‘records 63 |70 |39 |40 |50 I's0 161 |33 | a0
flealth records 83 100 |77 |80 | €7 | s0 [100 | 37 | 60
Attendance records |88 |70 {77 60 |50 | so {100 |17 | 60
Migrant stu‘dent record transfer systcn 25 1100 8s_ |10 | 67 1100 |100 | so |100
Approximate samplé size s |10 s s TG:.Z 2 ”‘;’__ R
-
Q {

'
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~In thrée of the receiving states, the sample of principals was
, | ; ’
not of surficient size to yield significant data. Table II1I-3 indicates
the percentage of principals in each state who responded within each method

icategory. Reading the table horizontally will lllustrate the differences °

among the states .

For purposes of comparison, the project directors' responses
to the same method categorles as the prmc1pals ‘have been extracted from
© Table III- 1 and included as Table III-4. e

Vertical comparlson within the state frameworks of the two
tables -indicates that, w1th the exceptlon of Florida, which shows a
s:.qulcant degree of agreement between the directors and prmcmals,
ooordmatlon between project dlrectors and principals in T‘.%st asscssment

is apparent ly weak.

Since the ability to communicate is important and since im-
proving the students'’ abivlity to (‘eaﬁnunicate ie one of the goals of most
] {of the projects, the teachers who were mterv;ewed were asked to 1nd1cate
h:w the level of the- migrant Chlld s "English was detemuncd. Thelr answers
' ‘

are presented in the Table I1I-5.

Ta
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TABLE .ITI-5

PERCENTAGES OF TEACHERS RESPONDING IN EACH
| CATEGORY, BY STATES, TO THE
.\, QUESTION "HGW IS THF LEVEL OF THE MIGRANI"
CHILD'S ENGLISH DETERAINED?"

et e T S MUSER S 9

‘ o UCA FL TX CO /MI NI NY NC OH WA

_ Consultation with parents 197|121 |15 | 32| 4 |15 5§ 17 |8 8 s

V'nestmg . 32|36 |48 | 41|63 |31 (200|177 25 | 47 .

‘ l . R . -41\ ) o s ' o

. oral Evaluatlon | 23|21 |41 {3250 |23s0 17| 8 (3 . .~

;written Quizzes 31|26 |35 26|25 ofso 17|25 o

7 Othermeans - 13| 6113]12, 23] 8] 0 0|17 8
Approximate Sarrple size . 951390 |61 ]19]2 [ 13| 2] 6|12 |13

The chart;~ ihdicates that thé teachers' methods of ‘assessing

the English level of migrant students vary greatly among the st;atés. )

Class placén‘ent, grouping, and pmmotﬁio‘n is an important part
of needs assessnent since it determmes what level of cducational servlces
cwill be dehvered to a student. Prumclpals at the schools wmch were v151ted
| were asked to indicate who detenmned how - the- mgrant .children-were-assigned.—....—._...__

~ to classes., 'I'hey were given six. chomes and oould mdlcate any number:

Stéte guidelines
Sﬁperinter"ident of school district.
Director onf migrant programs .
. School counselor
School principals - o

‘ e Other (Spec1fy)
,_EEKOH SYSTEMS, INC.
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In the base states, 97 pr1nc1pals responded to the qucstxon and
23 prmcipals responded in the receiving st:abes. It was apparent from the
responses that’ the school principals play a large part in assigning children
to classes in schools where they are present. Many of the schools in the
receiving stétes‘do not héve principal"s ‘present during the sunmer programs_;
Seventy-nine % ef the principals in the base states and 91;% of the principals"
in the receiving states responded that they determined class_assigmﬁents.
The. priﬁcipels i’ndicqted‘ that the use of state guidelines for class assign-
ments was slightiy higher in the bese'states than in the receiving states,
/  but only 22% and 9% respec;ively responded in this category. Only 15% |
of ti\le principels in me base etai:es and 13% in the receiving states’
resporded in the category of d}irector of migrant programs. ReSponsesk in

the other three categories were too few to be meaningful.

The pri nc1pals were asked ézgicate if their school grouped
\4

the migrant chlldren in any vspecial . The following question was

asked: |
DOES THE SCHOOL GROUP MIGRANT STUDENTS ACCORDING TO ABILITY
OR ACHIEVEMENT IN THE FOLLONING GRADES?
_ Grades 1-4 Grades 5-8 ~Grades 9-12
T e e @G e o X@S e YE& o
| Fgr all students _ ‘- - ‘ E [ ) E 1
For highest achieving students - : r“\[ ‘,
only | , |
For lowest achieving students . g ]
only L_J L]
For highest and lowest - mE ! ' 1
achieving students only 4 - ] R
7 sone plan other than the M —
above is'followed. (Specify) ‘ o ]

IText Providad by ERIC.
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The responses of the principals are presented in Table I1I- 6.

'The following observations are based on the responses:

1. Avove 50% of tike schools are grouping all migrant
students in grades 1-8 by ability and achievement.
A lesser percentage, about 35%, are grouping students
in grades 9~12 by ability and achievement.

2. Very little special grouping of highest or lowest
achievers is done. This would tend!to indicate A
that special grouping of low achievers for remedial
purposes is not being done.

- 3. There is a sllghtly higher tendency in the receiving
states to group the students by ability or achievement,
probably due to the non-graded structure of many of
the sumer projects in the receiving states.

4. A much lowei‘: percentage of schools group students
in grades 9-12 by ability or achievement, which may
indicate that even less remedial instruction takes place
in these qrades than in the ear11e1 grades.
The principals were then asked to indicate which of the following

two exanmples best descrikes the systeim of grouping for each of the grade

levels.
- Kl
" WHICH OF THE FOLLOWING BESI -
DESCRIBES THE SYSTEM OF GROUPING IN THAT GRADE?
~ Grades 1-4 Grades 5-8  Grades 9-12
Pupiis are placed in a parcicular __i v ’ f
group and attend all classes L ' _ 1 t

“"~w1th1n this group.

Puplls may be in dlfferent _—_] E — ]
groups for different sub]ects - '

deperding on their ablllty in
that subject.

T}[KC,H SYSTEMS, INC.
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TABLE III-6

PERCENT OF PRINCIPALS IN BASE -AND RECEIVING
. STATES RESPONDING YES IN EACH OF FOUR CATE-
" GORIES TO THE QUESTION, "DOES THE SCHOOL
GROUP MIGRANT STUDENTS ACCORDING TO ABILITY OR
"~ ACHIEVEMENT IN THE FOLLOWING CATEGORIES?"

) ALL STUDENTS -
Grade 1-4 Grade 5-8 | Grade 9-12
Base Recelving Base Recelving | Base | Reé_e_i_x_z_@_g
Percent Yes .| 53 | . 70 1 60 64 34 | 36
lsample Size 55 23 62 . 22 29 11

. HIGHEST ACHIEVERS ONLY

Grade 1-4 Grade 5-8 Grade 9-12
'Base Receiving Base Receiving “Base Receiving
Percent Yes o |- s 2 c s o o
Sample Size 54 N 22 61 21 . 28 11

LOW ACHIEVERS ONLY

Grade 1-4 Grade 5-8 Grade 9-12

Base Receiving Base Receiving Base Receiving | -
iPercent Yes 0 9 2 5 0 0
Sample Size' |* 54 22 61 | 21 28 11

HIGHEST AND LOWEST ACHIEVERS ONLY

Grade 1-4 - Grade 5-8 Grade 9-12
.Base Receiving ‘Base Receiving Base | 'Receiving
percent Yes 2 g 2 10 0 9
Sample Size 54 22 61 21 28 1

Q b(
LR svsTems, Inc.
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The responses of the principals are presented in Table ILI-

_ The follcwing observations are based on the responses:

1. A much higher percentage of students in the
receiving states are placed in a group and
+ attend all classes within this group.. This
) may reflect the non-graded atmosphere of the
projects in the recelvmg states.

2. Base and receiving states are about the same
' in placing students in special groups for
dlfferent Subjects dependmg on their ability.

111-27

7.

ln order to determine how the migrant students wer: grouped or

pramoted in the va.rlous states, the project directors and ‘teachers were.

asked to indicate what crlterla were used to group or promote the mgrant

‘students. Their answers are shown in Tables II1-8 and III-9,

Ba31cally, the tables show that many criteria are being

oon31dered in all sample states for grouping or pramoting migrant students.

Readmg the two tables horizontally w1th1n each criteria framework mrhcates

“that there is 11ttle agreement among project directors in the various

statr.-s

or teachers in the various states about what criteria are most effective

for pramoting or grouping migrant students.

In both‘tablés, the first ten categories- are the same. Comparing

both tables vertically within state columis indicates there is a significant

~ degree of disagreement between teachers and. project directors in each state

about what criteria are most effective for‘promoting or grouping migrant

students.

EEKCCH SYSTEMS, INC.
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TABLE III~7

PERCENT OF PRINCIPALS IN BASE AND RECEIVING STATES

RESPONDING YES IN EACH OF TWO CATEGORIES TO THE

QUESTION, "WHICH OF THE FOLLOWING BEST DESCRIBES
THE SYSTEM OF GROUPING IN EACH GRADE?"

Pupiis are placed in a particular
group and attend all classes with-
in this group.

- Grade 1-4 Grade 5-~8 Grade 9-12

Base Receiving | Base | Receiving | Base | Receiving
Percent Yes | 24 %0 14 . 42 1| - 9

Sample Size 54 20 63 19 28 11

Pupils may be in different groups
for different subjects depending
cn their ability in that subject.

Grade 1-4 Grade 5~8 . |  Grade 9-12

Base Receiving | Base | Recelving| Base Receiving‘
Percent Yes| 45 | 52 55| 60 | 21 | 45
Sample Size | 55 21 65 | .20 CC S S O

>H SYSTEMS, INC.
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! .
The project directors were then asked which criteria were used

to a greater extent for .migrant children than for non-migrant children.

Their answers are presented in Table IXII-10.

Surmrx of Needs Asscssment

" The results of the study indicate the following: ‘ _

2.

4.

[KC )TECH SYSTEMS INC.

There is little or no needs assessment being done
for the migrant students as a group on an ongomg,
national basis. The result is that there is no in-
put of the actual needs of the migrant students as
a group at a national, 'policy making level,

The base states should be taklng the major responsibility
for furmnishing the needs assessment infornation necessary
for a national assessment.

Most assessment of needs is assessment of the needs of -
the individual student through on-the-spot testing and
observation. While this type of assessment can be
used to same extent in the base states for program
planning purposes, it is of no value in the receiving
states for program planning.

Although most projects are perfomung, their own needs
assessments for placement and evaluative purposes

the methods used vary so widely that accurate grouping
of the results. for program plannmg purposes is

lmpossmle
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© FROVISION OF SERVICES

The purpose of the natlonai goals and of the assessment of ~~~~~
:‘needs is to enable the projects to provide migrant students with ‘
| services that meet their most pressing needs. 'fhe study shows that
the services prov1ded to migrant students and the degree to whlch they

are provided vary significantly among the states.

Differences in Services

Differences arée to be expected among the various states in the
type of services and in the degree to which services-are offered. Scme
) of the reasons are:
1. In the base states, certain services, particulg,rly
supportive services, may be provided us a part of
the regular school program. In the receiving states,
these services must be provided by the migrant
. program during the special sumer projects.
2. Bilingual programs may‘be less needed in the eastern
stream than in the western stream owing to fewer
ruwbers of bilingual students in the eastern stream.
However, the: dlfferenoes in sennces or degree of services appear to be

supstantial enough and w1despredd enough to md’cate that scmethmg other

- than expected differences are affectlng the services offered.

.The practice of allowing the LEA's to perform the needs |
_assessment, and then proinde the services to meet the needs which they

have assessed, contributes in large »art to the differences in services

EXOTECH SYSTEMS. INC..
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-i__)\_iﬁ.} ication of Services
In some cases certain services may be duplicated. This would

seem to be the case in the area of health sérvices. In several cases the
receiving states havé set up extgnsive health programs. Since thc bake

| states indicate that health services are available, it seems reasonabley
to ask why such'sefvices as shots, examinations and dental care are n ed
in both areas. The receiving states ;:onten‘d that they mus£ maintain hea'itfﬁ
services beéause many students are not receiving them in the base states.\
If this is true, then it seems reasondble to ask why the services are notl“:\
being provided in the most logical place — the base states., The situation
should be invest;igated and resolved so that whaf: appears to be a duplicationr

can be eliminated.

Services 'Actual‘ly Provided
)

The servmes actually provided to migrant chlldren by the
migrant education program under PL 89-750 can be divided -into h
twelve areas. These twelve gzreas of service are directed by national
goals one through five, anci nine, which call for services to be provided
directly to or for the students. Areas of service called for by the other
goals will be treated in other chaptes The twelve areas of services

v’

are:

Ramedial Instruction
Bilwi_ng_ual ‘Educa‘tion
[KC=CH svsrsms INC. .




i

Vocational Training

Prevocational Counseling

Preschool Services

Programs for Handicapped |
Cultural Development : .
Psychological Services

Health Services

Nutritional Services

Social Services

Transportation Services

Project directors were asked during the interview to indicate
whether or not services in each of the twelve areas were provided by their
school district tojall children and whether or not services in each of the
twelve areas were rovided or augmented by PL 89-750 funds. The responses
-bf the project directors are presented in Table III-11 and III-12 for
cxﬂ@arison. The two tables show that, generally, everyone is pfoviding a
little of everything in gfeater or lesser degrees. The:project directors'
responses by base ard recei§1ng states are graphically presented by Figures

' III-2 and III-3.

Aruitoxt provided by Eric

EXOTECH SYSTEMS, INC.
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Remedial Instruction

8ince moat of the‘migrant students are at a disadvantage educat 1on-~

. ally and are working at a leviel which 18 balow thal of Thelr age o),

v .

remedial instruction is a necessity if they are to improve.. ' '

The project directors were asked to indicate whether or not
theyl use specially trained teachers in the remedial prograni. They resporided
as follows: ' |

TABLE III-13
=== - pppcENT OF PROJECT DIRECTORS IN EACH SAMPLE STATE.
RESPONDING YES TO THE QUESTION "DO YOU USE SPECIALLY
" TRAINED TEACHERS IN THE REMEDIAL PROGRAM?" |

| -

ca | FL | ™| o ] ML | N | N | OH | wA
percent Yes | 71 67 | 91 | 100 | 67 | 100 | 67 0| 67 ,
Sample Size 7 9 11 4 3] 2 3 2 3

s

Three primary categories of remedial instruction were targeted --‘ )
Reading, Mathematics, an/d English. Using project directors' responses to
the question, "HOW MANY MIGRANT CHILDREN RECEIVE REMEDIAL INSTRUICTION BY
TYPE OF INSTRUCTION?" the percentage of students in the projects visited |
" receiving remedial instruction through PL 8Y-750 in the three categories
canﬁpmjected as fo;lcms.

-

s

1. In the base stétes, 86% of the students receive remedial
- reading, 63% receive remedial mathematics, and 34%
receive remedial English.

2. In the receiving states, 67% of the students receive
remedial reading, 56% receive remedial mathematics
and 55% receive remedial English.

.ECH SYSTEMS, INC.
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The provision or non-provision of remedial instruction by
specific category, particularly in the area of remedial English, becames
much more dramatic when observed on a state-by-state basis,

TARLE [II-14

"PERCENT OF CHIIDRPN PER PROJECT, IN I:ACH SAMPLE STATE,
RECEIVING REMEDIAL INSTRUCTION BY CA'I'EI:'ORY

CA | FL | ™ | co I Mr | NY | NC | OH
Percent Receiving Reading 98 | 97 | 7L | 70 | 54 | 85 | 59 75 1 68
 Percent Receiving Mathematics| 98 | 37 | 52 | 70 | 42 | 84 | 62 | s0 | 20
Peccent Receiving English 100 | 10 | 27 0_| 50 0| o] 75 |27

)

- Of pa.rtlcular concern is the area of renedlal English, Whlch ‘.
varies by one hundred percentaje points ‘among the states.of the sample..
Since camunications skills are one of the specific national goals ax
since spoken English is onc of the most important'forms of cammunication,
it would seem that a very important aepect of remedial instruction is being

Werlwked on a national basis.

The project directors were asked if the remedial instruction
was any different for ;nigrant children than for n0n4n\igraﬁt children.
| Eighty-eight % of the 25 directors in the base states and 47% of lthe 19.
ldirectors‘in thel‘receivin.g states said "no." A difference between the

base and receiving states could be expected since the base States have their

»

[ (I ‘ , S
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t

students' present during the regular school term and, in most cases; the — — ——
students are integrated ‘into regular classes. | However, since the migrant
" students have been defined as having special problems reléting directly
to their migrancy, the hiéh percentage of project directors responding
in the "no" category throws doubt on ;nhether the program is meeting the
gpecific needs of the migrant students for re:redial mstruc‘t‘:ic.)n on a

national basis.

N

' Bilingual Education

| A large percentage of the migrants in the United States, particu-
‘larly in the western stream, do not speak English as then: primary language.
The provision of bi‘lingual» instrﬁction_ for these migrant;_ childven is very
much linked to local or state Ieducationa‘l philosophy and tj_he characteris-
tics of the rm.grant population within each state. The variety of responses
received frcm the project directors and teachers irdicates.that th_e provmion
of bilingual education, where it is use, is to a large extent without

continuity.

The responses of the project directors indicate that substantially
more bilingual education takes place in the western migrant stream than in

the eastern stream, which could be expected. T

Pre

The project directors were asked if bilingual education was

provided to all children in their school district.




2 b | . - | | -8

TABLE ITIr- 15

R X el

e - PERCENTAGES OF PROJECT DIRECIORS, BY STATES,
‘ RESPONDING YES TO THE QUESTION, "IS BILINGUAL ED-
UCATION PROVIDED %m, CHILDREN IN YOUR SCHOOL

DISTRICT?"
, A | FL ™| o0 | M N | NC | o ] WA
. PercentYes [T 10 162 100 1 40 | 0 [ 33 | 0 1%
samplesize |7 110 |13 | 5 | 5 | 2 | 3 3| s

The directors were then asked if bilingual education was provided

or augmented by the PL 89-750 project.

TABLE III-16

PERCENTAGES OF PROJECT DIRIKZTORS, BY STATES,
RESPONDING YES TO THE QUESTION, "IS BILINGUAL ED-
UCATION PROVIDED OR AUGMENI'ED BY THE PL 89-750

PROJECT?"

‘. - B N D /R v O O 0 0 TToH [
Percent Yes | 57 o | 17 | 80 | 100 | s0 o | 8 |eo
sample Size 7| 10 | 12 s ! 641 21 '3 ¢ |54

The responses of the aides and teachers showed that a substantial
" number of the staff ir; the projects visited were fluent in the native
language of hte students. The priérity attached to hiring aides who were
fluent in the migrants'. native language was reflected in the data, which
- indicated that only about 13% of the aides in the projects thch were

vigsited did not speak the native language of the students.

Flgures gathered form the prOJects rdicate that the average nurbers

of bilihgual teachers employed on projects that were visited were as follows




California - 11.6 full-time bilingual teachers per project

1

Florida - 1.2 full-time bilingﬁal teachers per project
Texas - 5.9 full-time and 14.5 part-time' bilingual teachers
per project

Receiving states - An average of 1.8 full-time and 1.0 part-time
bilingual teachers per project with the
‘larqest numbars of teachers = over three per
project ~~ in Colorado and ORlo av! the wnt) lest
- = zero = in New York and North Carollna.

Responses gathered fram the teachers indicate a substantial degree -
of fluency in the native language of the migrant éi:udeht_s on the part of
the teachers. |

TABLE ITI-17

'PERCENTAGES OF TEACHERS, BY STATES, RESPONDING

YES 10 THE CUESTION, "ARE YOU FLUENT IN THE NATIVE
LANGUAGE OF THE MIGRANT CHILDREN?"

; @ | | | _ I1I-44

-
‘ The responses in New York and North Carolina may be misleading

because the teachers in the projects that were visited in these states did

not teach any students who spoke Spanish. 1

The primary emphdsis of the bilingual education components of

programs appeared to be the use of instructional materials in the native

)
ERIC
. 'ECH SYSTEMS, INC.

A T | ™ o T M w [ W] ] o
Percent Yes 21 | s8] 60 ! 75 | 44 | 36 100 | 100 | 33| 15
iTotal Mumber Responding | 85 | 40 | 60 | 16 | 27 | 11 | 3| 41 121 13
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T s ~—~lanquage ccmbmed WIth -a-bilingual instructor_or aide.  The base states
| mdlcated more of a reliance on the 1nst.ruct10nal materials and less on

the mstructors, while the sxtuatlon was reversed in the receiving states
with more reliancd placed on instructors and less on materials. The t

: " teachers were asked if they felt that the curriculum offered each nﬁgfant
child the opportunity to improve communications skills necessary to function
in varying ;situét:.ions. Of ‘the 254 teachers who answered the question in
both the base and receiving states, over 85% indicated.-that they felt the

curriculum did offer such popor_tunity to the migrant children.

1t is apparent that most projects which have bilingual students .
are offering same deqrée_of bilingual education. It was surprising that
in Florida, which in its 1971-72 Annual Report recognized the need for -
bJ.lmqual education, the study found no mdlcatlon that any b111ngual
education was being offered. ,

Vocational Training

With same exceptions, the vocational e'ducati;)n camponents of
. migrant education programs were disappointing. Prograrné for girls were
almost nonexistant or oriented toward hamemaking skills rather than job
skills. Prdgrans for boys took ‘on an almost monotonous similarity —

automobile tune-up, engine repair, welding, and shop subjects.

-

" In the area of vocational education, more than in other areas,

the question "What are we eduéating these students for?" arises.

[Kc
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There seems to be no direction or purpose to the vocational

educatlon camponent of - most migrant-education-programs.- -This may-be
due to the following problems:
1. Lack of needs assessment - student needs, local, state and
. national manpower needs.

2. A tendency to concentrate failures or problem children
in "vocational" programs.

3. Confusion between prevocatidnal, "exposure~type" programs
and true vocational education programs. :

Lack of Needs Assessment. The queétion of what the rﬁiqrant
sf:txients need in the area of vbcational education apparently never is
asked. The outlook in rural Axﬁerica today is not bright in the employment
area. The trend is toward larger farms and more mechanization. The
traditional manual jobs in agriculture are becaming scarcer. As the
fams are consolidated and fewer people left on them, the need for the
support. faéilities of small rural towns lessens. As this need lessens,
the nunber of jobs 6f any kind that are avaiiable in the towns also lessens.
As this happens the more skilled people are forced .to take jobs requiring
lesser skills and the less skilled people are forced ‘out of jobs.

While fewer jobs are évailable in the rural areas, more jobs
of wider varieties are available in the larger towns and cities. However,
‘the jobs available in thé cities require different skills than those in

. rural areas.

“E~GTECH SYSTEMS, INC.
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Three questlons snould be asked, glven current trends in the
e gtployment area:
l. Ifa atudent desirves to remain in agriculture, what
jobs are availablv and what skills are nceded?

. 2. If a student wishes to get out of agriculture, what
\\ jobs are realistically available and what skills are

»

needed?
N 3. What can be offered in vocational education that will

N\ maximize the potential of those students who remam
\ in the nugrant stream? :

if\a student decides to leave the rural sreas and agricultural
work what are\“(mis opportunities, realistically? What jobs are available,

. N ' :
in what geographic area, for students who have only a high school education

‘ N )
_or who may have to 'drop out, and what skills will be needed for tnese jops?

It seems rea]:\i\stic to assume that pot all of the migrant students
are gomg to be able to break out of the migrant stream. Many will probably .
remain. What skills can be taught that will help them or perhaps enable ,z" -

them to become crew leaders? Subjects like bookkeepmg, human re].atlons,/ | N
supezvlsory skllls, and state regulatlons and laws about agrlculture . |

ard migratory labor might be helpful to students who remain in the stream

It became apparent, 'after interviewing personnel of the lf{l{grant
Education Program at many levels, that little needs assessment hss been
done in the vocational area. Granted, migrant children need to'lecarn to
resd, write, add, subtract‘,, and ?cammnicate, but théy also hsvé to be able

to survive in the job world.

“TEXOTECH SYSTEMS, INC. | B /
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'I'he trend in many migrant education prog?}ns seems to be to
persuade the students to remain in school and perhaps to go on to college..
This is necessary and proper, but it is only one-half of the job that
needs to be done.  Information that is presented in another chapter shows
that: only abomgt l;% of the migrant students who enter the £ifth grade will
enter the twelfth grade.,' This means-' that léss than 11% of all' ﬁligrant
students who begin school will enter ther twelfth grade. There is littlé

indication that the situation will rapidly better itself. j

H
;o

It is necessary and proper to do everything possible td eﬂooﬁraqe
| the migrant studgntg to stay in school, but, reali.stically,_‘ if so large a
~ percentage of ' them are goinglto drop out, then it is. also nécessaxy ‘to
,acquain{: them with job alternatives that are within their reach and 'ﬁo provide

them with the opportunity to gain entry-level vocational skills.

-,

The idea that the longer a student stays in school the better off
he will be may not be campletely true. A migrant student who drops out of |
school in the ninth grade, but who has an entry-level skill in typing, stocking, .
clérkinq in a store, mechanics, or any other field, may be better prepared
to survive than one who drops out in the twelfth grade but has no vocational

preparation.

Smce the migrant students tend to drop out of school early, the

need for early prevocatlonal and vocational training to sgpp;ement the regular

o

educational program is imperative.

'EXGTECH SYSTEMS, INC. -
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Caicentrating Problem Children In Vocational Programs‘.k Program.s‘ ,

have been or are being developed to prov1de a saleable, entry-level skill
to migrant students. However, even though such programs are bemg developed,
problems still exist, as there is a tendency to comentrate problem students

/

or those who cannot be dealt with in regular ‘€lasses in the vocational classes.

e

'I’he philosophy for th@s,,,:seems‘“to_ be to arouse the students' interest in SQ"TG“

thing and induce them to continue in school, or, in a few cases, to provide

" them with an entry-level skill in same occupation. '

What about the stude.nts who are not "problems”" Smoe about 89%

. 'of the migrant students will not make it to ‘the twelfth grade, they need to 1,
be prov1ded with same vocational alternatives also. A good student may be
forced to drop out in the mnth grade due to econcmic pressures on the family.

' _Sinoe he was not a 'probl‘an studentf he prooably received little or no vocational

training.

The existing programs offer few alternatives to young men and even
: fewer to young wamen. If a young man does not want to weld or work with

engines, there may not be anything available to him. )

The vocational programs that are available actually serve a very
small segment of the migrant student population -- problem students and
seOOx\daxy—age- students. Infomati'on collected by the study indicates that

only about 40% of the nugrant students who entered the flfth grade w111 enter

the mnth grade and that these students w1ll be about one to two years ‘older

than the1r counterparts in the average student popylatlon.- If the vocatlonal

-8l w systems, inc.
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,,»_«'f”"programs are to affect a maximam number of students they mist be presentod

,  much ea.rlier to many more students. ‘ ;
\

1

( COnfumon Between Prevocatlonal and Vocational Programs The
study encountered many instances in which’ prevocatlonal, exposure—type
programs were bemg confused with vocatmnal training programs. Pre-

vocational proqrams seemed to be thought of as testmg, counseling, and

pmv1d1ng mformatlon about enployment alternatives. Vocatlonal programs
" were anything involving manual activity no matter what level that |

activity was at.

Artsand crafts, basic homemaking skills, basic shop courses,

- or typing courses provide eprSUre- to alternative areas of employment. They
rarely develop the skllls needed to functlon in a partlcular job. Cours'es
at thlS level are the necessary beginning for the acquisition of vocational
' skills, but they should not be construed by those who take them or those

who give them to provide anything but eﬁ-:posure to the employment area.

_‘ET..“W._.X The basic philosophy of the mlgrant education vocatlonal
training program needs to be realistically reevaluxtad in terms of the
.question "What are we educating these students for?" If the program is
gomg to have any effect in this area, it must provide a broader range of
treining, mfe technical training in areas that require it, and continuing
training that begins in the early grades and build upon a student's

regular education.

FullToxt Provided by ERIC
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Prevocational Counsel ing
— P

Prevocational counselxng should be the process of exposing migrant ~
students to informatlon dbout Varied occupations and acquainting them with
‘the alternatives available to them in the job m_arket. ‘ |

,

 As can be seen from Tablés III-11 and III- 12, the provision of
: prevocatlmal counselmg to all students by the school dlStrlctS, or the
prw:.sion or augmentation of prevocatlonal counseling by the PL 89-750

gr ‘ projects, is spbradic and without contihuity.

f ST The previous subsection on-vocational training indicates how
important prevocationalcounseling and exposure training is for migrant
“ . stulents, |

' K o '
‘Results.of the study indicate that scme prevocational counseling

, is taking biace. . These activities are outlined in Table III-18.
TABLE III-18

PERCENT OF PROJECT DIRECTORS IN BASE AND RECEIVING
N ' STATES RESPONDING IN FACH ACTIVITY CATEGORY WHEN
e ASKED THE QUESTION, "MiATARE'I‘HEPCI‘IVITIESOF'IHE
PREVOCATIONAL COUNSELING?" .

'
\

- | . » . ____BASE | RECEIVING
Pla.nnincj cutriculum in li;ue'with.. career aims 8 14
. Pquiding @nfor'mation on possible |
occupations or academic programs _ - 42 57
Helping studénts ocontact agenci.es amd employers 38 , 0
'l‘estmg for interest and/or attitudes . 12 7 o
00nsu1tmq_mth parents | 0 21
’ __Approximate sample size . ' 24 | | 14

- e o foma < b en % i

rscu svsreus mc
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m'p;‘qject dire'ctors‘ also reported that prevocational cowiseling
was being done primarily by school counselors'and teachers. 'i'he table is
presented primarily to show the differences in wm presents the counsehng |

m the varlous sample states.

TABLE I1II-19

PERCENT OF PROJECT DIRECTORS IN EACH SAMPLE STATE
-RESPONDING IN EACH PERSONNEL CATEGORY WHEN ASKED
THE QUESTION, "WHO PROVIDES PREVOCATIONAL COUNSELING
TO THE MIGRANT STUDENTS?"

arﬁ:zxmmmfycfwm

School counselor 50 | 33 |83 |20 [ 25 | 50 { 33 '4_33

1 0
. Migrant project personnel ol2s |17 | of2s| 0| 0| 0f0
" Outside agency ot individual - 0] 0| 0 | 0 0 Oa%},\o_
k'I\eacher.’ o 50 |38 | 0 |46*{50 [ 50 {33 .}33 | 0
Principal __olololewlololololo
sample size 2 elelsial 213]3]c0

. As was indicated in the previous subsecti‘on‘on vocational
training, the prevocational counseling and exposure is generally begun too
late in the school career of the migrant children. Since a nya’joxr(ity
of them will be gone before the ninth grade, the prevocation;__l counseling
and exposure mast be presented as early as possible so vthat lt will reach

the maximum number of students. ' -y

“~%"3H SYSTEMS, INC.
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Pre-School Services

-~ Even though the second national migra.nt'program goal
’s_pécifically calls for pre-school experiencd:es‘ to be provided to
migrant: childi'en,‘ relatively little has been done in this area.

Several reasons are generally given: lack of “f;acilitie’s’, expense

~ .of operation, ‘and lack of -national acceptance. -The arguments

against the pre-school components are probably true. There is a
lack of facilities, they are very expensive, and in many areas the

day, care aspect of pre-school education is frowned upon.

i

There is also a compelling need to prepare the migrant

~ students for their entry into the school systems. Information

presented in an earlier chapter points out that many of :

these students fall stxbstantially behind in their first year of

. school and never catch up, despite remedial- assistance.

Pre-school programs can also be developed to benefit
others beside the>pre-.-school students. _By,c_:ox,nbiriing pre~-school
and high school students in a program, the pre-school s.tudents
gain the attention and guidance that is so important to them and

the high school students gain valuable experience in child care

b

\ .

I11-53

_-~which, if properly supervised, can be excellent vocational training.
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Programs For The Handicapped

Few project directors mdicate_d that; their projects were
providing services to handicapped migrant children. In the base states, .
63% of the 30 project directors indicated that their school districts
made prégrams for ::}e handicapped available to all children. 1In the
receiving states 65% of the 23 project directors who responded indicated ‘
tﬁe same. The dxrecbors were asked if programs for the hcde capped were- L o
provided or augmented as a result of the PL 89+750 project. In the ‘
base states, 14% of the 29 project directors who responded, and in the
receiving slt;ates‘, 41% of the 29 project directors who responded, indicated
that programs for the handicapped‘were provided or augmented by the PL 89- -
750 project.

For the most part, the directors, responses show that the services

are not actualli/ provided at the project, but take place at other faci}ities.

\ A

“fhe directors werc asked "WHO PROVIDES THE SERVICES TO THE HANDICAPPED

CHIIDREN?" Their responses were coded within three categories which are 7
. | 7 | L

shown in the following table: ‘

TABLE III-~20
. . 1 " 3
PERCENT OF PROJECT DIRECTORS IN EACH SAMPLE STATE : R o :

RESPONDING IN EACH ANSWER CATEGORY <TO THE QUESTION
~ "WHO PROVIDES THE SERVICES TO THE HANDICAPPE.’D CHILDREN?"

. CA FL TX CO MI NY NC OH WA ' ¢
State, county, local _
welfare service 75 0 | 40 (100 |50 | 50 0 33 0
Federal ol ofl20f of2s| o oo o

Special school &ducation 25100 | 40 | o [25 |50 | o {67 { o

Sazgplesize 4l 3l sl 1l 4l 210310

E" OH 8Y
STEMS, INC.




The project directors were asked if the programs and services
provided for handicapped children were dif ferent for migrants than for

11I-55

ron-migrants. Only 19 project directors in both the base and receiving

states responded to the question, and only ‘three said that the services

for migrant;s ware@ifferent franl those for non-migrants.

Three observations are based on the site visits performed

during the study. (

1. The term handicapped child was usually interpreted by
project personnel to mean emotionally handicapped.
In several inrtances, project directors were asked
about physically handicapped migrant children and’
they indicated that they had not encountered any.
They were unable to give any reasons other than
that the parents may attach a social stigma to a
physmal handicap and may be hiding physically
handlcapped children.

2. Reqular projects were.not set up to deal with the

- handicapped children and many emotionally handicapped
migrant children probably are never diaghosed. Most
children whose problem was severe enough to cause
them to need very special assistance were sent to
special programs when available.

3. The programs at special centers, when they were
available, appeared to be excellent. The Archway
School in New Jersey, which receives handicapped
‘migrant children from ten surrounding LEA's, and
the Wayne Fingerlakes DBOCES Summer Migrant Program
for Handicapped Children in New York, were among
those visited during the study. :

1.9 CH
| SYSTEMS INC. -
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Cultural beve lopment

| Cultural development is a samewhat nebulous term. As can be
seen from Tables III-1l and III-12, 67% of the 30 project directors
in the base states and 61% of the 23 directors in the receiving states
who fesponded to the k'quéstion' indicated that cultural development activities
were available to all studeqits. - Of the 29 directors responding in the base
states and 27 in the receiving statgs, 52% and 89% respectively indicated
that cultural development was provided or aug@nted by the PL 89-750

project The study found mdnn.dual instances in wluch excellent classes
were being given in some aspects of the studentq cultures, but there

was no qeneral approach or central direction to the subject in most cases.
Instances were noted in which Black stﬁdies and r';_istoxy, or Mexican-
American studies and histofy were provided, .but thevre seermed to be lit£le
attempt to explore the migrant culture with the students or show -them

how their culture fits into the econcmic and social life of the United States.

The project directors were asked how the cultural heritage of
. the migrant students was included in the curriculum. They stated that it
'was generally incorporated through teaching materials and social activities.
The responses of the directors to the above question are presented in the

following chart: - ; \

E‘ .H SYSTEMS INC. “ (
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TABLE III-21
PERCENTAGES OF PROJECT DI‘REC‘IORS’, SY STATES, RESPONDING
IN EACH METHOD CATEGORY TO THE QUESTION, "HOW IS THE
CULTURAL HERITAGE OF THE M[GRANI‘ STUDEN‘I‘S INCLUDED IN
THE CURRICULUM?"
’ CA FL TX CO MI N NC OH WA
Field trips a of 14| ol 4| ofs0] o o33
Teaching materials inoorpdrate con- f : .
sigleration of cultural heritage 60| 57| 78| 40| 83 |'s0 | © 50 | 33
Discussion of home background in .
school by children 0 0 of -0 0 0 0 17 0
Social activities incorporating ‘
ethnic heritage 40 14} 22| 20} 17 0" |100 33 | 33
Don't know_ ) 0y 14| 0 0} ol o'l 0 0] 0
Other | 631 29| 50, 80 83-150 100 |- 0 ! 67
Saple size | ’ 51 7 91; 5/ 6 2. 11 6, 3

' Psychological Services

N\

The provision of psychological services to migrant students appears

to be somewhat sporadic. Of the 30 project directors in the base states

and 23 in the receiving states, 63% and 83% respectiVely reported that
their school district prov1ded psychologlcal services to all children.

Psychological services belng provided or ‘augmented by the PL 89-750 prog1am /

were reported by 21% of the 29 directors who responded in the base states /,,.

and by 44% of the 29 directors who responded in the receiving state%

| [KC iCH SYSTEMS, INC.
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A véry small number of directors indicated that the psycholoyical
services provided viere different for migrants than for non-migrants. The
directors reported that the psychological services were largely provided
by the school counselors, Department of Health personnel, or outside professmnals z
'Ihelr responses are shown below: “

TABLE III-22

PERCENT OF PROJECT DIRECTORS IN EACH SAMPLE STATE
RESPONDING IN EACH CATEGORY TO THE QUESTION
"WHO PROVIDES THE PSYCHOLOGICAL SERVICES TO THE
MIGRANT STUDENTS?"

C CA FL TX OO MI NY N OH WA
School counselor 25 (33 (40 {67 | oflo0| o of o0
Mental health center — | o
/ Dept. of Health o0} o} 0| oj25] ofw0]| o100 :
‘outside professional 25 | 0ol40| 075f o of o] o
Mlgrant education prOJect _ o
personnel 0(33|20| of o of o of o
Other outside agency 25 { 0] o33 o] of of o] o
- School personnel and outside .
agency . . | 251331 0| o] o] ol o0l o
Sample size 4] 3] s} 34 a| 1] 1| 1) 1

Data collected by the .study indicate that there were no
psychologisits employed on a full- or part-time capééity_in the projects
v:isited in California or Florida. The projects that were visited in
Texas averaged .3 full-time psychologists p'er.project.: and .5 part-time ?

psychologists per project. In the receiving states, there were no full-

E ~
oH SYSTEMS, INC.
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or part-time psychologists at‘.the projects visited in Color&dq, North
.Caro‘lina, Ohio, or Washington. Michigan had an average of two paft-
time psychologisté per proj;é'ct visited. New York had an average of
one fp.ll"time and or;e part—-tme ps{zg:halogist pexr piject visited; New -
Jersey reported one part-time psychologist and the use of a child study
team ét the Archway School.

Health Services

The delivery of health services to the migrant students is well
'developed. The project directors' responses‘ shown in Table III-1l indicate
that in no case are less than two-thirds of the school districts which

were visited making health services available to all étudents. The proiect

Con

directors' résponses also show that in the base states 69% of the 29 directors:

who responded, and in the receiving“states 100% of the 29 directors who
‘responded, indicated that health éegziées were provided or augmented by the
PL ‘89—750 project. (

When asked "ARE MIGRANT STUDENTS USUALLY GIVEN A PHYSICAL
EXAMINATION UPON ENROLIMENT IN THE PROJECT?" 65% of the 31 directors in
the base states who respunded and 70% of the 27 directors in the receiving
states who responded answered "yes".

v

!EKC CH SYSTEMS, INC
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The directors were asked whatwas included in the

. examination. They answered as follows:

TABLE III-23 4

PERCENT OF PROJECT DIRECTORS IN BASE AND RECEIVING
STATES ' RESPONDING IN EACH CATEGORY TO THE QUESTION
"WHAT IS INCLUDED IN THE MEDICAL EXAMINATION?"

BASE _ RECEIVING \
Chest X-Ray’ 21 25 | ’
Vision Check , .96 95
" Hearing Check 88 95
Innoculatioris | 88 65
Approximate Sample Size 24 20

Most of the examinations were given by registered nurses,
‘but general prastitioners, pediatricians , and paraprofessionals were also
extensively used Many of the directors reported that more than one
categozy of personnel were used and indicated that, in many cases, nurses or
paraprofessionals gave screening examinations and that the general
;iractitioners and ‘pediatficians examined referrals from the intial screéning.
’I‘able III 24 reports the percentages of project directors responding for

each category of personnel

’I’he question of whether or not follow-up procedures were
established to treat medical problems was askéd of the project directors.
- Of the 31 directors in t%he base states and 26 directors in the ‘recei_v‘ing
states who responded to the ‘quéstion, 94% and 92% respectively, answered
that follow-up procedures‘ for treatment had been established.‘:\ *In sdm%
. :

' §
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cases, this follow-up consisted of referring the migrants to a
public clinic or to a private physician. In other cases, it in-

cluded pmvisidn of and payment for whatever treatment was necesgary.

\

Nurses at the migrant educétion projects and the project
directors reported that they relied heavily on the MSRTS for student
health information. They indicated that most of the studeﬁts do not
supply any health records when they arrive, and that the MSRTS infor-

mation is most hel_piu%.

Tr\e.ai;rectors weré asked if the project established a» medical
record for students who had none at all. All of the 18 directors in
" ‘the bdse states who answered the questicn indicated that they established
a record. In the receiving states, 83% of the 18 directors who answered

the question indicated that they established a record.

Tix: director= were asked if the health services pro'v‘med to
\‘_ ‘\

nigrant stude\ts were di f rent from those provided to non-migrant

students, Thelr answers are shown\,\in the following table:

\\ - \ | \

. : . \‘.‘ . .
\ COPARLE TSNS | ' .

PERCENTAGES OF PROQJECT DIRECIORS, BY SWATES,
RESPONDING YES TO THE QUESTION, "ARE THE HEALTH \
SERVICES PROVIDED TO MIGRANTS DIFFERENT EROM
THOSE PROVIDED TO. NON-M[GRANI‘S"" '

. _CA ‘FL TX_ QO M NY NC O WA \

N T
T |

Percent Yes 13 ' 20 | 0 ]20 L0 Iwol;oo

la A}

N

Sample Size 8\10 [13 | 5.5 3! 3{ 6! 3

T - \
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~.

The students themselves were questioned about what health |
services they had received at the proj‘ect they were currently Lehrolled
in. They answered as follows:

TABLE III~-26

PERCENT OF STUDENTS IN BASE AND RECEIVING STATES
RESPONDING IN FACH CATBGORY TO A QUESTION ABOUT
WHAT HEALTH SERVICES THEY HAD RECEIVED AT THE
PR)JEK?PINWHICH’IHEYWERECURRENILYENROH.ED

’ Base States _Receiving States

Received Medical and Dental " 28 | 41 ’
Received Medical but not Dental ‘ 22 12
Received 'Dental but not Medical 15 | 15
Received Neither 3 _ _32
Sample éize | '" 278 144

" Figure III-4 graphicélly illustrates the receipt of health services.

I | : As previously stated, the delivery of health eervices to the
qrant students is well developed The study encountered many excellent
medical and dental fac1l.1t1es and personnel. Since a great deal of money
must be put into these facilities, it would seem to be more beneficial if
only emergency facilities were maintained in the receiving states and a
»qréa‘ter amount of money for facilities and treatment was provided to the
base states where thefmigraﬁ"t’ﬁs' are more concentrated and’ spend mueh more ..
time. An interstate vneeds assessment and more cooperation an‘oncj the base

and receiving states is needed in this area.

EKC iCH SYSTEMS INC
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FIGURE 1III-4

PERCENT OF. STUDENTS RESPONDING IN EACH CATEGORY TO A
QUESTION ABOUT WHAT HEALTH SERVICES THEY HAD RECEIVED
AT THE PROJECT IN WHICH THEY WERE CURRENTLY ENROLLID.

ELIGIBLE STUDENTS
1008

NO SERVICES

'EKC :CH SYSTEMS INC.
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Nutritional Services

Nutritional services are very important to the education of

the migrant children. Many do not receive proper rutrition at hame.

; . i Practically every migrant education project either has nutrition services

: that are normally. provxded to all children or augments or provides the
_sexvxces with funds from PL 89-750. The actual percentages of project
ditec'i:ors' responses have already been provided in Tables CI11-11

and III-12,

‘The project chrectors were asked it 'chez.r project prov1ded a

| free nutrition program for the mlgrant students.‘ Of the fifty-five pro;ect
: directors in the base and recewmg states who answered the question, only
‘tWO. both from Califomia, reported that their projects dld not provide

-a free nutrition program to the migrant students.

;x\ _ 'Iﬁe.direcbors were then as};ed about what was iﬁclude‘d in the

free program It is apparent that mSt‘: projects are providing a*lunch

and as ubstantlal number provlde breakfast also. Their responses were

w

as follows: ﬁ . L
| - TABLE 111-27 | L
e S PERCENTAGES OF PROJECT DIRECTORS, BY STATES, RES- '

S \ PONDING POSITIVELY IN EACH CATZCORY WHEN ASKED,

B e "DOES ‘THE FREE NUTRITION PROGRAM INCLUDE THE FOLLOWING?"
! .

* o.CA FL. TX QO ML N/ NC _OH WA

i Breakfast 29 |00 | 64 Jf1co {100 !s0 | o ] 83| 33

Mid-morning snack 29 | 80 {36 |20 [ 33 |50 |33 of 25

Lunch _ |86 1200 | 91 [109 1200 100 | 67 [100 | 75

Mid-afternoon snack 29| 90 [ 227 [ s0 Ler oo | o} 33| o

 Dimner ‘ 0l o0 9 20 L1 | o [33 1 o] 25

Aporoximate Sax'ple size | 7110 1n 5 6 2 3 6 3

EKCrecn SYSTEMS, INC
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Teaching the students about good nututlon is an important part
‘of any nutritxon program. ‘The project directors were asked "ARE ST?.DWIS
TAUGH'I‘ THE NUTRITIONAL VALUE OF ALL FOODS?"? Twenty-niné directors in‘ the
‘ base states and twenty-six in the recelvmg states responded to the questxon
"Of those who responded 97% and 92% respectxvely answered "yes"

——— St e e . s

In many projects, the teachers ate w:.th the students and re-

»

inforced points about nutritlon whmh had been taught earlier in the

classroom.

L4

The directors were asked if eth’nic foods were included fn the '
program. More than three—-fourth,s of the flfty-four dlrectors who responded
answered that they were. The directors may have overstated the 51tuat10n |

somewhat. The food at most schools that were visited seemed to be well
prepared and planned. {\.lthough student 1ikes and dislikes toward the
food were monitored,. there seemed to be no overall plan for the inclusion
of ethnic food.l | | |

i
Al

\ Primary funding sources of the nutrition programs in the var_i ous

N states were indicated by the project directors as.follows:

TABLE ITI-28 B S

> PERCENTAGES OF PROJECT DIRECTORS, BY STATES, RESPONDING o
IN EACH SOURCE CATEGORY TO THE QUESTION, "WHAT ARE THE j
FUNDING SOURCES OF YOUR NUTRITION PROGRAM?" " ’

CA FL. TX O ML _NY NC OH WA

" PL 89-750 571 90| 50| 100| 80|100| 67100 | 50
USDA commodity food 291 80| 67| 80| 100 s0| 67{100 |100
USDA school lunch 711100| 83| 80| 100| 50| 33} 33 0

Approximatesanpleéize 71 10! 120 st s1 21 31 6l 4

!

[ KC CH SYSTEMS INC.
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In FY 1973, the following amounts of PL 89-73Q monies wore

spent in each sample state on nutrition services

TABLE III-29

mmmomm PER SAMPLE STATE OF PL 89-750 MONIES ¢
FOR NUTRITIONAL SERVICES IN FY 1973

‘T

"¢ 1, v CA v FL 4 ' ‘I‘X v

' $ | 109,432 237,540 258,228
o | NY N | o W
43,374 131,596 72,469 57,485 82,731 13,417 } ‘

. When asked "ARE THE NUTRITIONAL SERVICES OFFERED TO MIGRANTS
DIFFERENT FROM THOSE OFFERED TO NON-MIGRANTS?" the project directors

responded as follows:

TABLE III-30

PERCENTAGES OF PROJECT DIRECTORS, BY STATES, RESPONDING .
YES TO THE QUESTION, "ARE THE NUTRITIONAL SERVICES OFFERED
~ TO MIGRANTS DIFFERENT FROM THOSE OFFERED TO NON-MIGRANTS?"

88

MI

WA

CA__FL __TX NY  NC OH =
Percent Yes 33 | 30 9 | 20 {200 }100 | 33 [ 33 | 50
Sample Size 6 |10 {12 | s| s{ 2| 3 6| a
\‘1 ) .
EMC
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Tables III-11 and III~12 indicate that most projects that

4

were visited have social services provided for all students by the school |

district or augment or provide social services wich PL 89-750 funds.

!

or agencies provide social services to the migrant students:

TABLE III-31

PERCENTAGES OF PROJECT DIRECTORS, BY STATES, RESPONDING
IN EACH PERSONNEL OR AGENCY CATEGORY WHEN ASKED THE
- QUESTION, "WHO PROVIDES THE

MIGRANT STUDENTS?"

SOCIAL SERVICES TO THE

NY

NC -

‘The pboject directors indica_te_d that the follqvéing people

CA FL TX CO M OH WA

Migrant project persomnel 9| 50 | 20| 43| so | o 50 25| 33

Stat;e‘ welfare agencies 27| 17 {40} 14|17 | o] of{ 25| o

Oounty welfare agencies 36| 33| 13014333 ofs0f of33

~ Other federal program .91 0 0 0 0l 0 0| 25| 33

- School personnel 18] o 27] 20| o0l100] of 25| o
Sample size ol wslas! 721 el 1l 31 41 3-

IToxt Provided by ERI

Q |
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The directors also reported that the following social services

were those most often provided:

' PERCENTAGES OF PROJECT DIRECTORS, BY STATES RESPONDING

TABLE III~-32

IN EACH SERVICE CATEGORY WHEN ASKED THE QUESTION, "WHAT
ARE THE ACTIVITIES OF THESE SOCIAL SERVICES?"

C‘A FLL, TX CO MI NY NC OH WA
Provide welfare services to- ‘
migrant families 20 124 | 30| 17| 33| 20{ 33| 67 | 33
- Provide health care to ‘ , ' -
, . migrant families 20 120 {15 | 33 33| 40| 33| 33 (| 0
Legal assistance 40 | 8)10| o] o} of of ot{'o
Counseling 20 |32 |35} 33 33| 40| 33 0| 33
'I‘ranéportation to and from . S
agencies or professionals 0 |16 | 10 ] 17 0 0 0 0 [ 33
Sample size 5 125 120 6| 64 5| 3| 3] 3

Reading both tables horizontally within each personnel or

service frame‘indicétes that same substanf:ial differences exist in the

ways in which the various sample states approach the problem of providing

social services for the migrant students, and raises questions about the

continuity of social services as a student moves in the migrant stream.

IToxt Provided by ERI

)
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The prbject directors were asked if ;here was any difference

"111-70

in the social services for migrants and non-migrants. They answered as

follows:

TABLE III-33

‘PERCENTAGES OF PROJECT DIRECTORS;. BY STATES, RESPONDING
YES TO THE QUESTION, "ARE THE SOCIAL SERVICES PROVIDED
TO THE MIGRANT STUDENTS DIFFERENT FROM THOSE PROVIDED

TO THE NON-MIGRANT STUDENTS?"

Percent Yes 20 0 0 | 67 |50 |50

67

Sample Size 1011 |.5] 3{2]|2

CA FL T™X OO0 MI NY NC CH
0
5

r

‘Transportation Services,

As in indicated by Tables XIII-1lland XIII-12, transportation

is provided to most students aéf a part of the reqular school districts'
programs in the base states. It does not need to be heavily augmented

~or provided by PL 89-750 funds. Thé exception is Florida which does

not provide transportation for preschool students. Transportation for the

Florida Migrant Education Program's Early Childhood Development programs

must be provided by the PL 89-750 projéct itself.

EKC ECH SYSTEMS, INC.
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_ sinéé the projects in the receiving states usually do not function

in conjunction with a reqular school program, they do not have the benefits

of the school district's transportation services and must provide, or at

least augment, transportation.services.

The project directors reported that their projects provided

" the following types of transportation for migrant students:

TABLE ITI-34

' PERCENT OF PROJECT DIRBCTORS IN EACH SAMPLE STATE

RESPONDING IN EACH TRANSPORTATION CATBEGORY. WHEN
ASKED THE QUESTION, "WHAT ARE THE TRANSPORTATION
- SERVICES PROVIDED TO MIGRANT STUDENTS FOR?"

CA  FL , TX , OO , ML , NY, NC, OH, WA
To and from school 67 | 67 | 80 |100 |100 | 100 | 67 100 100
To field trips 83 | 78 100 |100 |100 |100 | 100} 83| 100
“To and from health service 17 | 38 | 33| 80 | 80 |100 | 67| 17| s0
To and from welfare agency 0| 0| 0| o] of of o] of o
' To and from social activities 0 | o] ol o] ol o] ol of o

- 10| s| s| 2| 3] 6 s

_Approximate sample size

6

S

The study found that many project personnel often volunteer

their private autamb;}e,s’ to carry migrant students to needed appointments.

Q -
tLRICCH SYSTEMS, INC.
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The project directors were asked whether or not the trahsportation
services provided for the migrant students were different from those provided

for non-migrant students. They responded as follows:

TABLE IT1~35

PERCENT OF PROJECT DIRFCTORS IN EACH SAMPLE STATE
RESPONDING YES TO THE QUESTION "ARE THE TRANSPORTATION
SERVICES PROVIDED TO MIGRANT STUDENTS DIFFERENT FROM
THOSE PROVIDED TO NON-MIGRANT STUDENTS?"

CA FL TX QO -MI _NY NC__OH WA

Percent Yes 33 2 | 11 0 | 60 | 50 | 67 | 33 0

‘Sample Size 6 9 9 5 | 5 | 2 3 6 5

'Community Services , , ‘ 5

Pro;ect directors and pr1nc1pals reported that local oommmlty
agenc1es, civic groups, and church groups help in providing services to
migrant students. Their cooperation is noted here and discussed in detail» '

in Chapter XII.

Extended Day Services

‘I‘he need for programs that operate. for 1onger than the "normal”

operating hours is critical. The parents of migrant students leave for

the fields several hours before many projects open and return after the

f:'r'El{C iCH SYSTEMS, INC.
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;!
/

projects have closed. Projects which are open from 9:00 am to 3:00 pm do
' not meet this need. The project directors were asked, "DOES YOUR PROJECT
USE THE EXTENDED DAY SCHEDULE?" They responded as follows: - N

TABLE II1-36 ‘g

- f
PERCENT OF PROJECT DIRECTORS IN EACH SAMPLE STATE
RESPONDING YES TO THE QUESTION "DOES YOUR PRQ]ECT
USE THE EXTENDED DAY SCHEDULES?"

CA_FL TX CO MI_NY NC OH WA

Percent Yes 25 |70 | 36 1100 |20 {100 | 0 | 0] o

Sample Size 8 110 {11 4 5 2 | 3 6 3

_Only 45% of the 29 directors in the base states and 30% of the
23 directors in the receiving states ansx),oered yes. Those who answered :
nyes" were then asked if the extended day schedule was provided because
of the migrant students. Of the fourteen director.s who answered yes
in the base states, twelve said it was because of the nigrant students.
All of the seven directors who answered yes in the receiving states said

it was because of the migrant students.

There is also a need for the summer programs in the receiving
 states to last as long as the migrant students are there to receive services.
Most programs last about six weeks. In many states the migrants are present

much longer. The object of the program is to provide -services to the
: % : .

FXOTECH SYSTEMS INC
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migrant students. . They have needs that include the need for programs

with special schedules. Migrant educ;ation projects should made eve

. \ . . .
[ RICECH SYSTEMS, INC.



CHAPTER IV
PARAPROFESSIONAL PROGRAM AIDES

The designers of’ Tltle I migrant educanon programs reallz.e

as do other social service admmstrators, the advantages of involving com-=

. munity residents in the dJ_rect delivery of services as well as in the plan-
“ning process. This study found that 1n1c;r<)|1t edt‘lcatlon programs ‘arn using
pamprofeés'ionnls in a varielty of positions. lidigenous workers are oimplogasd
a; helpers in the nutrition programs, as schoél bus drivers, as program r¢-
f:ruiters and as teacher-aides — the 1 tér h;':\ving a major role due to the

. support they offer the teacher in init‘iating relevant teaching methods geared

specificaily to migrant children. The importance of aides' pQrticipation
led thef:ontractqr to pay closje attention to thc_air activities in order to
identify those factors. that af'fected their contribution to the migrant’

education programs.
RECRUI'TMENT OF AIDES

| Recruitiment procedures for aides have important ramifications

when one oonSJ.ders &he general philosophy of employlng paraprofessmnals 1f

1

the empléyn‘ent of’ aldes is to provide addltlonal support - to teacmrq and, f
n‘ore‘ unportant, to provxde members of the community with mcreasod knowl. ndqe,
training, and ngeloment‘ of personnel skills, and also Lo provzdv carcer ad-

vancement roie models for the cormunity and increase citizenship participation, then

Vo . | .
| |[KC CH SYSTEMS, INC. | | | v
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\
recruitment prdcedures must be directly related to the overall goals of

the program.

\

The a1des were asked, "HOW DID YOU LEARN OF THE NEEDS FOR |
TEACHER . AIDES TO W:)RK IN THE PROGRAM?" The aides provided the ft)llow.mg
responses: |

TARIF IV-1
RESPONSES OF TEACHER AIDES BY STATE, IN PERCENT, TO THE QUESTION
"HOW DID YOU I..EAR\I OF THE NEEDS FOR TEACHER AIDES TO
WORK IN 'I'HE PROGRAM?" ‘

A’ FL_TX CO_MI_NJ_NY NGO WA

Friend - 31|19 |13 | 44 |15 | 40 |50 44 | 0
School persomnel 20 | 54 73 | 44 |44 | 40, 0 22 | 33
Enployment office 17| 4| 4|12 ] a | o 0 0 | 33
Parent group 6] of 2| ol ol ofojo

Other 261 23| 7.0 ol26 ]2 {50! 0,333

As expected, a hlgh percent:age of aldes said school personnel
mformed them of employment opporttm.ltles There also appears to be a
great deal of word-of-mouth recrulbnent, which may terd to llmlt the
employment opportunities of. th\e general r_mgrant cammnity. It is of
interest to note that {aa}_:ent, groups California and Michigan have some
degree of invo].vement in the ref:.mitmént of paraprofassionals for thc: A

program.

\
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For the most part, those persons responsible for recruitment and
selection of program staff looked for specific characterisiics in seeking
teacher-aides applicants. The most cawonly applied requirements were that
candidates come from the local 'con'muhity or be migrants, and that t‘hey‘havq

’ prévious experience or familia:.;ity with the progran. Approximatiely 80.3% \"

I

of the aides contacted in this study were‘ rosideﬁté of the local:

2

cootmmity,  Other candidates whory exporicnce wis considered relevant were

settled-out migrant students on summer leave fram colleges and ufiiversitic:

in their base states and aides, certified teachers or other persond\who

had worked in migrant programs in the past. Further illustration of

reéponses is provided in Table IV-2.

t

\ TABLE 1V-2. L~ ‘

PERCENTAGES OF AIDES, BY STATES AND BY BASE AND RECEIVING
SIATES, AFFIRMATIVELY ANSWERING THE QUESTION .
"ARE YOU A RESIDENT OF THE LOCAL COMMUNITY?"

CA FL TX CO MI NJ 'NY NC OH WA BASE RECEIVING

Yes |39 {84 {85 |100{156 |70 |100 |80 |56 | 100{ 86 72

L

SAMPLE SIZE |35 125 |41 9! 27110 915 | 9 31 101 72

.ECH SYSTEMS, INC.
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D These fmdmgs must be examined in terms of the need for the
" projects to employ members from the actlve migrant cannumty. It 1; the
.oontractor s opinion that migrant aldes can provide a link between the school
and the rm.grant comnumty. In addltlon, the training and expericence rocmved
by migrant aides can produce a "spln off" effect to other members of the
migrant community. Migrant parents sece there are other options than working
‘in tﬁe fields. The aides also beoomeanassetto t}e uoonmunit_y by assisting f
the otber parents in working with their children . Furthenmore, when the
aides return to the base states, they oan continue their work and-training
in the réqular school program. Thus, a cadre of highly skilled paraprofessl al. -
aldes is created, whlch can be utilized in both base and recelvmg states. \
Unfortunately, what often happens is that a migrant parent or an older child
is recruited and tralned as an aide in a recelvmg state, but upon returmng
—

to the base state fmds that there are no employment opportumtles. The

' oonsequence of this experlence Yequires no explanation.

The employment of aides from the settled-out mlgrant population
| also produces positive benefits. In addltlon to 1mk1ng the migrant
carunity and the school, they also serve as role models to the actlve
mgrant population. They may encourage other migrants to settle out of

"the stream.

The employment of aides from the non-migrant cammnity produces
other beneficial results., First, it provides employment to local residents.
Second, it provides them with a greater understanding of migrant problems,

which maybe passed on to other coammunity members. Thind, it provides an

!
LY
f

EKC»TECH SYSTEMS, INC.

Full Tt Provided by ERIC.




t

incentive to the commmity to operate the programs, as the res1dents sea -

' that thny too are receiving benefit fran a Federal program,

‘The most j.mportant factor that must be cons;dered is the -

establishnent of a proper galance in the employment of aides in tho

1

PL 89—750 program ~—.a balance that will be beneficial to all segments

-

of the community.
 CHARCTERISTICS OF THE AIDES

. The' inpoa.tance of having someone in the classroom who can relate
.. to ch.lldren in thelr natJ.ve language cannot be overstated In the past,

'oclmon obstacle for teachers was trymg to “get through" to children with

little or no knowledge of the Engllsh 1anguage. This barrier, of course,
has been most detrimental to the children. The ideal situatioh would be to

utilize bllihgual teachers as- needed. However, *since t'his is not always

I ]

' possmle, bllmgual teacher-aldes prov1de a satlsfactory alternative.

/ R
| Of all the’aides‘ interviewed, 86.9 % spoke the native language

" of .their students and 13.1% 'did not. . Table I¥-3 breaks down the total
by‘state,s and by base dnd receiving states., |

TABLE 1V- 3
PERCENTAGES OF AIDES, BY STATES AND BY BASE AND RECHIVING STATLS, AEFIRMATIVELY
ANSWERING TIE-QUESTION “DO YOU SPEAK THE NATIVE LANGUAGE USED BY THE STUDENTS "
CA FL _TX O M__NJ NY_ NC .OH WA Bhss'mrvmc

. e

!

* Yes |94 |85 |84 |8 |85 100488__100; s6 |00 88 | 8
L SMPIESTE. [35 |26 44 | 921 | 98 |

50 94 31105 |7 . 70

e i s e o ammb e
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It should be noted, howev'ef, that languace ability should not

be the sole consideration in selectinq bilingual personnel.‘ For exanple,

in those programs v1sited where South and Central Americans were being,

‘ utilized as axdes, the value of their involvement was questionable. 'I‘hey

are usually hired for thelr languaqe ability, and although they prove to

be a tremendous help ’co teachers in facxl:.tatmg comnumoatlon, they

usually have little understanding of migrant c’mldren. Although they may

be very sincere in their efforts to help, their lack of awareness of
migrant groblems and life style has limited their ability to‘}ﬁéﬁl'a_-te to the

migrant students. .
WORK EXPERIENCE
" One of the most valuable assets that an aide can brmg to a

program is the w1sdom derlved from prev1ous experlence cOnsequem,ly,

attentlon was given to fmdmg out how many aldes had worked in similar

_pos;tlons in the past

The aides were asked, "HAVE YOU EVER WORKED AS AN AIDE BEFORE?"

Forty-two percent of the total sample indicated "yes" and 58% replied

in the negative, '

'I'able V-4 breaks down the totals and smws 37% in the base

states had prev1ous experience, and 50% in the l’OCer1nq states.
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TAISLE TV 4

PERCENTAGES OF AIDES, BY STATES AND BY BASE AND RECHIVING
STATES, AFFIRMATIVELY ANSWERING THE QUESTION
"HAVE YOU EVER WORKED AS AN AIDE BEFORE?"

v

CA FLL TX OO0 MI NJ NY NC OH WA BASE RECHIVING

| Yes '40 35 1 36 |50 |41 40 [ 75 | 60 { 56 | 67 37 50 N

savpie s1ze | 35 [ 26 |45 | 8 (27 {10 | 8 | 5| o] 3| 106 0

t

‘Judging fram these’ _findings, there is significah}: turnover of
aides. The amodnt of time spént ‘o_n ;raining tﬁem‘ inay be gréater than’mu\1<£
be necessary if programs sought out -persons with experience. Attaﬁ;)ts
should also be made to maintain continuity and coordination between the: :

base and receiving‘ states in the employ_nént of aides;

Although approxmwately half of the aides had not worked in similar

capac1t1es before involvement m ’I‘ltle I Migrant programs, the data revealed

more than three- quarters of them had been with their respectlve programs/
longer than 31x mnths. When questioned about their Lenure as aldQS//only o £

20.1% sald they had worked.six rmnths or less in the program; 27% had

heen aides from six to ; 1ve months and a majonty of 53% had been_with
the .progran for more than one year. Some had as much as three years of

'ecpe;:ieric:e . As shown in Table IV-5, 90% of the aides in the hase states . -

. had served at  least si:é ronths.

E :cu ;SYSTEMS INC E
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TABLE 1V-5

LMOICH OF SBERVICE OF 'PEACBER ATDES, WY HPATES AND Y ALE
AND RECEIVING SIATEB, IN PERCENT' IN PACH CAPILORY

TR TEL TR GO [ ML NI [ W [ NG [ O | WA | T | R0 7
6 months 14 12] 7) 22| 52 | 30f 22] 60| 22 0 10 35
6 - 12 months 17| 31| 27| 33| 22 | 20| 78] 40|11 | 33 25| 31
L year . 69) 57 66| 45| 26 | so| of o 67 | 67 5| 34
SAMPLE SIZE 3s| 26| 45| 9| 23] 10| 9| S| o] 3 106 68

It is reasonable to conclude that teacher—aides, by their long
involvement with the'progiams, have _gaineé some degree of proficiency in
the roles they“f'ill m the classroom. Many aides, working with teachers
as a team, ‘have madé_ @rtkmhile contributions to the program. Other aides,
howevef, have playéd more lunlted roles ’bec‘:ause of the duties assigned to |
thén, or because of‘ lack of support by o‘t}:'ner program personnel. '\All programs
are left to determine the ‘roles of their paraprofe_ssionél staff,acoording
to £kmeir needs. It is therefore mportant i:o review how the various programs

o

use their teacher-aides. o
DUTIES OF THE AIDES - g o

Comments from teacher-aides interviewed showed that those who
had been with the program for a year qf longer had acquired enough skills
to take on relatively sophisticated roles. The téachers employ them in

meaningful activities such as developing instructional materials or teaching

small groups within the classroom. Aides that were relatively new to fk\é
\) - 5 " - . R 3 .

Lk
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pfogram’ undersfandably had nbre mundate dutiés. It is important to note
that most aides had no pfevious experience in the educational field and,

| becausé of minimal training efforts by the programs, the aides' first year
is a learning experience in w}xig:h they becare famili‘ar with teaching téch,-

niques and methods under the guidance of teachers.

When asked, "WHAT ARE THE DUTIES OF THE TEACHER AIDES?" the
aides listed a variety of duties or responsibilities. Table Iv-6vsknws the

frequency with which various categories of duties were listed.

.

The more common assignments were assisting'with teaching (27.2%),

qlerical functions (20%) and individualized Eeaching (17%). When teachers
“were asked Qhat they perceived the aides' duties to be, they also agreed

i that the aides most often ass’iste;d in teaching activities (30%), in in-

J div«igj:ual'ized ins&ﬁction of Qttxdents (24%) and in clerical duties. An

example of the latter was found in Texas where some programs assigng;d.a‘idc_s :

£

to work with the MSRTS system.

S
e

. In reviewing those duties performed out51de of the classroom,
teacher—aides most often helped in the food service programs (9 3%)
This act1v1ty usually,v consxsted of superv1smg children. To a lesser
extent, aides also were responsible for assisting in the transporytation of
students (4.1%), supervigion of games and recreati‘onr periocds (6.6%),
Cieaﬁ-up duties in i:heclassroom an'd' cafeteria {7.%%). Another area in
wmch teacher-aldes were scldom utilized was <§mmm»mtmn wnLh parcnt s

(0.5%) . However, when asked specxflcally 1f they over Vl‘:lt(:'d homes or

talked to pa‘rents, 61.2% stated that at Least once durmg the program year

ECscH svsrems INC.
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they visited homes or spoke with parents concérning thelr children's progress
in the program. '

‘‘‘‘‘‘‘

in the eastern stream and in the western stream. In the eastern streaft
24%; assisted in the food service program, but only 3.8% p‘erfo‘med""this
duty in tbe western stream; 9.1% of the aides were assigned tranéportatioﬁ
duties in the eastern stream while o_nly‘ 2.2% did the same in the western

stream. On the other hand, the programs in the eastern stream did not

[

‘involve their aides in bilingual instruction (0%) but l‘lb,_,_,%fof/"th/e”’;i—des‘

in t‘:he western stream were active in this-area. ’ 'I‘Béfefore, in reviewing

; 'i‘ablé V-7, it can be gerierally o’oncludéd that progréms in the wésterh'
stream seem to be utilizing teacher aides more effectively. That is to
'say, aides in the western stream seent to spend more of their time in actual
instruction “t:han- aides in the eastern st.feam, who apparently divide much

- of their time among a variety of duties outside of the teaching process.

1 . ' !
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Teachers were also asked about the role of teachef—aides, particu-

larly those under their immediate supervision.

They were asked about the

availability of aides, how they were utilized, and whether théy increased

the teachérs‘ effectiveness.

The uata of Table IV-7 show that most téac’rers

had an dverage of 1.5 aides working w1th them when mlgrant students were in

. their classrooms.
able to them.

-states in the sample.

TABLE IV-7

/

In Mlchlgan, teachers had an average | of 2.2 aldes avail-

It is interesting to note that Ohio fa11¢ behind the other

Y.

NUMBER OF AIDES PER TFACHER, BY STATES AND BY BASE AND RECEIVING STATES

CAFLTXCOMINJNYNCOHW?\BASERBCLIVIM

PR l1slis{1.1]1.2] 2.2} 1.5} 1.0{1.3) 0,91, | 1.4 1.5
19t 274 13 41 121 111 169 90

. smeiE s1ze | 761 38 ss5

Table XII-8 gives a break-down by states of the average number of -

hours worked by the aides in a week.

TABLE IV-8

AVERAGE WEEKLY HOURS OF AIDES, BY STATES AND BY BASE AND RECEIVING STATES

< CAFL TX CO ML NJ NY NC OH WA BASE RECEIVING
“of hours - | 7 32| 23] 28 32| 34 122 {19 |31 (22| 17 29
SAMPLE SIZE | 80 | 35 | 53 | 18| 27| 12 | 4 | 4111 |12 168 | 88
¢
-

Full Tt Provided by ERIC.
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As shown in Table IV-9, a ﬁigh percentage of teachers felt quit(l'-
positive about the use of teacher-aides in their classroom. In the baise
states, 95¢ signified that aides increased their effectiveness and in the

‘ feceiving states 99% of the replies were affirmative. Because most training
| of aides was left to the teachers, the assignment of duties was also left
to their discretion. In some instances, the teachers' overloaded schedule
did not leave time to train aides and therefore their duties did not focus

intensively on classroom instruction. On the other hand, especially in the
case of aides who had been with '{:ho program for a longer time, teachers

. found more 1nnovative ‘ways of mvolvmg their aides. For example, many - ///

teachers found it beneficial for the aides under their supervision to become

profic1ent in the use of certam materJ.als or to be responsible for- lping

students in a specific subject.

~

" TABLE IV-9

.. PERCENTAGES (F TEACHERS, BY STATES AND
BY BASE AND RECEIVING STATES, AFFIRMATIVELY
ANSWERING THE QUESTION "HAS THE USE OF
AIDES INCREASED THE TEACHER'S EFFBECTIVENESS?"

CA FL.TX CO MI NJ NY NC OH WA PASE RECEIVING .

. W [ .
Yes 93 | 100 192 100 {100 [100 | 67 |100 {100 {100 95 ] 99

SAVPLE SIZE 61| 34 [51 1627] 31 3} 4112 16 | 7

t

Ve

TRAINING OF TEACHER-AIDES |’

1
i

Training is a préreqmslte for effectlve utll*zatlon of paraprofossmnal
teaching aides. 'I'he majonty of aides are lay people wirth v1rtually no unier-

i
f
-~ ‘
" z‘ ‘Ab
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standing of teachinq concepts or methodologies. The purpose of training is
to correct this, if only to prov1de them with a working basis for doing

theu: job.

Although the need for training programs was recognized by program

~ administrators, training apparently was not given sufficient stress. At

best, the training could be described as sporadic and of questiocnable qﬁ.al ity.
A nurber of aides commented they never éttended a workshop or orientation
session. A cam\on.reaéon given was ,ﬁhat they were hired after pre-service
traihing, ‘and although they had been on the job close to a year, no additional

sessions had been given. These ‘aides were not really aware of objectivés

" or the full extent of the program éxcept in very vague texms. For example,

even though a good portion (85.5%) acknowledged that at some point they had

' : :
received‘ an explanation of the goals and objectives of the program, further.

‘ qﬁestibning revealed that many still did not have a thorough understanding

.
xRl

of them.

‘Table IV-10 gives the _re[ponses of aides when ‘asked‘,i‘f they had
been provided with in-service training specifically designed for the teaching /

of mJ.grant chlldren Approximately 67. 2% answered yes. Again, responsesq

fran aides in Oth are relatlvely lower than responses in the other states.
K TABLE IV-lO

- PERCENTAGES OFAIDES BY S'IF\TESAND _
_ BY BASE AND RECEIVING STATES, AFFIRMATIVELY -
: /  ANSWERING THE QUESTION "WAS THERE ANY IN-SERVICE TRAINING
./ -7 FOR YOU DESIGNED SPHIIFICAILY FOR TEACHIM} MIGRANT CHILDREN?"

——— —_"

CAFL'I‘XCOMINJvNYmOHW\BZ\SFRPXZIIVIM;

Yes 74 | 52 (74|78 {81 | 50} 44 60 |33 100 69 65
qmpm SIZE "35 '25 43} 926 f30] 9 [ 5] 9] 3j103] mn
H SYSTEMS,NC. . .
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Eicjhty—five percent of those’aides who answered affimmatively stated that
~ the training they receix';ed had been adequate." Tabie IV~11 breaks down the

responses by states.

L]

TABLE IV-11
| P r} S 3 ., .

PERCENTAGES OF AIDES, BY STATES AND BY
BASE AND RECEIVING STATES, AFFIRMATIVELY

. ANSHERTNG "THE QUESTION “HAS THE TRAINING ADEQUATE?" - .
\\ CA FL TX CO MI NJ NY NC OH WA BASE RECEIVING -"\q
Yes 77| 85 | 90 [100 | 73 |100 | 80 {100 {100 [100 84 !, 8BS )

sAMPLE ST2E 31| 13 |31 | 7 |22| 5| 5| 3| 3| 3| 75 ! 48

When further questioned, it was determined that 60.8% had been
included in the training program offéred to the teachers. Those aides that had . -
not recewed any training conplamed that they were placed at a dlsadvantage
' because they were not familiar w1th proper teachmg techmques and needed some
basis for ooordmatmg their efforts with the teacher in planning classroom
activities.' Certified teachers who were hired as a:.des but knew very little ’
~ about migrants espec1a11y stressed thé need to part.101pate in some form of
traJ.nJ.ng Further details of the above questlon are prov1ded in Table v-12. - ' ',
_ . - TABLE IV-12 ' -
PERCENTAGES OF AIDES, BY STATES AND BY BASE AND RECEIVING o
STATES, AFFIRMATIVELY ANSWERING THE QUESTION "ARE
* © YOU INCIUDED IN THE IN-SERVICE TRAINING PROGRAM
' OFF'ERED TO THE 'I'EACHERS?“
CAFLTXCOM[NJNYNCOHW\BASERECEIVWG

. : ' T..a
Yes 60 |43 78 |78 |54 |50 | 43 | 60 | 44 |100 647 57

éAMPLE SIzE 35 |23{ 40 | 9 (26| 8| 7| 5| 9l 3] 99| e

o : . ; . [
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. - ’ ) ’ o . R /-
' Overall reaction to the queétion "HAS THE IN-SERVICE TRAINING .
'PROGRAM HELPED YOU DO A BETTER JOB?" was a signiflcant 89 7% p051t1ve
replies. 'I‘able ‘IV-13 gives more details,
TABLE IV-13

PEHJ@HEGES(H‘AIH%L BY SNHESIQE)EN BASE AND RECEIVING
STATES, AFFIRMATIVELY ANSWERING THE QUESTION
'W@S THE n¢4nnua03'nvumuns PROGRNM!HHIED YOU DO A BEPHﬂ!JOBW'
CA FL ™X' 00 M NJ NY NC OH WA IFSE RECEIVING

Yes 8a |93 |97 {88 |79 |100 |80 {100 |75 {100
, SAMPIE SIZE 32,15 (33 | 8 {19 | 4

93 85’

5 '3i'4 3 { 80 46

B e L N

. ‘ o o ‘ § -
A majority of the aides felt there was need of more in-service

training. Table IV-14 gives the details.

»  TABLE IV-14

24

PERCENTAGES OF AILES, BY STATES AND BY BASE AND RECEIVING .
© STATES, AFFIRVATIVELY ANSWERING THE QUESTION
"IS THERE A NEED FOR MORE IN-SERVICE Tx%xmmc?" v

A FL TX O M N N N OH = WA BASE RECEIVING
Yes ‘ g2 | 85 (93 |67 |52 |43 |25 |60 [ 100'(100| 87 650
. SAMPLE SIZE (34 |26 42 | 9|25 | 7} 7| 5

gl 3tz | 65
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Many aldes accompanied their answers w1th suggestions. The follow-

ing are a few of thelr reoam\endatlons and statements pertalmng to trammg-

X ) wOrkshcp -should be nore relevant to the use of curriculum
materials,

@ Objectives and goals of the program should be more fully
e.xplamed

° Prov1de more constructlve help as to what to expect in the -
classroom as well as how to handle certain problems.

® " Better orientation in terms of outlining duties of aides.

e M'st have contmuous m—servme training in order to determine
and alleviate problem areas.

e Workshops are usually too 1ong. More frequent sessions
would be more effective. Too much material presenbed and
not sufficient time to digest 1t.

o Many workshops too repetitive, especwlly for aides who have
worked previously with pregranm,

. ® More trammg sessions with teachers in how to prepare class- '
N rocm materxals.

e Include parents in training sessions to provide them with

insight as to act'ylw.tles that the program prov1des their
chlldren.

In general. those aldes who part101pated J.n training act1v1t1es dld
benefxt from the experience. Although thelr e><pectat.10ns and needs were obv1ous1y
not fully satisfied, the validity of the htrammg cannot be denied. One of the

. strongest recommendations (63%) "proyided by teachers, in reference to |
hélping aides reach more effective level; of participation, is that mox:é rfpe_zquent
and relevant workshops be offered. The next step would be to imorpbrate ,

‘ staff Suggestlons into‘a vmble trammq program for all teacher-aides. More

detalled mformatmn reqardmg teacher recommendations is given in Table !V‘ls




TABLE IV-15

1v-18

RECOMMENDATIONS OF TEACHERS FOR MAKING AIDES MCRE EFFECTIVE,
BY STATES AND BY BASE AND RMIVD\G STATES, IN PERCENT IN EACH CATEGORY

TX OO MI NJ NY NC

L OH WA _BASE RECETVING
Workshops 19 {54 |29 |33{37| o|25|60 (30| 0|30 | 33
Instmctlonal -
responsibihtxes 61 2} 31 8] 0} 0|25] 0| 0] O 4 3
More job secunty B
and pay - oluf 1| ofojofofofw|ol| 3] 1
Subsidize o | ‘ B
transportatiqn o 0y 0] 0] O 01 0 04 0] 0 0 0
Increase educational . . |
respopsibility 22| 738|210 [40f22] o| of o'fs0 |24 | 8
“None | 13| 414 |17(23|22(s0(20(30 |50 [ 11 | 3
Other 26|11 (10{21| ofse| of20(30[ 017 | 23
More aides - full | -
time or otherwise . 15|11 | 5| o o 0| ojojoju| o

" SAMPIE SIZE 96 |46 (73 |24 (30 | 9 41 5(10 | 8 {215 | 90

A =
!/
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g
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CAREER: DEVELOPMENT
~ Career development, although encouraged in most of the programs,
" is not given special emphasis. | It is prj.ncipally.'a matter between aide and
-+ teacher. _There were mﬁy cases where aides received positive encouragement:
from teachefs tg“éontinue.their edugaltion and enter the teaching field.
 However, it would be more correct to cl‘;;él\fy “teacher encouragement as

self‘-vinprovement for the aides rather than to state that the program pro_vides

career opportunities. For example, there were no teachers in the ‘program

who had been employed as _aides prior to their present assignment. Neverthe-

less, when asked if there was opportunity to move beyond the classification

of teacher-aide, 59.6% of the aides answered yes.

A number of aides said they were urged by teachers to seriousiy

~ oonsider going on to college and training-credéntials. At the same time,

'a g.ogd_‘pbrtion (53%) were also encox_lrag'ed to take special:training courses
at local institutions and universities in drder to be more effective in their
daily work. Some had taken the initiative of eﬁrolling in night courses such
as chil'd' psychology, first aid, or nu{:rition. It is likely that the aides
involved in such activities have been with the program»for several years and

have ‘received strong guidance and Vsuppélrt from teachérs.
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Sy

: ot
| It is eﬁoouraiging to note that a few States are making attempts _
to pmvide greater assurance of career development opportunities for parapro—
fessional aides. Furthemmore, attempts are being made to 1egitimize much of |
the training and experience the aides are receivmg For example, the Stat.
of Was}ungton is in the process of establishing “oriberia jointly through a
comittee of teachers, administrators, oarents, aides, and State Advisory
Cmmi'ttee members for the setting of standards and issoance‘ of certificates
for teachers and aides in migrant education, without regard to other legal
certification. Migrant teacher and aide certiflcatlon will have no legal basis,
but will serve to provide teachers, aides, é\rg others who are responsible for

- their tr’aining and assigrmment with a scale by which to determine where they
- '.should be assiqned in migrant programs Certificatlon w111 be igsued by the

' Mlgrant qucation Office in the Office of the Supermtendent of Publlc Instruction,
upon application by the teacher or aide mvolved, and upon t\fme recommendation
”of the employmg d.xstrlct admmstrator. N N

In addltion, the SEA is in the process of determmng the in-service
trammg and certlflcatlom needs of support personnel such as home v1s1tor<,
and oounselors. Standard:.zed minimm in-service training reqmrements,
mplementata.on of tralninq to bring them to this standard, and prov1s1on _

. for certification is planned.

1 H SYSTEMS INC.
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-In conclusion, it can be stated that when ﬁaraprofessio;jmals are
utilized in the classroom to the fullest extent, the outcome can be a good
experience for all concerned. Aides that were well informed ab_dut the purpose
of the pfogram, and\ given adequate guidance by other staff, not only perfcrmed
well but also inpm\;ed'trmeir own self-image. Not only %}:as their input of
relevance to the programlbut ﬂiey also served as role n‘k')dels to the young
underprivileged children being served by the prograi. Teachers, who have the
closest relafionship with program aides, agree that increésed educational
opportunities for aides would be a valuable séoondary behefit of Title I
Migrant Programs. | ‘ |

!

Ve

. O ‘ .
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CHAPTER V

HOME~-SCHOOL RITATIONSHIPS , !

GETTING TO KMOW CHILDREN'S FAMILIES

Data pertaining to the degtee pf etf‘fort put forth by the Title .I
migrant program administrators in the develognént of the home-school |
relationship was gathered from prOJect directors, teachers, teacher-aides
and parents. One of the prunary questlons presented to project dlrectors
and teachers 1nqu1red 1f time was allocated for project staff to 'become
'knowledgeable of the family configuration of each child in the program.
Accorqu to the project dlrecbors, 84% of the projects in the base states
and 71% in the receiving states did expect their staff to engage in activities

. that promoted informing themselves about their students' famlles, hono life
and migrant life styles in general.
TABLE V-1
PERCENTAGES OF AFFIRMATIVE RESPONSES OF PROJECT DIRBECTORS
BY STATES AND BY BASE AND RECEIVING STATES, TO THE QUESTION,

"IS TIME ALLOCATED FOR PROJECT STAFF TO BECOME KNOWLEDGEABLE
OF THE FAMILY CONFIGURATION OF EACH MIGRANT CHILD?"

CA I FL | TX | €O T MI T"NY T™RC [ "OH [ WA ] BASE RECETVING |

Yes | 88 | 70 | 92 | 8o | 80 {100 [100 | 50 | 33 | 84 7 J
|sample |8 |10 [ 13 s | s | 2| 3| 6] 3] 3 | Tau
{ Size : . ; ‘,._L,__,,_“___l; - ‘A_,’___, __,i

| ‘lEKC.CH SYSTEMS, INC.

Full Tt Provided by ERIC.
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Teachers also answered the same question. They signified
that either they or.their aides at some poini: did spend time becoming familiar
| with the family oonficjurétion of their students. In the base states, 72%
answered positively and in the receiving states, 61% answered likewise. It
appears that t::he receiving states of Washington (31%) and Ohio (423) showed
less ef:fort_ than in the other states. This may be attributed to the facﬁ
-that the specif‘icatl.io‘?ns included in the state plans for these two states only

"suggest" that teachers make home visits when possible.

TABLE V-2

PERCENTAGE OF AFFIRMATIVE RESPONSES BY TEACHERS BY

STATES AND BY BASE AND RECELVING STATES, TO THE QUESTION,

"IS TIME ALLOCATED FOR YOU OR YOUR AIDES TO BECOME ‘
WLED(EABIE OF THE FAMILY CONFIGURATION OF MIGRANT CHILDRIN?"

¢

CAIFL|TX] CO] MI | NI N ] NC| OH | WA | BASE | RECEIVING ]
Yes 52 | 82 | 81 53} 81} 57|100| 83| 42| 31 72 61 .
sample| 92 | 39 1 54| 15] 26| 14) 4i 6] 12] 13 | 175 90
Size : ‘

A nurber of state plans reviewed for this sﬁudy feveal that most

.' interaction between school and home is to be initiated by outside consultants
or SEA consultants employed by the states for thlS specific purpose. Another
approach, such as the one :md_lcated by the Colorado state plan,’ stipulates

_ that family contact workers or.odnmunity' liaison .persormél be hired to be

responsible for this .efforg, In states such as Texas, the prombtibn of home-school

.TECH SYSTEMS, INC.



relationships is a joint effort of various prégram personnel. Fér_ example, .
the Texas state plan i.ndicaﬁes that teachers, visiting teachers, nurées '
and comunity liaison‘personnel are to coordinate their efforts in the
interest of the child, school and home. This: effort is directed towards
obtaining parents'’ assisténce to help reduce truancy and behavioral problems, 3
and to improve the children's attitude and achievement. It should be
pomted out that, according to vthe 'I‘éxas state plan, migrant conéultants are
- ....._.also employed by the Bducation Service Centexfs to work with LEA;s in the
development of carmxmlty awarenéés programs and to train peréonnel in investi-

gating home-school rapport for the benefit of the migrant child.

'Ihosé proiect directors and teachers who answered in the affirma-
tive the question,< "IS TIME ALLOCATED FOR PROJECT STAFF TO BECOME KNOWLFDGE=~
ABLE OF _THE FAMILY CONFIGURATION OF EACH MIGRAN’I‘ CHILD?" were then asked to |
indic§te how the}r tm‘e was used to learn about the family configuration of

their students. The answers were categorized in the following activitics:

.® Home visits | ' | s

® Telephone calls

° hFormal Conferences with parents

e Informal Conferences with parents

® Reviewing MSRTS records

e Conferences with Social Service personnelr

® Other activities -

Full Tt Provided by ERIC

EXOTECH SYSTEMS, INC.
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In comparing the ;;roject directors’ responses with those ftcn} teachers,
~ the percentag_és in almost each catqury'wer’e predOndnantly higher in the
data campiled from the‘ iﬁroject difectors. For example, when ésked if
time was spent conduct‘mg home visits, 100% of - the project directors in l‘the
base states stipulated this activity, while 73% of the teachers in those
~ three states said that time was spent for this purpose Again, according

to'85% of the project directors, time was spent speaking to parents in

____informal-conferences- while- it-was-the’ opinich 6f 59% of the teachers that
»time was used in this activity. As demonstrated in Tables V-3 and V-4, a
’generél assessment of the ten individual states also shows tha?t project |
directors seem to thlﬁk time is ‘spent in more activities that promote hame-

~ school relationships than is indicated by tl‘eif teaching staff.

i

Using MSRTS Information ;

According tb project directors, only 50% of the staffs in the
base states and 563 in the receiving states make use of information provided
by the MSRTS to learn about the children's faxni_lies. Teachers' estimates
were even lower, resulting in figures of 27% and 21% respecti‘zely. In Ohio,
there is still anot}’lér disparity: project directors s'iqnify that the MSRTS
is not used ,ét all, while 33% of the teaéhers claim to use the system regularly.

Using Social Service Programs

It is also interesting that there is such a difference between base

and receiving states in drawing information about the migrant families through




2218 orces wuﬂaou&xw

8T | 92 ¢ € 71l ¢ | ¢
_ 1 { !
R .u | .
19 6T{ 00T;£9 { 00T 0 | S; 05| ST! 62| 0 | ToUUOSI SOTATS TPTOOS WATA SIOURIOFUCD |
; m ] _ - —

95 05 {050 |ov; oot| 05 sc| sz| 5| 98 SPICO9I SDISW BUTMOTASY

19 { s8 {0 0 L9 | 00T| S£, 00T! SL | 98 | 001 S3U2IRd Y3TM SSOUSIOFUCD Teutojul

66 | 29 {0 |0 |€€ | 00T| 05 0S| 85 | (5| L SUBIed URTM SSOUSTSIUCO TRUIOL

L1 85 {0 10 |€€ |05 |0 lsz ey T TL ! - sTTed suoydaTay
‘ L N - R

68 00T | 05 [00T | 00T| 00T| S¢ | 00| 00T| 00T| 00T SITSTA WY |,
:

DNTATEDG | 3598 | WM | HO| ON| AN| TW.| 00| Xi )

g

wCOESN AWLL ST MOH ‘NIYATIHS INVIDIN J0 NOIIWIN

- =OI4NCO ATIWYI JHI JO JTIVIDATIMONI FW0OZd OL JAJVLS

. 90d EALIOTIV ST EWIL J1, ‘NOILSINO JHYL QL ‘ KJOOIIWD
HOVd OL ONIANGASRI JINIONId NI “SEIVIS ONIATIOR ANV
asvd Xd ONV SIIVIS A€ SYOIORIIA LOFMO¥d 3O SISNOISHY

e—A TTEVL




i

99 fovtlo |9 e Jale TS ve | 19 oLTS STARS SBRIBAY

9¢ 9z LT (LT .4 oY g€ (¢v | I¥ [ 2v | T¢ | 9 | 1Z SOTITATIOR IS0 Ag .
1z z o fee oy 00T {8 | 8T | (1 | €z S€ | 92 |spa0003 uRASAS TerIozex SumoTA g
N.m ‘ ,am_ L9 L9 |08 OOT 2y | 65 | ¥9 | ¥S | 9L | €S |sAURTRd 1RTM SONUSIDFUOD Hmnwﬁﬁ Ag
2z w Jos o Jo o |t ez st m_m Ves tov | S3wIed [ATM SOOUBIDFUCO Teuoy »m
sz les los v Joz |0 |se | ot | e les | os \..m_ STreo SuoydeTes A
s9  je Joor jes |ooT |9 few |25 | oL | €L |28 |19 s3TSTA U0y &

w m TN I TR T o Tl a s

ONTATHIE]

i
|
|
_
i
!
.
‘
N
;
|
|
i
!

Cd
-

«<dISN JIWIL ST MOH ~ZWMQ.HHMU .HZQ%UHE
.wO 7OH_H¢MBH,.“2OO AITWNS dHL JO dTaVEdIMONT Jwolad
QL MDHQ mbow ¥O NOX ¥0I CILIOTIVY SI IWIL JI. ‘ROILSIND
FHL OL ‘RJOSEIND HOVE OL ONIANOdSTY INANMAd NI ‘SAIVLS
ONIATHRR ANV dsvd Ad ANV SALVLS A9 mwwmuﬁug JO SHSNOISTS

A TIIVL




< ———— ‘ : ’ v . oo
h—“” - , V-7

the local social service programs. Table V=3 shows that only 19% of the
.staffs in the base states utilize this source while a substantial 67% in
the receiving states seem to actively use this source for acquiring in-

formation.

This information suggests that project directors expect their
o teachirig staff to spend a significanﬁ portion of their time in acqua{nting
thenselves WEh the"mgrant—c}uldren and.their families, and that they .
believe slgmflcant interaction ls actually occurrmg. It also seems that
teachers believe that they are doing an adequate job in thls area. 'I'hey
feel that they are enoouraging input from parents and that they‘ often dis-
cuss the students' progress, or.lack of it, with parents. However, when
rveviewing_'inforfr\ation by aides, parents, and students concerning home and
school relatienships, there are discrepancies regarding the corisistency
with which progx;am staff talk to parents about their children's experiences

in the program.

o ‘Discussions Between Teachers and Parents'

For example, whes parents were asked 1}3 they had discussions
‘with teachers pertaining to their children's needs‘.xor performance, only
42.2% answered yes in the base states while a low of 29% in the receiving
_states enswered yes. Looking at the parents responses from the ten states
in the sample, we found that Washmgton {0%), Chio (109) and New York (20%)
were extremely low in initiating discussions accorqu to the parents. The
remaining states did not do muach better, considering t‘nat': the highest effort

reoorded, in the state of New Jersey, was 50% as mdlcated in Table V-5.

EE‘H svsrsms mc




TABLE V-5

- PERCENTAGE OF AFFIRMATIVE RESPONSES OF PARENTS
BY STATES AND BY BASE AND RECEIVING STATES, TO -
THE QUESTION, "HAVE YOU AND THE TEACHER DISCUSSED
YOUR CHILD'S NEEDS?" i

@ CA | FL ] TX | OO _[Mi W W | NC [ OR [ WA| EASE | RECEIVING
|peroent ves | 48 | 42 | 46 | 23 |43 {50 |20 |50 |10 | o] 45 29
I~ -
Sample Size[128 | 45 | 93 | 30 |42-|14 [20 | 8 |20 | 8| 266 142

e o e T e e e e

< SN . TMIE V'6
RESPONSES BY BASE STATES AND RECEIVING STATES
OF STUDENTS, IN PERCENT, TO THE QUESTION, "DOES
YOUR TEACHER EVER TALK TO YOUR PARENTS?"

BASE STATES. RECEIVING STATES
Yes : ; 37‘ 22 .
No o 57 69
Boes not know 6 | 9 /
sample Size | 304 14 /;/
/-
/

E=s=+=CH SYSTEMS, INC. -/




- N communication with parents was seldom one of their major dutles When

_Visits by Teacher Aides

A

when students were asked, ! "DOES YOUR 'I‘E‘ACHER TALK ’IO YOUR
PARE‘NI‘S?", a substantial majority of students gave negative reSponses is
illustrated in the preceding table.

Accordmg to the mfonnatlon solicited fram teacher aldes,
evaluating all their assigned duties as a whole, only 0.5% said they were
required to visit students' homes. At best, they contacfed or visited
with parent once or tw1oe durmg the program year. This usuailly occurred
at the beginning of the program or at parents' night at the end of. the
school{ayear. Approximately 61.2% of the aldes partlglpated in this fashion

which, ‘many agreed, did not constitute,_xfeaningful interaction with parents.

~ One must also consider the frame of reference by which

‘project directors addressed the question of encouraging their sFaffs ,

to become familiar with the family configuratipn of each migrant
child.” As previously méntionéd, many justified their efforts in this
area by employing personnel for‘ this specific func;:iOn. Project
directors did not neéessarily jnpiy wthat tkpl_r_t;eachmg staff spent
‘considerable time in ac;'quainting themsé_l‘vés‘with parents. In most
state.s, 1t was found that home-school relationships were primarily
i_nitiated by program récruiters or community liaisontmrkeré. They,
as well as some resource teachers, had substantial interaction with

parents.

EXOTECH SYSTEMS INC.
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- The Roles of Cammmnity Liaison Workers and Program Recruiters

” !

For the nost part the eonmunity liaison workers were representa-
tive of the ethnic background of the students and their familles, as many
: ex—migrants and were complebely fluent in the ethnic language. A fe'_w re-
’cruiters had mrked in similar posn-.lons 1n the base-state progra;ns and
. ’were selected becauSc they had worked with' the same famihes in those
; “* Jstates.‘ The follwmg is a general descrlption of ‘the duties undertaken

by camwmnity liaison workers.

r

e 'Ib acquaint mlgra,nt families w1th the Title I
‘ migrant proq'rams

e To make parents aware of program objectlves and the
, activ1ties avculable for their chlldren.r ‘

"+ e To recruit and enroll all ehglble chlldren in the
. program. u

# To obtain the background information on students re- .
qulred by the MSRTS

° 'Do act ‘as llalson between migrant families and social’
. service agencies in the camunity.

:'__;__, e e @ Tot prov1de famlles with- transportat:,on serv1ces if
T necessary.

s . e To act as liaison between teachers and parents in
~ -+ comunicating children's problems or needs.

As a whole, the recruiters filled a significant void in the program

. -and‘were very efféétive in alerting newly arrived migrant families to the
;"program and, at the same txme, prov1dmg them with pertment mfomatlon re-

: garding the car{r'imlty It was :urpresswe to fmd that many knew. the famlles

' and individual famly members by name, as well as members of the extended

Q- Amllesfand were well recelved in their homes. It is m@ortant to point out,

i
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nonetheless, that the entire process of canmnlcatlon iwth parents cannot
be left to these wembers of the project staff, more mitiative rust come
from the pro;ect di_rectors, and especially their teaching staff, in order _

~ to _gain a xr'eaningfui exchange of ideas between teachers and parentsv that
L 3 . [ i 3 . B . . )

will ‘cu]minate in better learning experiences for migrant children. ..

Social Activities

Teachers and aides noted that several programs allow fortinter—
action by schedulmg activities that promote and encourage parents to come

to the program. At pot luck dmners, children'’s plays, 'school outmgs,

etc., teachers and aides to get to mest parents. However, these activities

-~ hardly provide an atmosphere forva'n adequate discussion of chiltiren's pro- |

gress. Because of tnne constramts, understaffmg, and (often) lack of

_initiative, n'ost teachers do not make hame v1s1t:s for thlS purpose. It

E KC.

[Aruio:provied o e
1) ~4

should be stated, nevertheless, ‘that a few pr03ect dlrectors require their
teachmg staff to part1c1pate in activities that glve them more exposure
to_their students' familles, such as_assigning them to_ school buses that
‘transport chlldren to and from the prugram, or appomtmg them as repre—

Ao wersezind
sentatlves to the adv1sory counc:rls.

g

PARENT INVOLVEMENT ' ; - B O

In all ten stabes, it was s‘tressed that parent-involvment
e It

act:.v:.tles should be mcluded in the program. This was mdlcated in

the support1ve-—serv1ces sectlon of the National Guidelines published'

JTECH SYSTEMS, INC. o
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Laniges

by the U.S. Office _of ‘Education. The program directors for the
individual programs were asked about the. types of activities that
“were incorporated, in their programs to stimilate parents’ interests
and involvement. Teachers were also asked to describe th‘;"acti\}ities
designed for this purpose In sumarizing the two tables that follow,
- {v=7 and V-8), the n\ost compon or popular actIvities across the board

were classroom visits by parents and home visits by school personnel.

Pfo‘ject directors in the base states also fel_£ that employment of -
migrant parents as aides' was oomionly exercised by their programs (84%) .
. ‘Teachers sharply disagreed with project directors concering parti-

' o_ipation of parents in the schuols' advisory councils. The _,di.rectors‘
stated that 84% of the programs in the baso states involvéd pareni:s
“in the oouncilé, but teachers stated that 33% of the programs involved

parents in this activi_t{y.

Many other observations can be made from Table V=7 and V-8.
For exaﬁple, it is disheartening to fmd that parents do no£ partici-
e paﬁe—to a greater degree-in program-pianninq confefencesi The percent-
ages representihg; involvement in this area a¥e extremely low in every |
.state in the san'pie.' New York, North Carolina and Ohio do not include
pafents in these conferences.at all, according to the teachers. In
, | 5 éhio, the figurés in every category are very‘low, showing the most
- regular activity for parents to be social functions, which were selected

by 83% of the teachers and 100% of the project directors. Social

ERIC o
TERCTECH SYSTEMS, INC.
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functions pg_)_:__ge; are inportént activities primarily becausc they
‘provide a comfortable, informal atmosphere in which parents can be-
oame acquainted with the program, the staff and the servicés the&

h providetheir children Honever, it is the ocontractor's opinion
that attempts should be made to give ‘parents a more -comprehensive -
picture of the program and its intent, and to pmv1de avenues for
mcludmg parents in the plannmg and evaluation' activitles con-

| | ductec} by the pmrm admimst.rators.

FullToxt Provided by ERIC
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CHAPTER VI

ADVISORY COUNCILS

Governed by the phxlosophy that parent involvenent will augment
the relevance of educational programs, certain provisions under Title t
ESEA have made it mandatory that parénts and other interested communi ty
people be ‘involved -in. the _planning, vdevelopment, operatlon and evaluatxon
of Title I pro;]ects at the state and local 1eve1. 'I‘he PL 89-750 projects-
~ studied use of a number of activities to stimulate parent participation in their
,programs.. However, because the medium of advisery councils was decmed to be one
of the most useful vehicles;/’ the study sought out data that would bring to
light various aspects of pfoject use of advisory councils, such as the
following:
| " ° Recmiprment .and selection procedures
° Couné"iyl composition and characteristics
) T‘rairging for advisory couneil members

° Inpht -frcfmm‘ig‘rant perents ‘ -

Bnphasls was glven to advisory oouncns at the project level ‘. [;_ .
' was found that, in many cases, individual projects had not been able to or-
ganize councils for a variety of reasons--e.g., in the receiving states,
many far}tilié’s_are not stationed long enough to participate. Where adv‘isoCIry
councilé did exist, they were found to be at varied levels of development
and involvemnt. They were either established on a system-wide basis, which
means d'}at_n\ernbership is composed of representatives from various neighboring

" school (i;stricts, or the councils were set up for an individual project.

EKC'TECH SYSTEMS, lNQ
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MRUI'IMENI' AND SELFECTION PROCEDURES

Recruitment for parent advisory councils for Title I migrant pro-
gram.s is extendeii to the population surrounding a migrant project. Specif-
u,dlly, membership is to be recruited from the followmq groups.

‘. Migrant parents of chi 1dren eligiblé to receive or
recewmg Tltle I services.

‘o ----- -Former migrants 11v1ng in theé area or those recewlng . v
: - services from other mi¢Fant prograns: e e N S S
&« Program personnel such as principals, directors,’ teachers, ' fa
' aides’ etC- B *
e Representatives of local agencies and organizations such as

public assistance, coamunity action, business, farm, etc. -

Council mrbers can be elected by the camunity, appoini:ed by the
local‘ education agency and proéran staff, or recamended by e{f:her sector.
The states of Washmgton, Texas, California,and Florida stlpulate that mlqrant
parents constitute a rrajorlty of the n‘enbershlp when possz_ble. The size and
number of advisory councils are left to the dlscretlwon of the local education

agencies.

. The adVisory. oounéil menbers interviewed in the study were, for
the most pért, either appointed by the project director or recdwmnded by
sameone already associated with the council. 1In all states visited, 29.5
percent of council members éllegedly became merbers of the council through

~appointment, while 28.4 percent vréré recommended. Of the 88 members reached
by the con‘tractor in the total sample for this =tudy, only 12 (13.6 per?;ent) _
were elected. Those members selected by other means 'totaled 17 (19.3 pex-

cent); for exanple, in the receivincj- states some prograrms autcmai:ically

== TECH 8YSTEMS, INC.
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placed their teacher-aides on the council. Table VI-1 summarizes the
response. ’ ;
TABLE VI-1

HOW ADVISORY COMMITTEE MEMBERS WERE SEIECTED,
IN PERCENT, FOR ALL STATES .

Amintai by SFA ¢ ¢ ¢ v 2 » tl . . ¢ e s s 8 .8 e 1.1
Appointed by Projeét Director . . « « « ¢« v « « « 29.5
AppbintedbyTeacher....‘.........'..7;9_

Electai . . . L] L] . . . Al . Ll . . L] L] . . . L] . . 13 * 6

Other . t ‘o ‘t . . * ¢ . . ¢ e . . ‘t s . ¢ o . 1903

9" . _‘ » 88@19 Size . . . . . L IR ) L} ) ) . ) ¢ o l1 “. ‘l 88

In the base states of California and Florida, 34 percent of the
council members were elected. (Council members intervi_éwed did not specify
the procédurés ﬁsedﬂin the election.) Hdtever, in the third,bage state,
Texas, elections were‘ not used. More than half of the council members

interviewed (60 pexcent) were appointed by the project direct_or. In Michigan,
t_he recéiv:‘mg state with the largest number of Council Members, 64 percent

of them were selected through recommendations.

\ “

COUNCIL COMPOSITION AND CHARACTERISTICS

As previously stated, the size of the individual councils was left
to the discretion of the local education agencies in each state. In all the

states sampled, there weré Aimportant differences in the size of the indi-

, vidual councils.

| ',El{lCrecn' SYSTEMS, INC.
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In Florida‘,‘ for exanple, same camittees had as few as 2 members
.and others as many as 59 -- the average size being 12.3 menbers in the six
advisory councils vzlsited The average membershlp was the same in Califomia,
where the 20 councils visited ranged from 5 to 45 members. In Texas the
variation was slightly less; the membership of the 18 councils in the

sanple-rarxged from 7 to 24 and the average was 11. The flve xveoelving states

““““““ that have adv:.sory oouncns shmved a “similar ps pattern m ccmm.tbee size. The
average size ranged frcm 7.8 members in Oolorado to 11.5 merbers in North
Carolina. Some councils had as few as 3 members while others had as many

as 26.

In analyzing the conposn:lon of councils in all states, the data
demonstrate that; for the most part, there was equltable distribution of
migrant parents and representatlves from the other groups eligible to serve
on. advisory counci‘l‘s. ’I‘he average percentage of parent menmbership ranged
: _fmn a low of 31 percent m Colorado, where the average council was composcd
“of 7.8 persons,‘to a high of 95.7 percent in Florida, where the average - R
council was comoused of 12.3 persons. Of the advisory cduncils in the
 three base states , most of those in Florida we.fe canposed enti:.rely’ of parents.

In California and Texas, approximately half of the members were parents.

E KC TECH BYSTEMS. INC.
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TABLE VI-2

ADVISORY' COUNCIL MEMBERSHIP BY STATES: AVERAGE
SIZE, SIZE RANGE, AND PERCENT MIGRANT PARENTS

Average number

~ of members. 2.3 | 7.8| 12.3{ 5.6 11.5| 7.8 11.0{ 9.8,
Ranqé of council ‘
sizes 5~45 | 3-12| 2-59 | 3-9| 5-26 | 4-16 | 7-24 | 6-14
Averade percent |- , [0 U NS IS Lt -
of parent |oopemm T ‘

“ebership i2.4 | 31.2] os. 71 75.5| 70.0 | 41.6| 50.1| 94.3
Sample Size 13 6 | 8 |13 | 4 4 | 17 5

At face value it seems that efforts to invol\.re parents have been
successful. However, another factor must also be taken into consideration.
and that is the degree of part.lmpatlon by the professmnal sector of the
oamumty Profes 3i0nals can be worthwhile. counml members in many ways--
they can facilitate the integration of mlgra}nts into oonmumty life, they
can provide information on localv’“services, they can deal with bureaucrats,
and so on. However, they can beca'ne overbearing in councils and affect the
quallty of involvement of the migrants. Because of limited education and
 other psychologlcal and econamc factors, many parents have never had an
opportumty to voice their concemns regardmg the educatlon of thelr ch:.ldron
Parents from econamically depressed areas are usually reluctant to partlca.- .[

pate in groups that include proféssionals. On the other hand, migrant -
| parents may be highly ,motivaﬁed by the attitudes of thé proféssionals on
their councu Therefore, the representation of non-migrant groﬁps in councils

should be further examined.

:TECH SYSTEMS, INC.



In rev1ewing the kinds of participation from the professmnal
sector, our survey figqures show that program personnel constitute a strong
majority in comparlson to other community professionals involved in the
councils., As Table VI-3 mdlcates, project dlrectors, teachers, and H

I prmcipals are more often nenbers of oounclls than growers, clergy, and

. ;,.--*;1oca1 -agency poople. 'I’ne representatlon of profe881onal educatioual per—
sonnel wés particuiarly heavy in the Texas advisory. comncils. In 'I‘e:-:as,
there was appmxinately a 50-50 dlstrlbutlon of parents and professmnal«;
on all oounc:,l,s. But in breakmg down the compos1t10n of the professional
group, we ‘found that 94 percent of the counc:Lls contained pro;ect directors,
65 percent contamed principals, and 59 percent contained teachers. Agam
" in Florida, where 96 percent of the ocouncil members were parents, 44 per-—

: cent of the councils contamed teachers and 11 percent contained pro;]ect

1

dlrectors

TABLE VI-3
PERCENT OF ADVISORY COUNCILS WITH PROFESSIONAL MEMBERS, BY
PROFESSIG\IAL CATEGORY, FOR ALL-STATES, FOR BASE AND RFCEIVING
STATES, AND FOR INDIVIDUAL BASE STATES

- Base States Base  Receiving All

: CA FL X States States States
Growers 0.0{ 0.0 0.0 0.0 6.1 3.6
Project Directors |19.0| 11.1 | 94.0 | ~44.7 | 33.3 | 40.0
Teachers ]36.8] 44.4 [ 58.8| 467 | 33.3 | 4L.0
Clergy 1.1 11.1 | 5.9 9.1 15.2 | 1.7
Principals . - - |42.1{ 0.0 | 64.7 42.2 15.2 30.8
Others ~ {20.0| 55.6 {21.4| 25.0 | 39.4 31.2
Approximate : _ ‘

o Sanple Size 18 9 17 44 33 77

EKCECH SYSTEMS, INC.
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Those councils with fewer program people did not appear to play h
as important a role in the prbgram»_as cm‘mcils with 'r'noré program people.
| 'CQQI)C;ilS. with- few 'prodram people felt they were "paper carmittees"' set up
‘solely to camply with Title I fundihg regulations.

In the councils with high representation of program personnel,
parents felt that advisory council reccmmendations were inq:ortanf to the
program However, many parents felt they were not.qualified to challenge

the ptbfeésimals as to what was beé_t for their childxen.._ |

' TRAINING FOR ADVISORY COUNCIL MEMBERS

| [

T'he‘ basic purpose for advisory councils in the Title I Program
is effective involvement vin the' prografn of those who are receiving.its
services. An advisory. oouncill is a channel of camunicatior'uv for parents
to voice their concerns and provide feedback to program staff. It stimulates
exposure and cooperatidn among ali i_ntereéted parties. Fram the oﬁtset, |
program initiaﬁors realized that qlt,houéh} parenté have definite ideas about
"Vmatkmd of educ&tional experiences they WAnt for their children, they
usually have little knowledge of educaﬁional concepts and iitgle,prior
experience in group dynamics. | It was thouqht that it would be extremely
beneficial to help parents develop the necessary skills and acquire specif i«:
Title I information so they could make effective contributions to the progr.m.

Stipulations were therefore made to provide program funds for training

programs for advisory council members. The primary objectives were to acquaint

FullToxt Provided by ERI
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couﬁcil members with such matters as thé regulétions and requiraments
governing Title I Migrant programs; to acquaint them with the. objectives,
budget, and the program and evaluation plans for their p;*ojects; and to

~ enable them to function effectively as a growp. The goal of the training

| programs was total parent involvé\\ent in every facet of the programs that
affects their children- == from planning to evaluation. The training programs
were expected to make use of all local resources such as teachers, SEA and
LEA pei—sonnél, and commnity merbers, and to use outside consultants 'Vif

- necessary. ‘The pr?gram_ iniﬁiators also f‘elt:that such trainiﬁg should be -
-provided on an gﬁgoing baéis, and that the cour;cil rrémbers themselves' should

have an input into the development of these training programs.

In spite of these directives and thé recoqnition of tho'\r im;
“portance, the' prograxrs visited were found to be extremely lax in. Uns areqd.
The followmg flgures deinonstrate that txalnmq does occur in most states :
but only to a mmimum degree In the three base states, a[)proxm\dtely 75
percent of the council members do not receive any form of trammg whatgo—
- ever. As shown in 'I‘able.“_\VI—/l, only 29.4 percent of the adv1sory councils
_’ ; recelvetfrgmmg while a :spbstanf:iéi ;70.6 péréent do not. . fn reviéwinq ‘the
states ‘Ehdividualiy, we found ‘t‘hat only three of the rec’ei‘vin'g states

- enphasxzed the responsxblllty of preparing their councils. In New York.

l,'\ "3{”

(50 peroént) , North Carollna (75 percent) and Washington State (100 perccnt) ,
a higher degree of mterest in developing good parental mvolvemcnt was in-

dicated.

1
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. ¢ TABLE VI- 4 |

: PERCENT OF ADVISORY COUNCILS RECEIVING TRAINING, BY sm*as AND TOTAL
. A FL  'TX - QO MI NY:  NC Ol WA CTOTAL

“lyes |20 25 | 30 | 29 70501 75 | o | 100 _A 29.4
N 18 | 75 7| 7] 93| 50| 28 | 100 o | 70.6
sample| | o R R ; o
size {20 | 8| 20| 7 |14 2 4 4 16 85

' W}'aen questioned further about the type and callber of training pro-

: wded and the delivery met‘nods utilized, approximately 33 intervmwees stated

| that the training prograns were prlmarily conducted by program staffl (53 por=
: »oent) ' and secondarily by the local educatlon agency (24 percent) - Very fow
prograrrs SOllClted aésistance from outside sources.} At me same time, the

_quality of the trg;.nlng‘was not always considered adequate for the needs of -

o ,man)y'oo'uncil members,  For exa_mple, _training usually  consisted of general

dis?:uSsion of the S‘chool program ‘rather than struoi:ured info’rmat:ion'dlissemi-
‘natJ.on that would provide the necessary background for sound recxxnnendauons :
for proqram plannmg, operatlon and evaluation. The ]muLatlons of the t,r.un—‘
-ing ‘and technical a351st_ance provided to adv1sor-y’c<>unci,l members have pro-
duced the obvious -- little 'effective"-input by advisory councils into the °

Pl 1

Title I migrant programs.,

PROGRAM INPUT- FROM MIGRANI‘-PAREN’I‘S IN ADVISCRY' COUNCILS

To delineate the involvement of migrant mrvenzts "in advisory. couneils,
. the parents were aske‘d‘to describe their input,into the program. The forty-
B eight responses were categorized in the following areas:

Q =
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¢ evaluation of program effectiveness

. involvamnt in perséonnel selection and evaluation
. | involvement through volunteer services |
¢ selection of materials and mrriculm

® approval of program changes

L encwragmg migrant parents to pa.rt.xca.pate

[ don't know

The percentag% were very low in all areas. The highest figure

. for all states in the sample was 37.5 percent for evaluation of. program

‘ effectiveness. The second highest flgure was 18.8 percent, whlch danonstxated
~ that migrant parents did not know what their input to the council actually
was. When scanning the individual states, we found that in Califorma as

| many as 46 peroent of the council menbers did not know what their mput was;

| 23 percent said they partic1pated in the evaluatlon of program effectlvenéss.
In 'beas, 30 pement had input in the selection of materials or curnculum,
20 percent were involved in the evaluaum of program effectiveness, and
another 20 percent had heen active in encouraging migrant’ parents to pa.rtlcr-
pate. In the receiving states as a group,. 39 percent of the mrbers;ﬁy:ere_
involved in the evaluation of program effectiveness. ' -

Cam&nts fran mgrant parents serving on the advisory coumxls
gavve further insight J.nto their feelmgs concernmg their role on the councxls.
Scme parents stated that they had the option to freely express satisfactim
or dissatisfaction with arny camponent of their respective programs. "Ihéy
found‘ the school personnél very -r,eceptive to ideas or recamendations of

e

¢-
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parants on thé ‘cc?uncils. | These parents felt very positive about their
, involvement in tﬁe prograni. Although specific exanples were not cited,
theg_blained they could see the effect of their recammendations in policies
' édopted by their programs. Unfortunately, advisory council members who

felt this way were in the minority. An‘ overwvhelming number had-

negat-:ivé feelings or apprehensions about their role in the advisory council
and the importance of the council in their program. Although discouraged,
ﬁ\any_ saw the validity of advisory councils but felt that at the present ‘time,
they did not play a major role in the program. | |

)

fl'ne councils do not and cannot have any wortlwhile input into the
program for a vast array of reasons. Parents stated the following as primary

reasons for ineffectiveness:

® Members do not understand the mechanics of the program.
e Members do not understand the role of the councils.
e Lack of sense of role causes attendance problems.

- ® Lack of working krmledge of English hinders participation.
b in disscussions.

e Coucils are poorly organized and have weak leadership.
@ Definite guidelines are not prov1ded. .

e Adnministrators do not show sufficient interest.

In many instances, council members did not know to whom recormmenda-
tions should be directed. Theré were no specific avenues for interaction
with program persgnml. If such did exist, the migrant parents were not

familiar with the procedures. No one ansWered‘ to the cmmitteé, and reports

EKC ECH svsrems INC.
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never reached them from staff as to whether recommendations had been accepted
or if follow-up had occurred. Because of these expressed problems, the .
miQrAnt rarents questimed the sincerity of program personnel. Since vital
mformation was never for'chccming they did not see how they could be instru-
N mental in the planning, development, operation and evaluation of Title I
‘ programs. These experiences have apparently left them with the conclusion
that advisbry councils were set up solely to camply with func;iingj regulations,
that meaningful involverent ‘in the deciéich—maki.ng’ process was unrealistic,
“and that their involvement will continue to be limited to organizing social
functions, as many have been doing to date. .

PARENT RECOMMENDATIONS FOR ADVISORY COUNCILS

An overall sumary of speéific recamendations fraom parents showed

: that 29 pércent sougﬁt more parcntal -involvement. Among the hame base states,
even in Florida, whexe parents aJready constitute 95.7 percent of ‘the councils,
40 pement of parents felt that parent involvement should be further strengthened.i
More frequent meetings or more members were recommended by 17.3 percent. At
present, 55 percent of the councils are conductihg neetingé on a monthly
basis. Approximately 15.4 percent of all éé_mncil rrmbers stipulated the need-
for rroré decision-making power in the program. Other recommendations were for
higher funding, scheduling meetings 6n a regular basis rather then haphazarcily,

 and training in the form of‘workshops, conferances ard the like. |

![ KC CH SYSTEMS INC.
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CHAPTER VII

STAFF ATTITUDES

This chapter presents a brief overview of the data collected
on the perceptions of pf.ogran) staff, primarily the views of the program |
teachers on the develogment of migrant children in the program and the
support of the program by their parents. The attitudes of program staff

toward the effectiveness of the programs were also examined..

In reviewing the data solicited fram the entire Spectfum of

program personnel inciuded in the study, there is evidence that Title I
progrars are waking signj.ficaint contributions to thé educatién of migrant
children. As ‘othef ch;ptefs of this feport' indicate, nyeaningful advances
have been made in almost every faéet of the program. No one deniles that}
‘many obvious weak areas still exist =— scme in very ‘iméortant camponents
of the prégram. However, program staff'dp agree that, in general, the
program has been worthwhile and that the introduction of new, innovative
approaches will culminate in an even stroﬁger impact on the educational

| development of migrant youngs_ters.“ For example, it is the conviction of |

. the school principals interviewed, that the program very definitely helps
to meet the -needs of the migrant children. Table VII-1 shows that 93%
and 100% of the principals; reslpectively, in the base and féceiving states
feel this to be the case. As reflected in Table VI1I-2, considerable

progress is deronstrated in the academic performance of the students.

Full Tt Provided by ERIC.
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Across the board, in every state included in the sample, principals sec
more advancement in this aréa. than in any other area of need that stwients

may have.

TABIE ViI-1

FESPONSES BY INDIVIDUAL STATES AND BY BASE AND IGCEIVING STAIS
OF PRINCIPALS, BY PERCENT, 'TO 1T QUESTION, "DOES THE TITLE L
' PROGRAM HELP MEET THE NEEDS OF THE MIGRANT CHILDIREN?"

ercent CAFL TX[ ™[ M| N[ oli] WA ] BASE [ RCTIVING

" 1YES ‘ 91 | 90 ¢ 97! 100} 100} 100 | 100 { 100 93 100
SAMPLE SIZi 45 | 20} 33 71 11 1 5 1 98 25

In correlation with the above statistics, students also seem to
_respbnd, to a greater degree; to the acade(ﬁic experiences the proyram pro-
vides them. In order to draw their views in terms of how they evaluaté the
camplete school program, théy were asked what they liked about it. Their
responses v}ére.~‘éate§orized into numerous areas, bhut most responses fell
: _into three hc_:atregories: recreational activities, acadenmic fhork and vocational
work. As Table VII-3 demonstrates, the opinions of the students are founded
on academic work. They found greater satisfaction in their achievements in

academic studies than in the other two areas. Therefore, progrém personnel

Full Tt Provided by ERIC.
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or, specifically, school principals can be justified in stating that the
program has significantly helped students progress in their academic dce~

ness.

. TARLE VII-3

RESPONSES OF STUDENTS BY SI‘ATES, IN PERCENT, TO THE QUESTION
"WHAT DO YOU LIKE ABOUT SCHOOL?"

_ CA FL TX 00 MI N N N OH WA

Social Activity ‘ - |
and Recreation | 17.1}32.0}31.9 [ 30.3 | 36:4 {18.5| 25.9 | 47.1| 13.6 | 40.0

- Acadiemic Work 54.9 | 25:3) 39.3 | 36.4| 27.3 | 48.1 | 29.6 | 23.5 | 54.5 | 20.0

'Vocatianal Work 6.1[16.0] 5.2 9.1]10.9 [14.8| 7.4 |11.8]| 9.1]20.0

Sample Size 164 75| 1350 33| 5% 27| 27| 17| 22 5
TEACHER OBSERVATIONS OF MIGRANT STUDENTS

‘ 'I*eac‘r)ers; who cbvioucly have constant interaction with the st\ﬂents,
have a better vantage point by which to cbserve the overall impact the program
has had on the students and their families. When informe;\tion was solicited
fram teachers, they were also asked to cament on their é})servat:,ims in terms
of noticeable changes _ux their studenis during the program year, as weli as
to indicate the types of changes, if any, ocbserved in students who had been

enrolled in the program for more than one program year.

Q s
LRIC cH sysTems, INC.
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In the base states 22% of the 301 »teachers responding scamd Lo

- feel that children demonstrated signigicant growth in their self-confidence

during the first program yeaf. Similé.rly, 33% of the 141 receiving state
teachers felt the improvement in self-image was evident in students er:trolled
in the program. Children in the base states appeared to demonstrate

nore advanc_:erent academically (21%) than ch'ildren in the‘reéeivixiq stétes

i vy . < Q
{15%). This can be attributed to the fact that students are in the program

for longer durations in the base states than in the réceiving state& h;:re
programs are usually actiQe from 4 to 6 méks only. Teachers in the
receiving states observed more improvement in the developing of the
1istening abilit'y‘ and verbal skills of their students {20%) than did ’
teachers who worked in the base state programs (17%). However, the over-
all difference is minimal. In Michigan (32%) and Ohio (29%), there were

more favorable results in this area than in the other iﬁdividual states.
Data tallies revealed that teéchers in Washingfon staté felt that their
students developed’ more iﬁterest in school socially (30%) during the program

year in ormparison to the views of teachers in the other states evaluatod,

as shown in Table VII-4
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TABLE VII-4

RESPONSES BY INDIVIDUAL STATE AND BY BASE AND RECEIVING STATES
OF TEACHERS, IN PERCENT, TO THE QUESTION, "WHAT CHANGES HAVE YOU
NOTICED IN MIGRANT CHILDREN DURING THE PROGRAM YEAR?"

v

R U 2 B A Y | NGELVIRS
T S xi zs 02| ) 1\{ HEREINEE
 Batser Avpedrance .. .w-..._-.a._"_ e o It O T I 2 |
1"“’“"‘}{;_"“%_’?.’?}."“. 2018 {17002 | 8f1a e x| el 1e |
et G E L I
I IRERK 1| 16! s | ¢ hd-“ Y Y
other ' 218 6l 6f 1] s ol ] ol 8| 71
acadendcally ‘ 29 J 14 16| 9. 11j 24 |29 |17} 18] 15] 2 5
Approximate Sample Size [122 | 79 1100 | 33 | 37| 2L | 7 |12 | 17| 20] 301 | 147

From the students' v1ewpomt, their self—assessment of how they
are developmq seems to support what teachers are saying 1in terms of how
‘students are doing in the program. In order to explore how students
perceived themselves performing in school, they were asked, - subsequently,

to respond to three basic questions:

1. Do you believe yoﬁ are workihg as hard 'aé you can?
2. Do you belie\}e you are a good reader? |

3. Do you believe you do well in arithmetic?

To the first question_, three-fourths of the students responded
positively while oneffwrth sald "no"._- To the next two questions, as indi-
céted in the foilowing tables, more than tvln-thirds of the._pverall sanple
responded "yes". The last two questions were used to gauge their §erception

1
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of how weli they feel they are doing academically. Owerall answers indicate

that as a growp, the students feel they are doing well. Consequently, the

students percéptions correlate with the teachers observations that consider-

able progress is beéing achieved in terms of academic performance.

Similar

reciprocation .can be observed in reference to responses in other areas

where noticeable changeé were identified by_t;eachers.
| TABLE VII-5

S‘IUDPNPRESP(NSESBYBASEANDREXZEIVINGSTA’I‘ES, IN
PERCENT, TO THE QUESTION
"DO YOU BELIEVE YOU ARE A GOOD READER?”"

Base States - Receiving States

Yes - 69.0 69.4

No 31.0 30.6

Sarple Size 281 ’ 134
TABLE VII-6

' STUDENT RESPONSES BY BASE AND RECEIVING STATES, IN
| PERCENT, TO THE QUESTION
"DO YOU RELIEVE YOU DO WELL IN ARITHMETIC?"

. Base States Recelving States

o Yes 't ©68.7 - 62.7
No | 17.8 26.1
Dorot know - 13.5 11.2
saple Size 275 142

E[KC"H SYSTEMS, INC.
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Parents also seem to be in agreenent as to the program s sucoesé
in advancing the acadcmlc progress of the1r children. ' For example, when -
they were asked the question, "IN WHAT WAYS DO YOU BELIEVE THE SCHOOL HAS -

" HELPED. YOUR CHILD THE MOST?" The most frequent responses were categorizea |
in the following areas: | '

&  social

‘0 “ academic

e  Better English

° JHealth—Nutrition |

In é’very state in the sample, the data revealed that parents considered their
children's aqademic gains to be the area in which the program had been ﬁbst
effective. |

TABLE VII-7

‘ RESPOt‘SESBY S‘IWI'ESOFPARFNI‘S, IN PERCENT, TO THE QUESTION ‘
"IN W WAYS DO YOU BELIEVE THE SCHOOL HAS HELPED YOUR CHILD THE NK)S’I‘""

FL:‘TXCOM[NINYNCOHWA
7

a
Social [~ 5.8 [17.2 [11.7 265 20.0[28.6138.5[11.8[11.1[37.5
‘ A o ‘ . L
Academic : 60.4 | 42,2 |54.1 531 50.8 1 38.1]46.2 |29.4 {33.337.5

Better English |22.118.8 | 9.9|14.3|13,8| 9.5| 3.8 | 0.0 {33.3 |25.0

) LY “d [ON—— e
Health-Nutrition| 1.9 9.4 y12.6| 0.0} 3.1] 9.54 0.0 {17.6 [11.1 | 0.0 |

e e
+

v a
J .

t—t

Sample Size. . | 154 ] 64 | 111 ) .49} 65 21| 26 | 17 i 13 .. 8

s

Reviewing the teachers' observations of students who have partici-
. pated for more than one program year, a slight acceleration was noted in

academic growth relative to students who have participated for less time.

[Kcrscn SYSTEMS, INC.
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’As. illustrated in Table VII-4, academic improvement and more active class-

~ room participation in the latter group of students approximated 21% and
15% in the base and receiving states, respectively. As indicated in.
Table VII-8», students with more than one year in the program approximatéd
24% in the base states and 28% in the receiving states. Teachers in the
receiving states also o}_asérved that students with more th;an one year in

- the program considered school as less threatening than before (22%).
Regarding children in the _réceiving states in this area, percentages |

revealed that students in the base states still find échool more threatening
than students in the receiving states.. This ooul‘.d ‘be due to a more per-

missive attitude in the receiving-state programs which are usually summer

- programs and thdrefore less confining because of their short duration.

Teachers of students who were in the program for more thah one
year also observed that they had developed better verbal ability because
of the'éxtra 1p they received from the progran. Fourteen percent in the
pase states apd 13% in the receiving states claimed this to be the case.
: Fof some reason, thé students in t;le receiving states showed a gréater

desire to learn (14%) than did the s’ﬁtﬂents in the base sté_tes (8%) .

04

o
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TABLE VII 8

RESPCNSES BY INDIVIDUAL STATES AND BY BASE AND RECEIVING STATES
OF TEACHERS, IN PERCENT, TO THE QUESTION, "WHAT CHANGES HAVE YOU
NOTICED IN MIGRANT CHILDREN PARTICIPATING IN MORE THAN ONE PROGRAM YEAR?"

o

0 o o S S A e B T B M T B s D 17
honool 18 Jess leqnfis |7 0330 f20 (33 |25 |36 1 2
| &pﬁ?&%ﬂ&?ﬂ& o |2t je 7 j-oju oo 27 | o) o) 1y 8
Easier to control 0, {133 |8 fo | ofur fofojo]of 7| 2
Cleaner, haalthier 213 74| oflo lo (12 {2sf o] 71 o
reater desire to learn | -6 |9 [10 |36 | 7011 jo |o | o|1s| & | T4
e pbrbvenent-more | 5; 53 25 |29 |40 (22 |0 {33 |25 |27| 20 | 2w
Batter borkal apility L4 (3 jw Lo boastny 1o Lo da tael s )1
None 3% |o |10]0]. o0l | 40“M ‘E{T ol o] ] s
Mpproxinate Sarple Size |50 [47 lo0 |14 | 15[ 9 |si|6 | 4 |1 |17 | ¢t

m e e b ik v ¢ ——

“u

{

Teachers were agam asked to conment on visible changespug
mlgrant children as a group, over several years A brlef ovewxew
demonstrated that most change was found in the area of bet ter academlc
performanoe. Hdwever, this was not the case across the board. Informatlon
received from teé'chers in Colorado, New York, and Washington: did not )
indicate"z;xy favofa%ble change in acédemic performance in students who
had participated fot several program years. All states except New York
did acknowledqe the development of a better self-unage in their students. ’

Except for Ohio, the teachers in the remammg states in the sample did

\e a substantial number Qf -.thelr students as accepting education as a

négessity. Their attitude in terms of a better desire to learn vas also

[KC CH SYSTEMS, INC.
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‘_ ) evident, and sanev.mat stronger than in those students who had been in the

. progran for a shorter duration.

One factor that was wary prevalent in this

group ‘of children was their visible ability to blend into the schools’ SOcial

atrosphere. This is of great significance in that it ‘substantiates the fact

. that migrant children are cveroamng a negative self-ooncept which. in the

| <past, had been nurtured by an alien and unresponswe cducational system

TABLE VII-9

" RESPONSES BY INDIVIDUAL STATES AND BY BASE AND RECEIVING STATES
*'OF TEACHERS TO THE QUESTION,

"WHAT CHANGES HAVE YOU NOTICED

L

:—[KCTECH svsrems INC.

much contact with parents as would be desirable, they do have opportunity

- of activities. that have been’ initiated by the :‘ndi'vidual programs. Many

-for interaction with parents at certain intervals throughout the program year,

Teachers usually meet parents at school meetings, parents' nigits, and a variety

IN MIGRANT CHILOREN, AS A GROUP, OVER SEVERAL PROGRAM YEARS?" ¥
CA [ FL T X T €07 MU NG T80 | NC O | W [ B T REg v
. Better academic performance 24 ¥ 23 [ o) 10} 013 | 60 Lo 2 20
“Blending into school's social atmosphare| 19 | 25 18 | 9|15 10 | 0|25 ol 40| 20 15
i -Hbevelopm:nt of goal orientation 6 210113 o) ol of13 ol o 3 s ‘
Better self-image 17423025 [ 45| 8|20 0|25 | 20| a0} 2 24
. | - Aeceptance of education as a necessity- ‘”- “ o
| Totter Gesire to 2 15 14018 | 1) 1sd20 |33 |93 | of 20| 15| 16
Better.heal habits, appoarance 0117 y| 02 | 013 2] 0 6 ?
None . | 20 o1 | oj1s{30 [e7] o] o] o mn 13
., hpproximate Sarple Size se {44 [s7 [ 1|13 10| 3] 8| s| s| 155 55
TEACHER OBSERVATIONS OF MIGRANT PARENTS
Althouwgh the teaching staff as a whole was found not to have as
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teachers, for a variety of reasons, can bedome involved in home visits to

only a minimal extent. However, _‘mahy try to compensate for this by relying

on canﬁunity liaison persom;el', the teacher aldes in their classroen and, to

a very minimal degree, on information from the MSRTS for background informa-

" tion.

&

ro

Cemir\g the attitude‘ of the migi:ant parents.

Teachers have been in a position-to make various observations con-

Rl
.

When they were asked the N

question, "HAVE YOU NOI‘ICED A CHANGE IN THE MIGRANT PARENIS' ATTITUDE

MRD 'IHE PROGRAM DURING THE PROGRAM YEAR?", 57% in the base StatLS

'+ said they ‘had and 66% in the‘recelvm‘g' states agreed with therm. In

North Carloina, Colorado, and FolorJ.da y a good number answered in the

a,ffu'matlve. The teachers who did answer in this manner were then asked

to desch.be the changes they observed in the nugrant parents.

" TABIE VII-10

{

RESPONSES BY INDIVIDUAL STATES AND BY BASE AND RBCEIVING STATES
OF TEACHERS, TO THE QUESTION, "HAVE YOU NOTICED A CHANGE
IN MIGRANT PARENTS' ATTITUDES TOWARD PROGRAM DURING PROGRAM YEAR”" -

rcent AYFL- I X GO 1 ML NT NY | NC ] Ol ] WA ] BASE
Yes 42|76 [ 65| 90 [64 | 50 | 33 {100 | 50 | 67 | 57
lsample size|S3 | 29 [40{ 10 {14 | 8 | 3| 4| 8| 9122

Table VIT-11 shows that teachers were inpressed with how parents had

developed a more positive attitude toward school.

Teachers in Washington,

OhJ.o, and Michigan felt this to be especxally true of their students'

parents .

‘EKC ECH SYSTEMS, INC.

'I‘eachers in California and Colorado also percelve that parents were
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rmore at ease in responding to, or in initiating, ‘-interaction\with school

personnel than in’ the rmajority of rece'iving' states.

It was the opinibn

of the teachers in every state in the sample, tnat parents were reluctant

and therefore not willlng to_serve on the programs' adv1sory comicxls. Only

parents in the base states showed better attendance at social functions

which could be attrlbuted to the fact that they stay tor a longer perlod of

tire in those states and can find more time to devote to those affan:s.

| At the same ti.e, teachers were also asked thelr opmlon about

changes in the attitude of nugrant. parents, as a group, toward the educatlon

of their children over several program years.

Approximately 63% ;n the

base states and 71% in the receiving etates indlcated that they dJ.d ob-

serve changes in the attlt e of parents. (The fact that the sample in the

receiving states was consuierabl( small should be taken into acoount when

* reviewing the percentages in the following table.)

Here again, most parents

were thought to demonstrate a change in.their attitude towards posiitiver

~ sciwol relationships.

Teachers also suggest that parents as a group were

more interested in becdming involved in school activities, although there

seemed to be little interest on their part to become members of advisory

oouncils.

TABLE VII-12

CHANGES NOTICED BY PERCENTAGE OF TEACHERS IN THE INDIVIDUAL, BASE, AND
RECEIVING STATES IN THE ATTITUDE OF MIGRANT PARENTS, AS A GROUP, TOWARD
EIXX'.‘A’I‘ION OF THEIR CHILDREN OVER SEVERAL PROGRAM YEARS

et G L[] 0 W ST N [ NCTOn] W ar_xsr: chrwrm
Yes 37 68 ) 841100 f 56 [ 33 |33 | 10067 100 | 63 N
le SizeJ30 | 22 )32 4} 9y 313 ) 2} 3} 7] 84 31

v : )
- ERIC)recH sysTems, 1ic.
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CHAPTER VIII

PARENTAL ATTITUDES

e
i s
e e
e i
e i o,

'I’hree students enrolled in the nugrant program were interviewed
at each school visited. Corresponding interviews were oonduc_ted Wlth
‘t:helr parents to obtain the parents' impressions of and attitudes towafd

- the program, and to determme their perception of the impact of the

program on their. chlldrﬁn The results of the parent mtermews con-

ducted in the ten sele%ted states are sumarized in the following pages _ \ |

under four headings:

1.. Awareness of the special migrant education program.

2. Parental involvement in the need assessment of thelr
children.

3. Parental recognition of children's achievement.

€4, Aspirations of parents for their children,
- AWARENESS OF THE SPECIAL MIGRANT EIXCATION. PROGRAM
To assess the degree of awareness of the parents; they were asked,

"HAVE YOU.BEEN TOLD THAT THE SCHOOL HAS A SPECIAL MIGRANT PROGRAM FOR YOUR

CHILDREN?" The question produced the following responses presented in

“TABLE VIII-1. - o




"
| TABLE VIII-1
 RESPONSES BY STATES OF PARENTS, IN PERCENT, TO THE QUESTION -
"HAVE YOU BEEN TOLD THAT THE SCHOOL HAS A SPECIAL
ST e e MTGRANT PROGRAM "FORYOUR “CHI LDREN? Y s
| CA, FL _TX _CO ML _NJ _NY NC_OH WA _ TOTAL
Yes 38.5| 63.6| 72.5| 22.6| 88.1| 85.7| 94.7| 90.0| 45.0 |100.0 | 59.6
No 61.5| 36.4| 27.5( 77.4] 11.9! 14.3| 5.3! 10.0] 55.0| 0.0].40.4
. Sample Size 130| 44| 91| 31| 42 14 19| 10| 20 7 408

Overall, it appears that the projects are attempting to
inform the parents of the rature of the migrant progranm. ‘It is of
interest to note the high pércéntage of parents in the states of
Califoria (61.5%), Colorado (77.4%), and Chio (55.08) who had
not been infoﬁned of the special migrant program Parenﬁs working
in the 'staté of Washington shd&ed a greater awareness of the pfogram,

which may be a result of more formalized procedures developed by

that state for working with pacent groups. When a camparison is
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made between base and receiving states, the frequency of positive
responses is higher in the receiving states, as shown below:

e s S e

Table VIII--2 ‘
RESPONSES BY BASE STATES AND RECEIVING STATES
OF PARENTS, IN PERCENT, TO THE QUESTION
"HAVE YOU BEEN TOLD THAT THE SCHOOL HAS A
SPECIAL PROGRAM FOR YOUR CHILDREN?"

1 e 8 N b A A R o A et e AL ARG T e e A

BASE RECEIVING
- STATES STATES |
YeS 54—3 , ' 69‘2 . ’ : ©
No 457 30.8
sample Size 265 143

. The giifferencé may be due to the fact that the hame states
tend to ?roﬁde programs to a rtbre étable population base, since the_
children usually return.to the s’amsf school in the base states once /
the work in the reéeiving states has been completed; thereby reducihg

the need to inform parents -about‘ the program.

'I'he recelvmg states, because of variations in labor demands
and crop condltlons, attract new workers wlx? may not be aware that sun
education i programs are available for r_helr chlldren. Therefore, 1t becomes

'mperatlve that the recelvmg states prov1de more extenswe recrultmg

0 efforts in order to ensure that all ellglble chlldren are brought mto




persdnnel should be taking place. This appear's to be the case except for -

the states of Callforma, Colorado, and Oth.‘ One muld expect that as

VIII-4

the program. This means that more cammunication between parents and school.

part of the normal process of detemunmg the 911g1b111ty of the chxld,

the parent would be mformed of the special migrant program in order to

.provide the background information neceSsary for'proper certification of

the child. For this reason a‘lone, there should be a higher percentadge of

parents indicating an awareness of the progran.

-~ How Parents Were Informed of the Program

[}

s Parent Advxsoy Council mnber,

"The parenﬁs who ind.cated an awareness of a spc-c‘ial program
for their cmldren were then asked, "WHO TOLD YOU ABOUT THE PROGRAM?".

'I?le followmg table gives their responses:

TABLE VIII-3

REEPCI‘SES BY STATES OF PARENTS, IN PERCENT, TO THE QUESTION .
“YMO TOLD YOV ABOUT THE PROGRAM?" ‘

m&—
Teacher or other . . E
school personnel 60.9 { 23.8 | 54.5} 21.7 | 10.8 50.0| 6l.1 1 77.8 50,0 71.4
~ Social educator or other | K
migrent projgfztl. personnel . oo 4.3 1 14.3 1 28,8 0.0 0.0 | 20.0 0.0 0.0 16.7 | 14.3
Newsletter _ 00! 286 6.0( 87| 27200 11.1| 0.0f 0.0/ 14.3
Other — friends, chitdren, - | o . :
organization in the community,  34.8 |0 33.3 | 10.7 | 69.6 | 86.5 | 10.0 27.8.| 22.2(33.3 O.Q
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' Overall,"most responses were in the ‘first two categories. A

percentage of parents, however, responded to the "other" category, especwlly

in the states of Colorado (69.»6%) .and Michigan (86.5%). It,,\\'J.S of interest to
obsexve that in Colorado, only 22.4% of the parents aélmowledge awareness of the
special progfam, whidh mayE be a result of using personnel other than those
of the schobl staff in the program. The opposite sutuatlon occurs in

Mlchigan, where a high percentage of parents were ‘aware of the prc\;ram and

"had been informed by persons other than school personnel. }Desplte the var- .

iation in t}'ie‘ nﬁnber of parents who had been ini‘?orm_d of the program, a very

high hajority (97%) across all states provided positi{re responses to the

'question, "ARE YOU SATISFIED WITH THE EXPERIENCES YOUR CHILD IS RECEIVD’G AT

SCHOOL?"

Parental Caméhts

It is worthwhilé at this point to briefly move away from the

. statistical data and review parehta.l caments that provide a maningful .'

view of the pa.rents' awareness of the school experiences of their chiidren:,

A Texas mother working in Van Buren COunty,_MJ.cmgan. e Vis
happy for the opportunity to enroll the kids in school, other-
wise would have to take them to fields. I feel that the two
older children, age nine and eight, have done better in regular
. school because of help they receive in this sumer program."

s .




.. keep_having -it-becausé- her-kids- enjoyed -school-better.in .
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A Texas mother working in Montcalm County, Michigan is ....
"happy with what the school was doing and hoped they would

Michigan and going to school in Sheridon seemed to get
them more involved and improved their attitudes."

A father from Texas working in Costilla County, Colorado....
T{s very pleased with the summer program because the children
have an opportunity to learn.- He would like to cooperate
with the project. but they have to work everyday."

Another father fran Texas working in Otero County, Colorado. ...
Tican see the difference in the way that his daughter acts as
she is more out—gomg because of the mlgrant school. During .
regular school she is very shy, but now 1s ‘developing her-
.self."

'PAREI\ITP}D»\IIWOLVEFE\TI‘ IN THZ NEEDS ASSESSMENT OF 'I‘HEIR’CHILDREN‘ '
k\need for a partnership between parent and school has

been recognized‘widely by educators and parents in recent years. The

. quality and frequency of comunication between parent and teacher are

vital to the developwent of this-partnership. -

" This parent-teacher partnership is especially mportant: in
the educatlon of the mlqrant Chlld because his exposure to each teacher "
is of such short duratlon. For this reason the parent-teacher part-
. nership nust be created as qulclgly as possible. All avallable sources
of infomation"mét be tapped nmedlately SR

'I’he Mlgrant Student Record 'I‘ransfer System was developed
: to provide educators w1th up—to—date mformatlon on the needs of tho

' "'t child 'I’he system enables the teacher to qu.ickly ascertam
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in what areas the child needs attention. However, like mpst systems
»it is not foolproof. Many delays cocur in the transmission of in-

e bt v,
A ek g e,

formation and often the information is inaccurata:—Teachers- -may- be
pressed for, time, and thus do not acquaint themselves adequately

with the child, The system falls to provide the teacher with the

. personal and family background so vital in the education of the

" migrant child. For th.{s reason the system should be viewed, not ’

.as a’ substitute for, but rather as a supplement to dialogye with parents.

The teacher should develop liaison with ‘the parents as
soon as the child is. enrolled in school to learn as much as possible
about the child, In addition, the teacher should provide feedback '
tothepa.rentssotheycanlearnmreabwttheneedsarﬂprogress"; 
_of their children, and thus, can transfer this information to other '
teachers wh) will be working w1th thelr chlldren

_As 1ong as there continues to be a lack of general agree- ’, ‘
| ment as to what approach to take in the education of migrant children,
‘the need will oontinue to: éxist for various educational alternatives
" to be ava:.lable within the school system. 'I'herefore, it is mrt}mhile
to mvolve parents in the assess:rent of their children's needs and to

‘ & allow for parental preferences for the type of progranmatic approach -
-best suited for their children. It appears from evaluation results
"”‘tmt the project‘dg.reotors are av»are of the inportance of this prooess,.
‘ as 70% of 58 proj i dtrectors across all states responded "yes" to the . e G
: INVOLVED 1 ommmm MIGRANI‘ smmr msosr' -

| *?',;":;questlon; "ARE P-k}»-; '
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,To assess the extent to which dialogue between parent and

teacher was taking place in the projects, the parents were asked,

‘"HAVE YOU AND THE TE‘ACHER DISCUSSED YOUR CHILD'S NEEDS’" As seen

-

o M s, O .

rbGIOW, the resulting responses prov1de a rather sharp contrast to

the

Yes -

reSponse elicited from the projeot directors.,

TABLE VIII-4

RESPONSES BY STATES OF PARENTS, .IN PERCENT, TO THE QUESTION
. "HAVE YOU AND THE TEACHER DISCUSSED YOUR CHILDS' NEEDS?"

=4

CA FL T ©CO M N N NC OH WA

47.7 | 42.2 {46.2 23.3 42.9 [50.0 |20.0 /50.0 [10.0 [ 0.0

Sanple

Size 128 | 45| 931 .30 42| 1] 20} 8l 20! o0

A comparlson of the base states and receiving states ,
shows that 45% of the parents in the- base states have discussed® E |
their childrens' needs with the teachérs compared to only 29,0%

in the receiving states. Even though. the percentaée in the base

' states 1s hlgher than in the rece1v1ng states, it is stlll low con-~

31der1ng the 1mportance of this dialogue and oonslderlng that the

teachers in the base states have greater opportunity to be 1n contact

" with the parents because of the length of. tlne the parents remain in

base states. It is esp001ally unfortunate that tht percentago in 7

 the recelvxng states is so’ low, the reed is even qrtator ‘there be~

jcause of the relatlvely short perlod the famllles are in the school ;_;':




/
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TABLE VIII-S

-BY BASE STATES AND RECEIVING STATES OF
STUD + IN PERCENT, TO THE QUESTION

"DOES YOUR| TEACHER EVER TALK TQ YOUR PARENTS?". .- e

BASE STATES R}'I:EIV ING STA’I'ES

37 | 22

No 57 69
Does not know . 6 : 9 '
‘Samp.le Size K 304 ) | 141

Adain, the findings indicate that the amount of dialogue
between parent and teacher ad perceived by the, student, it very low

in both the base and receivind states.

_Tmse barénts tho‘_haid\ the opportunity to discuss the necds
“of Eheir‘childrgn with the teacher“ were then asked, "WHAT NEEDS WERE
: DISCUSSED?" Th_e parents responding to the question provided the fol‘lo«'inq
_information: | | - |
e l TABLE VITTZ6

RESPONSES BY S‘I_‘A"IES OF PARENTS, IN PERCEINI‘, TO THE QUES'I‘ION :
k "WHAT NEEDS WERE DISCUSSED?"

CA . FL T ©O . Ml NJ NY NC = OH @ .WA

Academic 45.5| 29.3| 58.8| 58.3| 48.4] 28.6| 60.0| 36.4 |100.0{0.0

Health , 22.8| 26.8| 20.4| 8.3] 29.0| 21.4] 40.0] 18.2 | o.0{0.0
mutrition . 12.2| 24/4] 10.3] 8.3 9.7| 14.3] o0.0| 18.2| 0.0{0.0

'\.,ﬁog’r‘;ef,;f'-, 19.5| 19.5] 15.0] 25:1] 12.9] 35.7) 0.0 27.2| o0.0f0.0
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The maj‘ority of parents reSponding_ to the question designated
‘academics as the area of rfeed discussed with the teacher. It is interesting
) "to obsexve the high percentage of dlscussmn in Florida on the nutritwnal
| needs of the'child. This may be due to a greater e.mphasm on Early .
y' Childhood Development Centers, in which nutrition is ‘usually hlghllghted
~In New Jersey, -a high, percentage of ‘responses occurs in the "other" category,

| whxch may be because the program emphasizes vocational tralnmg act1v1tles.

There is llttle evidemce that nugrant parents have any 31gn1f1cant |
7"influence in developing programnatxc approaches which reflect the heeds of
‘ thelr chlldren. As part of the evaluatlon, migrant parents servmg on the »
| ~adv150ry oounml were asked to describe thelr :mput into the program. - Over-
all, the highest percentage of responses (37%) provided by the 48 ooun01l |
menbers were related to the EVALUATION OF PROGRAM EFFECI‘IVENESS. The -

second highest percentage fell into the "DON' T KNOW" category, mdlcatmg that

fffparents had 1ittle awareness of thelr input.

i : | PARENTAL REK?(X:‘NI’I‘:EQ.\X OF CHILDREN 'S ACHIBVET’!ENT
As mentloned earlier in this sectlon, the vast ma]ority of

‘qr.,nt parents have lJ.ttle educatlon. : Most m:.grant parents acknwledge

that' th lack of educatlon has prevented them from breakmg out of the




vzl

and awareness of the‘progress their children are making in school, as
» o \
‘illustrated by thege caments provided to the interviewers:

Texas father who migrated to Rick Square, N.C. - "The school .
1s teaching her how to cook and sew which helps becausg .
they have no mother." o .

Texas father who migrated to Sheridon, Michigan - "The -
school 1s more concerned about the kids and she liked
going because she was getting better at reading and knew .
* - -a'lot of things." L ? L :

Texas mother who migrated to Williamson, N.Y. - Her

daughter -had trouble in reading and was Slow in

catching on to things. But now she had noticed that
©ber daughter would interact at hame and seemed nmore = .

alert. . o . S

1 Mother of—three working in Florida - "I hope the children E
. continue to study, have a profession, or easier work .. ST .

that we have to do." . - A

California mother of seven working in Washington indicated
"she liked the work the Kids brought home with them, and she
was glad they were doing so well., she hoped maylbe next
.year she could get more of her kids to go because her :
daughter liked it. She knew it was good for them because = --.-

- she hadn't had a chance to learn."

.....

' TABLE VITI-7 BN : R R

. "RESPONSES BY STATES OF NUMBER OF PARENTS, IN PERCENT, TO THE
. ‘QUESTION, "IN WHAT WAYS DO YOU BELIEVE THE SCHOOL HAS HELPED

~~ YOUR CHILD THE MOST?" -

S o FL TX O ML NI NY O NCD OH WA
 social - .8 17.2| 11:7] 26.5]20.0 28.6:[38.5 (11,8 {111 [37.5. |

Academic . 60,4 | 42.2] 54 531 50.8 | 38.1 | 46.2 | 29.4 |-33:3 | 37,5

Botter mglish 2.1 | 10.8] 9.9 14.3)13.8| 9.5 | 3.9 0.0 |23 (250

a9 12.6) 000 310 9.5| ai0l17.6 |11 ]
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Bésponses from all ten stat_:e“s indicated that the majority of
parents beliéve that.the school has helped their children most in the
acadénic ‘area. It is surprising to see the low percentage of parents who
belleve the schbol has helped thelr children most improve their English
capabilltles. This is especially J.mportant considering that the states
zof Callforma, Texas; Colorado, Mlchlgan, Ohio and Washington have a large

Mex1can—Amer1can migrant populatlon and offer bilingual mstructlon as part

of their program de51gn.

i

A rore specific questlon was presented to the parents in an

attempt to gain further insight into thelr perception of thelr chlldren s

_ progreos, in’ spec1flc academic areas. When asked, "ON WHA’I‘ SUBJECTS HAS‘YOUR‘
, CHILD SHOWN MAJOR IMPROVEMENT?" , the following responses were given:

TABLE VIII-8

RESPONSES BY o’I‘ATES OF NUMBER OF PAREN’I‘S, IN PERCENT, TC THE
QUE§TION "ON WHAT SUBJEC‘I‘S HAS YOUR CHILD SHOWN MAJOR IMPROVEMENTS?"

CA__FL _TX 0O ML N N NG OH WA

: ‘Réédinq' L7744 47.2 59.5] 63.3| 64.9.1100.0]76.9 | 37.5 | 35.5 | 40.0

CMath 4216l 23.8) 27.6] 35.1 | 41.7]75.0 | 62.5 | 41.2 | 60.0
CULARGUAGE T S6.2 5576 | 45:2] ‘69700 5715 | 41.7 40.0 | 62.5 | 29.4 | 40.0

7.4] 22.2) 8.3 36| 5.4 6.3 0.0[12.5| 0.0 0.0
2500 19.4] 8.3 13.8]18.4 | 15,4 55 6] 0.0/17.6|20.0

7




Further investigation was made into the area of reading to
determine if the parents' recognition of their child's improvement. in
reading carried over into the home. A high percentage of parents in
all the s-tates provided positive responses to the question, "IS "YOUR

3

CHILD READING MORE?" ‘ : ' ‘ #

- TABLE VIII-9

RESPONSES BY STATES OF PARFNI‘S, IN PERCENT, T0 THE QUESTION
"IS YOUR CHILD READING MORE?"

CA FL TX 89 MI NJ NY NC  OH WA

Yes . 9L.5 189.7 190.4 [80.0 [92.1 |78.6 {83.3 |77.8 [55.0 [66.7
No .85 10,3 1 7.4 136.7 [ 7.9 | 7.1 [10.1 22,2 l40.0 |33.3
sample - ~ N

size 130 | 29 | 9a] 30] 38| 14] 18] 9| 20| s

The general ooncluslon to be drawn from the preceding
: infomatlon is that parents are ereed aware of and concerned wzth
-the progress their chlldxﬁen are.nakmg in school.

 ASPIRATTONS OF PARENTS FOR THETR CHILDREN

In an atterrpt to gam more detalled infomatlon regarding

was asked, "mm mum YOU LIKE 'm sm YOUR cr{m) DO WHEN HE FmISHES

INC.

VIIT~13

the hopes and desires the parents hold for thezr chlldren, the questlon, |
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TABLE VIII-10

RESPONSES BY STATES OF NUMBERS OF PARENTS, IN PERCENT TO
THE QUESTION, "WHAT WOULD YOU LIKE TO SEE YOUR CHILD Do
WHEN HE FINISI*{ES SCHOOL?"

A FL . TX 0O ML N N NC_ OH WA

Job 13.2{ 12.8| 10.8{ 10.0| 2.4] 2.4[11.7] 0.0} 15.8] 0.0
Military 2.5| 2.6] 0.0 0.0] 2.4] 7.1{10.7] 0.0] 10.5] ‘0.0

Voc.Train.  15.7{ 2.6|25.8] 3.3| 7.1 0.0| 0.0] 14.3] 0.0] 0.0

College 53.7| 69.2| 53.8| 73.3 | 71.4 | 64.3 | 47.1] 85.7] 57.9] 71.4

Job (agii)  5.8] 0.0l o.0f 0.0] 0.0f 0.0] 0.0] 0.0 5.3}286 \~‘~,
Other 0.1]12.8] 9.7]13.3]16.7] 7.1|20.4] 0.0 10.5] 0.0 |
sample size  -121| 39l 93| 30 42| ul 1l 9l 19] 7

The answers to the above question strongly support the hypothesis
R that parents do hope their cmldren are able to finish school and move out
; '_of the mgranf stream. Over half of the parents responding to the question
: J.ndlcated that they would like to sce thelr children go on to college, where-

g as. only a small percentage would 11ke to see thelr children remam in agri= -

: cultural occupatlons.




